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ABSTRACT

James, Krisshundria D’che Monet, Autoethnography of how childhood trauma memories
affect social literacy practices inside and outside the classroom. Doctor of Education
(Literacy), August, 2022, Sam Houston State University, Huntsville, Texas.

This dissertation, written as a series of autoethnographic stories and reflections
that represents my understanding of how traumatic experiences among children and teens
is often overlooked as a factor impacting the social literacy practices in classroom. This
study uses autoethnography to examine the psychological impact of my own childhood
traumatic experiences in relation to my adulthood. In this autoethnography, | share and
examine my personal story of traumatic experiences and how I coped with the traumatic
experiences to grow mentally and spiritually. This dissertation is an autoethnography that
uses heartfelt, reflective writing of memories of trauma with the purpose of gaining a
deeper understanding of my identity using storytelling. This storytelling and writing
helped me get through the emotional times and make sense of my life during and after
traumatic experiences that affected my academic success. This autoethnography is about
journaling, writing personal poems and song lyrics and observing my daily life through
the sometimes difficult or traumatic memories that show up in my life from time to time
that affected my childhood and adulthood inside and outside the classroom. It is about
narrative healing, storytelling, and transformation through the practice of
autoethnographic writing.

KEY WORDS: Literacy; Language; Effects of trauma; Traumatic experiences; Memory;

Cope with trauma; Relationships; Academic success; Writing; Storytelling;
Autoethnography
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PREFACE

Welcome to my autoethnography; it has been a long process and hard work and
commitment. It is a partial account of how memories of my childhood trauma affected
my literacy inside and outside of the classroom and how my mind, body, spirit, and
emotions responded at different moments thorough out my healing journey. The stories
you are about to read are memories of my traumatic experience and how | utilize the pain
| experienced and the pain | caused others as opportunities to grow mentally and
spiritually to develop my literacy skills. The stories demonstrate the opportunities for
poems, song lyrics, personal dairies and journals that demonstrate the complexity of my
learning and healing process, my lack of comfort with ambiguity, a tendency to see
everything as “all or nothing”, became overarching challenges that created issues that had
an effect on my social literacy practices. These issues include building trust, establishing
boundaries, deciding which stories to tell, learning to overcome the trauma and healing,
and assessing the level of safety I felt inside and outside the classroom or around people.

I have been in counseling since middle school, but the best therapy for me has

always been writing. From counseling, | was reminded of that writing will lead to
healing. | had a few counselors to tell me to write it out and release the pain of memories
of trauma. | challenged myself to write it out. | would write everything that hurt me.
Everything bad thing that happened to me and everything that was said to me that did not
feel good. Everything | have ever thought, said, or felt about myself that was not good.
Everything | did that was not good. | have written so many letters, emails, and text
messages that | deleted because it helped me overcome trauma and build my literacy

skills. Once you write it out and let it out, you must promise yourself to let it go with



prayer behind it. The most important thing is you must forgive people and most of all
forgive yourself! God will give you a new start, you just have to receive. Wisdom for
those are experiencing trauma include (a) knowing that it is okay to share their stories
and testimonies, (b) realizing that life and school are not separate, (c) understanding that
going through the process of healing takes time and space to find ways to cope with a
traumatic experience, (d) identifying trustworthy outlets to practice self-disclosure to
forgive yourself and whoever hurt you and (e) knowing how teachers can help students

who go through trauma increase their academic success.
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CHAPTERI
Introduction

Childhood trauma will have an instantaneous, immediate, and probably
overwhelming impact on the power of the ability of a child to learn and how they
communicate inside and outside of the classroom. This issue is usually ignored by our
education system because the child does not know how to speak out after experiencing
trauma. When | was a child, literacy was an important part of education where learning
starts through the implementation of instruction through real life experiences. 21% century
learners like myself mainly inherit memorization of facts, procedures and connect with
real life experiences, which is not enough for success. Students like myself needed to be
able use critical thinking in order to evaluate what is being read and to be able to express
clearly both verbally and in writing, and understand what is being taught. When | was in
middle school, literacy was seen as a learning process, a set of skills, can be applied and
as text. Earlier in historical literacy was seen as oral competencies, such as reading and
writing to enhance cognitive skills (Manguel 1996). Skills were developed for learners
like myself to gain access to knowledge and information. As I learned, | became more
literate. When | was a child, | began to read through a process of decoding by learning to
connect words with the real-life things, describing words and sounding words out on the
page of a book through pronunciation, but childhood trauma affected this.

There are methods set in place to help educators like myself enhance the
knowledge of students who experience trauma. As a teenager, | began to develop stronger
critical thinking skills and a better understanding of my traumatic experiences. | saw in

the classroom how history took a shift to meet the needs of 21% century learners who



have experienced trauma and struggle with language and literacy. 21 century learners
like myself who experienced trauma need the proper support in order to have early
opportunities to develop the foundational skills that will help them reason, think
creatively, analyze data and work collaboratively in the future in order to heal from
trauma. 21st century learners that are going through trauma or have experienced trauma
also need help with developing innovative solutions, critically thinking through complex
problems, and the ability to work and communicate inside and outside of the classroom.
21st Century learners’ literacy is more than just reading and writing. It is knowing how
to learn and knowing what strategies to use to cope with trauma while learning to be able
to tell the stories of the memories of childhood trauma. Utilizing scientific research on
cognition and meta-cognition, teachers and students need to understand how the brain
creates and uses subjective knowledge, and the different processes that create objective
knowledge after trauma. Students need to know how concepts work to define and
categorize knowledge, and how concepts can be organized into conceptual frameworks
that interconnect facts into larger fields of knowledge (Barber 2012). Students need to be
able to understand concepts as tools, which can be used to solve real-world problems
(Fish, 2011, p. 15, 29). This will allow 215 century learners like myself better cope with
childhood trauma memories.

Literacy is very important when it involves 21st century learners because of
writing and technology shapes literacies and make writing more diverse (National
Council of The Teachers of English & WETA 2021). | was able to type personal poems,
song lyrics, personal dairies, and journals to tell stories of what | remember of my

traumatic experiences as a child. Literary using technology deals with programing a code



or just to know how to work simple tools like cell phones, computers, and laptops. These
types of technology like cell phones, computers and laptops can help you when you
experience trauma because it helps you master the basic literacy skills when you are
diagnosed with post-traumatic stress disorder (PTSD).
The use of technologies enables shifting the locus of care from the traditional
provider's office to mobile, online, and virtual environments which are less
threatening for patients with post-traumatic stress disorder (PTSD), helping to
overcome the core nature of the illness which includes avoidance and increased
personal isolation. (Azarang et al., 2019)
After going through my traumatic experience, | experienced post-traumatic stress
disorder (PTSD). This caused me to want to find ways to express how | was feeling on
the inside. Technology was becoming more advanced, and the meaning of literacy is
becoming more complexed for the 21st century learners. This meant learners like myself
were able to type and publish narratives, poems or any other form of writing about
traumatic experiences.

Educators and policy makers need more skills and trainings to help children,
teenagers and adults in the future who have experienced trauma. There are individuals
like myself who may have been through trauma as a child, teenager or an adult that write
narratives, books, journals, poems, song lyrics and get them published as a part of the
healing journey because it becomes an outlet. My literacy was impacted by many
traumatic experiences that happened and it sometimes still sits in my memory. Literacy is
very powerful, especially when experiencing trauma because it affects the way you

speak, interact with others, read, and write. For a while, as a child and teenager | was



very quiet, and I did not speak much. | used my trauma literacy on every topic to talk, to
understand, to communicate facts, opinions, and everything else, but I did not know how
to express myself out loud inside and outside the classroom.

Writing helped me cope with the trauma and enhanced my literacy skills inside
and outside of the classroom. While going through or surviving trauma, one may feel the
need to express emotions through writing in journals or personal dairies, writing poems,
writing song lyrics, narratives or on social media. In today’s society, social medias have
taken over the world and people are saying things that could lead to regretting it. When |
was a teenager, | put all of my feelings regarding my life on social media. It was my way
of getting out how I felt about my life and how it was affecting me mentally, physically,
and spiritually. These things cannot be taken back because it has been written down. It
becomes permanent and is now able to be traced. The world is moving at a fast pace and
sometimes life gets people off track because of trauma and my life was all over the place.
| felt lost; I did not know what direction to go in. When going through traumatic
experiences or traumatic events, it forces you to grow faster like it did to me. This means
that individual may not have grasp the basic concepts of literacy and may have trouble
learning and focusing inside and outside of the classroom like I did.

Without having the basic tools of literacy, humans are brainless and just
wondering around. | was brainless and I was just wondering through life trying to figure
out who could save me. When going to trauma you feel lost and brainless because the
memories are chasing you and running through your mind every second of your life. This
may cause someone to not think before speaking or making a poor decision inside or

outside of the classroom. When | was younger after experiencing trauma, | never thought



before speaking. | was so angry on the inside that | wanted to hurt everyone because |
was hurt. They do say, “Hurt people, hurt people.” This could lead to bad consequences
inside and outside of the classroom. If literacy were banned, the world would be with
many problems, especially if people go through and survive trauma, it will make things
worse for life.

Most people would react based off an emotion or feeling. Often, | felt invisible,
like I was a ghost. | watched my friends engage with each other while | was silent and
angry on the inside. | found myself crying or laughing for no reason while in the middle
of conversations with others. This was a sign of me expressing my emotions more
intensely, so | could actually feel them. I felt like | had no control over my emotions and
even the smallest things set me off. Having emotions that seemed out of place or come
and go very quickly caused me to isolate myself from others. | reacted off my emotions
and feelings all the time after experiencing trauma. It was like the traumatic experiences
controlled my mind, my life, and my academic success in school.

If looking through a lens of roles of powers and expectations history of
literacy/reading instruction thus far, moral power and control takes over because people
were expected to worship God. | grew up in a family where worshipping God was very
important. My grandfather was a pastor, so | was raised in the church. Through the lens
of power there is a magnifying glass that changes perceptions, communication, and
relationships for those who go through traumatic experiences. People put on acts for
those in power whether it is conscious or not and it alters people’s relationship to them,
and hence their perception of themselves. | acted a certain way around family and another

way around friends when | was younger. People depend on the reflection of others like



those in power to get a sense of themselves. | viewed myself based off what people
thought about me because I did not know my worth after going through traumatic
experiences. Looking through the lens of power changes this reflection and sometimes
can put people at risk. How does this lens of power operate?

People may see a leader as a symbol or role model for their life to be complete,
not just as an individual who is of higher authority. | saw my grandfather that was a
pastor and teachers as a role model in my life. | often looked to people to help me get
out, turning away from family. | wanted to get out of what | was trapped in and needed
people to model what life should be like for me inside and outside of the classroom. My
mom was a great role model for my life, but I even turned away from her because | was
running away from my problems and did not want my mom to help me fix it. | wanted to
do everything myself. Everything you do in society does becomes a cultural norm to obey
or resist and you do it because it is what you see.

Sometimes people in society will be unfairly criticized, actions are misinterpreted,
and failures are unexcused inside and outside of the classroom. It is critical to be aware of
others’ projections, stereotypes, and unrealistic expectations of the role, and ultimately
those of high power set high expectations for society to follow. Roles of power and
assumptions take control of the mind, and it allows for people to be treated differently
and relate differently, especially if there is trauma involved. Leading through this twisting
lens of power and expectations it can be challenging for those who go through trauma to
follow those who are in a role of responsibility, authority, and power. Assumptions are
then increased because those who go through trauma feel like they are judged based off

actions and behavior. When being judged and laughed at based of literacy development in



the classroom or because you are too quiet, it caused me to shut down and not want to
speak about my traumatic experiences. Writing it down to tell a story was the only way to
get out of the broken feeling | had inside.

| only felt free when | was writing things down inside and outside the classroom. |
had so much built up inside of me and | was afraid to speak even when it came to my
academics. | was very shy around people inside and outside the classroom and I was too
shy and timid to meet new people when being introduced. | had my guard up; | was very
defensive of who | would allow into my life and open up to. | had reduced concentration
and memory and intrusive thoughts about the trauma that occurred in my life. This went
on from the age of twelve up until today’s adulthood. This is still the same. I have to
observe a person and really get to know them before allowing them into my life. Many
times, | felt like | was unable to manage my emotions, and | reacted in ways that affected
my relationships with my peers and teachers and my education. My literacy was affected
by these traumatic experiences. | could never forget because it chased me every day. My
everyday life was affected and continues to help my literacy skills grow inside and
outside of the classroom.

Student trauma is real, but connections with teachers can help heal. | had anxiety
after experiencing trauma. When | faced challenging life situations, | often leaned on
others like mentors and teachers. When | was going through a traumatic experience, there
was a higher risk for negative impacts on my learning, social life, health, and wellbeing.
That is because both my emotional and social pain took over my brain and body. Not
only did I go through all these different emotions, but the people around me did too.

Often, I did not want to admit how | was feeling and put on a brave face. The people



around me did not realize what | was going through. Others may assume that everything
is fine, which can make it hard to tell them if it is not. Communication problems may
mean that you cannot explain how you are feeling, even if you want to.

My trauma had an emotional impact on me because it changed my brain,
affecting my memory, my cognition, and my learning capacity. | felt down and sad after
experiencing trauma. | was so depressed and started feeling hopeless and the sadness did
not go away. It lasted for weeks or even months and would come and go. The results of
my trauma led me to acting out, exhibit big emotions, and struggling with impulsivity in
school. This got me in trouble or is mistaken for a learning disorder. In order for students
like myself to be receptive to learning during or after experiencing trauma, there needs to
be a supportive ecosystem around social and emotional development inside and outside
the classroom. After experiencing trauma, | felt like | needed the extra attention and
guidance in my life. I would act out in the classroom or sit alone in the classroom because
| did not trust anyone. By my teachers forming strong connections with me in the
classroom and my classroom environment, it yielded my relational literacy and allowed
adults to develop understanding and empathy for me and other students who have
experienced or experiencing trauma.

Educators and Policy Makers’ Response

Educators and policy makers need to consider that traumatized children or
teenagers often have trouble managing strong emotions. In addition to connecting and
bonding with students inside and outside of the classroom who have been traumatized
and helping them build missing skills; it is important educators give as much positive

attention as possible. It is already a problem that many teachers are never really taught



how to help students who have experienced trauma. This can put a stress and strain on
their own health and personal lives. Educators and policy makers need to be able to
identify when a child is experiencing trauma and develop coping strategies for their
schools and classrooms. Policy makers and educators need to support each other in
creating and sustaining a positive mindset and environment, a place and belief that all
students can achieve success, regardless of what they are experiencing inside and outside
of the classroom. When teachers or educators feel tired and discouraged when it comes to
their students, it is important to step back from any stressful situation and remember the
bigger picture of what needs to be accomplished. Schools should connect school staff and
teachers who might be experiencing difficult situations with students who have
experienced trauma by providing the proper training classes and skills. School leaders
should take a school-wide approach and create trauma-informed schools that recognize
and work with community members can help students that have been impacted by trauma
and traumatic stress.
Background of the Problem

Trauma occurs when external events overwhelm a person’s coping responses and
takes over the mind. Trauma can result from adverse childhood experiences, natural
disasters, accidents, interpersonal violence, or war. Children from all races and
socioeconomic backgrounds are influenced by traumatic experiences and it affect their
development of literacy inside and outside of the classroom. Children and teenagers’
reaction to trauma can interfere with brain development, learning, and behavior and all of
these have a tremendous impact on academic success and the overall school environment.

Children and adolescents are developing and growing daily and sometimes life
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experiences influence humans’ development in both negative and positive ways.
Physiological changes to children and teenagers’ brains as well as emotional and
behavioral responses to trauma have an impact on the way they learn, school
engagement, social life, and academic success.

A trauma-sensitive school takes time to focus more on a providing a culture in the
schools that prioritizes safety, trust, choice, and collaboration. “A trauma-sensitive
classrooms framework takes this fact into consideration and results in systems creating
policies and practices that empower, build resiliency, and support the optimal
development of children and their families impacted by trauma” (Bailey et al., 2016 p.
38). Coping skills and improved communication strategies are needed for those who
experience trauma. Trauma experiences during the most sensitive times in children and
teenagers’ lives can be harmful to brain development because it affects the way children
and teenagers view themselves, other people, and the world (Bailey et al., 2016 p. 38).
How does trauma affect the structure of the brain? Traumatic experiences will change the
structure and functioning of children and teenagers’ brains through the activation of stress
response systems because of the memories they have kept in the back of their heads
(Child Welfare Information Gateway 2015). It is important to know what are triggers to
those who have experienced trauma and how do they respond to those triggers. The brain
is imaging those memories of trauma and children and teenagers may want to write or tell
a story about those traumatic experiences (Child Welfare Information Gateway 2015).
The brain can be affected after experiencing horrible traumatic experiences because of

the result behind that trauma.
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In addition to changes to the brain, trauma might impact students’ learning and
behavior in class. “Traumatized students struggle to use language to relate to people,
often because they are unable to use language to articulate emotional needs and feelings.
Consequently, they have trouble identifying and differentiating emotions” (Wolpow et
al., 2009, p. 12). Children and teenagers who have dealt with trauma might notice it
more difficult than their peers to concentrate on class material or process new
information given; they may even have trouble reading or writing. Teachers can not
punish Kids for struggling to read or write because if they can read, they may have a
chance to find success in school to help them overcome trauma and if they cannot, school
will only seem like another source of pain and failure added to all the other sources of
pain and failure that will lead them to needing more therapy (Dykstra 2019). To make
sure children and teenagers literacy skills are developing in the classroom teachers must
be willing to treat students’ behavior like reading and math.

Teachers need to be sure to help students that are experiencing trauma or have been
through a traumatic experience by giving them the proper activities for reading and
writing support they need by switching the channel or switching activities that are
cognitive distractions or thought breaks (ASCD 2021). Children and teenagers should not
be punished in the classroom for struggling with social, emotional, or behavioral skills
when it comes to literacy. When punishment emerged such as corporal, suspension, and
expulsion it may have made it impossible for students to learn how to behave better
because you never know if they have been through trauma (Nussbaum, 2018). Looking
from the lens of a trauma-informed perspective, teachers need to realize children and

teenagers need interventions, coaching, and support to develop their social-emotional
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skills, not punitive measures when they are not able to perform at the expected level
(Mclnerney & McKlindon, 2014). Teachers and mentors have a special role and have a
big impact on children and teenagers social-emotional skill development through
relationships inside and outside of the classroom (Abud 2017). Connection to trauma
sometimes affects children and teenagers social-emotional development, so having a
good support system like teachers and mentors helps.

Children and teenagers who are going through trauma or have experienced a
traumatic experience need the proper connections in the classroom in order to build and
develop literacy skills. “Students struggling with the effects of trauma need structure and
high expectations. They need to be empowered to succeed because they benefit from
having real choices and control” Wolpow et al., 2009, p. 71). This will help children and
teenagers learn from each other in a social context in the classroom. “By providing safe
outlets for symbolic or explicit expression (art, music, sports, writing) we can provide
pressure valves to express the unspeakable” (Wolpow et al., 2009, pp. 22-23). Teachers
and mentors need to make sure there are a lot of opportunities for student-to-student
discussion, collaboration, and feedback in the classroom within students’ zones of
proximal development, so that literacy skills can become stronger. “Sharing as a group
adds a special touch to the discussion and group discussion. The goal is for students to
move away from the “formal” written components by allowing students to read the
selection and then discussing the text as group to add value to each learner even if they
have been through trauma” (Price & Willingham, 2006, p. 30). Better communication
will help children and teenagers open up more in the classroom and help them cope with

the harmful effects of trauma. “Teachers can do a great deal to create a climate of safety
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for their students by being attuned and communicating clearly with their students to the
needs of their students in order to help students identify and deal with their triggers”
(Wolpow et al., 2009, p. 81). Students can listen to somebody else tell the story or tell a
story too, and just focus on comprehending it to help them heal from their trauma.
Philosophical Stance

My philosophical stance as a researcher is how can | know the reality behind
childhood trauma memories that influence social literacy practices inside and outside of
the classroom. With the method of my research being Autoethnography, | as a researcher
looked at what is the reality behind the perspectives of my childhood trauma memories
from the paradigm of subjectivism and constructivist/interpretive paradigm. As a
researcher, | viewed the reality of childhood trauma memories as all knowledge and is
purely a matter of perspectives. With me being overcomer of childhood trauma, | am
telling a story of what | can remember from the traumatic experience and depending on
what perspective | viewed my childhood trauma memories from determines how my
childhood memories have influenced my social literacy practices.

With the method being autoethnography, this research was viewed from a
constructivist/interpretive paradigm because the reality of childhood trauma memories
needs to be interpreted. By interpreting childhood trauma memories from my journals,
song lyrics, and poems, | as the researcher discovered the underlying meaning of
traumatic events and activities in my writing. | used my research to discover meanings
that present theme identifications. The themes showed how my writing shaped my
identity. In autoethnographic research, observations, life history, and theme identification

from the use of discourse interpreted the language behind my poems, journals, song lyrics
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and writing and thematic analysis for the research to find codes and themes in my poems,
journals, and song lyrics. As the researcher | told my story through my writing to find
themes and the meaning behind my use of language. This research is viewed from more
of a constructivist/interpretive paradigm but can also be viewed from a subjectivism
paradigm. As the researcher, I studied how childhood trauma affects social literacy
practices inside and outside of the classroom from an autoethnographic approach, it was
based off my experiences of childhood trauma and how it affected my social literacy
practices. Subjectivism is the theory that perception or an individual’s consciousness is
reality and there is not an underlying true reality that exists, independent of perception.
The nature of reality is dependent on the individual’s consciousness and subjective
awareness of experiences and perceptions. Constructivist/interpretive paradigm helped
me as the researcher be the voice for those who are afraid to speak about how their
memories have affected the way they communicate with others and their academic
success. This helped me as the researcher be the voice to be able to analyze the language
used in writing when going through traumatic experiences and themes that can be found.
Statement of the Problem

There is so much pain within the individuals or students inside and outside of the
classroom, educators should be mindful that going through traumatic life experiences or
surviving traumatic life experiences can sometimes emerge as behaviors that educators
may label as challenging. Trauma can cause students to behave in many ways inside and
outside of the classroom that may cause educators or others to view those individuals
differently or place a label on those individuals. It is critical for teachers and educators

recognize that frustrated students are often those that have experienced the highest levels
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of trauma and need the most loving attention and support in the classroom. Children and
teenagers who have difficulty connecting and relating to their peers tend to experience
ongoing social difficulties throughout their schooling and adult life. The behavioral
symptoms of children surviving trauma can be misrepresented or misunderstood because
the individuals are reacting based off what they can remember from childhood trauma
(Van der Kolk 2005). An individual’s behavior symptoms can be intentional and a
controlled act or diagnosed as a particular disorder not specifically related to trauma, such
as oppositional defiant disorder or attention-deficit/hyperactivity disorder, rather than as
symptoms of trauma because the childhood trauma memories can cause individuals to
behave in many different ways (Van der Kolk 2005). In order to understand children’s
puzzling behaviors, it is very important that teachers and educators take time out to
communicate with children’s families on the regularly basis to be able to understand
certain behaviors seen in the classroom might be connected to some traumatic
experiences (Wright 2014).
Theoretical Framework

Cognitive Behavioral Theory

Cognitive Behavioral Theory focuses on the connection between thoughts,
feelings, and behaviors, and identifies how changes in an individual’s thought process
can influence their emotions and behaviors with different reactions when in stressful
situations (Beck Institute for Cognitive Behavior Therapy 2021). Cognitive behavioral
theory could be a commonly employed by counselors and therapists to assist individuals
cause positive changes by helping them identify and reduce emotional distress, like

anxiety, or depression. as an example, shifting an individual’s negative thinking into
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positive thinking can increase the possibility of healthier behaviors and improve their
emotion regulation. Using this theory individuals are ready to become responsive to their
thoughts and feelings, in order that they will be ready to identify and challenge their
thoughts and feelings about themselves, the people around them, and therefore the world
around them. A growing awareness of the impact and frequency of trauma and the stress
that children, teens, and young adults are through led to multiple frameworks for trauma-
informed programs (Hull & Phifer, 2016). Using reminders of traumatic experiences or
emotions related to the traumatic experiences, are often wont to help to heal, recover and
help the individual feel safe when a personal is experiencing from negative emotions
from the memories of the trauma.

Once an automatic thought occurs within the individual about their traumatic
experiences, it triggers a sense that may be a positive or negative emotion, which then
triggers the individual’s response, like a behavior and/or physiological response to their
traumatic experience (Beck Institute for Cognitive Behavior Therapy 2021). These
thoughts that the individual has can either be neutral, positive, or negative. Living on the
day-to-day basis and interacting with others, every individual has their own thoughts.
Thoughts have the flexibility to influence individual’s feelings and behaviors.

Purpose of the Study

The purpose of this study was to observe my use and practices of literacy when
going through a traumatic experience and coping with the memories of trauma. In the
research, | specifically sought to explore through autoethnographic analysis of my
personal journals, personal poems, and personal song lyrics to see how the influence of

trauma affects my social literacy practices inside and outside the classroom through
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storytelling. This autoethnography is about my personal poems, journaling, personal song
lyrics and observing my daily life through the sometimes difficult or traumatic memories
that show up in my life from time to time that affected my childhood and adulthood. It is
about narrative healing, storytelling, and transformation through the practice of
autoethnographic writing. Data from my observing my daily life inside and outside the
classroom, personal poems, personal song lyrics and journals was used from 2004-2006.
Research Questions
1. How did my memories of traumatic experiences affect my emotions?
2. How did my traumatic experiences affect my language and literacy inside and
outside of the classroom?

Limitations of the Study

This study is limited in its scope to the viewpoints and experiences related to how
my childhood trauma memories affect social literacy practices inside and outside of the
classroom like language and literacy. This research is a personal narrative and
storytelling and limited to the observations and interpretations of encounters and
interactions of my personal life inside and outside of the classroom. This research may
sound like it is coming from a psychological counseling point of view when looking at
my language and literacy inside and outside of the classroom.
Organization of the Study

The dissertation was divided into five major units or chapters. Chapter | contains

an introduction, a statement of the problem, a purpose statement, limitations, design of
the study/procedures, operational definitions, and the organization of the study. Chapter

Il contains a review of the literature. The methodology and procedures are discussed in
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Chapter I11. Chapter 1V is the analysis of the research being presented which is the
research findings. Chapter V contains an Introduction, Summary of Study, Conclusions
(organized by Research Questions or Hypotheses), Discussion, Suggestions for future
research, Implications, and Conclusion.
Significance of the Study

This study is significant because it looks at how language and literacy is impacted
by traumatic experiences and can affect the way students perform academically, their
emotions and their behavior inside and outside the classroom. With so many children and
teenagers experiencing traumatic experiences, teachers need to be mindful of their
approach in the classroom. Society has limited understanding of how teachers’
knowledge and confidence in supporting students who experience traumatic events is
limited. Previous research suggests teachers feel unprepared to address the needs of the
students who are going through traumatic experiences and who have experienced trauma
(Alisic, 2012). Teachers need the proper training to become more knowledgeable and
aware in order to improve their understanding of trauma and its influence on children’s
emotional, behavioral, and academic functioning. When you been through traumatic
experiences, as a student you want to be able to seek opportunities for help and know that
you have counselors, teachers, and mentors that you can develop a relationship with to
help you academically and emotionally. This study is unique because it examines an
under-researched area of childhood trauma and relationships, specifically examining the
relationship between the child and teachers and how a child’s social literacy practices are
affected inside and outside the classroom due to trauma. Each story and trauma are also

different. All of the stories must be told, and voices need to be heard.
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In addition, this personal study may inform researchers and teachers to
understand how children perform in the classroom who experience trauma. The way |
behaved as a child and teenager inside and outside of the classroom showed how
potential patterns of trauma and how | had trouble coping when experiencing trauma or
after experiencing trauma. Parents and teachers should take into consideration that
childhood trauma is a complex phenomenon that impacts the child’s emotions and
behaviors (Van Wesel et al., 2011). Trauma affected my life in many areas as a child and
teenager such as the social, emotional, and interpersonal, which all lead to a less adjusted
child and teenager who struggled academically.

Definition of Terms

For the purpose of this study, the following definitions apply:
Trauma: generally defined by stress events that present extraordinary challenges to
coping and adaptation; one or more blows, rendering helplessness, causing internal
changes (Agaibi & Wilson, 2005, p. 196; Terr, 2003, p. 323).
Cope: to deal or struggle with events that have changed the “normal” sequence of life.
Over-coming: gaining success over adversity, such as childhood trauma.
Autoethnography: A highly personalized genre of writing and research where the author
uses his or her experience to extend understanding of a particular subculture.
Reflexive Journal: A written personalized diary account about any trauma a person may
have experienced.

Post-Traumatic Stress Disorder (PTSD): diagnosis of a person who has been
exposed to a traumatic event in that actual or threatened death or serious injury or threat

to the physical integrity of self or others is present. Response involved is intense fear,
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helplessness or horror; recurring dreams or thoughts of events; feelings of detachment
from others; and cognitive, occupational, and social impairment (APA, 2000, pp. 218-
220).

Traumatic event: Briere and Scott (2013) described a traumatic event as one that
is “extremely upsetting, at least temporarily overwhelms the individual’s internal
resources, and produces lasting psychological symptoms” (p. 8). Traumatic events or
stressors can be anything resulting in a person feeling that his/her life or another person’s
life is in danger.

Conclusion

A study such as this holds significance for shifting the way trauma healing is
approached when exploring my language use and meaning of my life, my journals,
poems, and song lyrics. While childhood trauma is a core component of this study,
healing is its main nascence and the conversation. By exploring my childhood trauma,
healing, and showcasing why healing is needed, it is my intention to address the work
necessary to create solutions to the problem of childhood trauma, trauma recovery and
how trauma affects literacy inside and outside of the classroom. Burke (2018) stated that
“Trauma is the absence of action.” In my own experiences of trauma, I have found this to
be very true because parts of my life fell apart and led to experiencing a little post-
traumatic stress disorder (PTSD). As a survivor of childhood trauma, you must be willing
to review what you have been through and create disclosure to yourself first in order to
heal. This is a way for you to believe your own stories as you come back to the root to

your trauma and it’s the one thing that allows you to speak your truth without fear.



21

To “own” your story, you must be transparent with yourself and others in order to
share how much pain you have been carrying and how far you are willing to go with your
healing process to become a better version of you after being exposed to different
traumatic experiences. It sometimes takes years for you to look at your bad childhood
memories, but you must be willing to unlock your thoughts through writing whether it’s
journaling, poems, diaries, song lyrics, etc., so you can bring light to your darkness. This
is where | began to discover that | do not need to be silent about my trauma. | need to
own my story, so that | will be able to help others with their childhood trauma
experiences and educate others on children and teenagers’ exposures to different life
experiences like post-traumatic stress disorder (PTSD), horrible traumatic experiences,
the types of traumatic experiences and the number and percentages of children and

teenagers who have experienced trauma.
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CHAPTER 11
Review of Literature

Historical Perspective

Historically, literacy has evolved over time by influencing human’s behavior and
thinking. For example, since the beginning of history (the telling of which is also a story),
society has known that words are dangerous creatures and are created from the human’s
mind. In history in general, the past becomes an image that symbolizes what is created in
one’s memory. Telling a story and writing helps humans cope with the trauma and
enhancing literacy skills. Literacy is used on every topic to talk, to understand, to
communicate facts, opinions, and everything else. While going through or surviving
trauma, a person may feel the need to express emotions through writing on social media
as well. This means that individual may not have grasp the basic concepts of literacy.
Sharon Salzberg once said, “Someone who has experienced trauma also has gift to offer
all of us in their depth their knowledge of our universal vulnerability and their experience
of the power of compassion” (Brainy Quote 2021). Survivors of trauma are quite
complicated and affected by their own experiences because they begin to experience free
thinking. They no longer choose to follow authority because they are traumatized and
looking for the accessibility of natural supports and healers to cope with their life skills.

People read themselves in order to understand and learn who they are. In Manguel
(1996) History of Reading it stated,

James Hillman argues that those who have read stories or have had stories read to

them as a child are in better shape and have better prognosis than those to whom a

story might be introduced like the hornbooks or bible. (p. 11)
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Reading and writing helps the soul find itself, so after going through trauma people may
write in journal or write narratives. Instead, they follow their own way of religion not
what immediate family, preachers, pastors, priest, and the responses of the larger
community wants them to live and follow. Galinsky, Rucker, & Hu (2014) stated,

We propose that through the observation of other’s behavior, consumers come to

hold beliefs or expectations tied to the behavior that is enacted by the powerful

and powerless. (pp. 382-383)

Power guides human’s behavior and can be misunderstood when creating assumptions
about those who are going through trauma or have been through trauma. Religious
motives control reading instruction. The frameworks of writing against belief, the role of
imagination, investigating cultures of belief and the three modes of belief, all suggest
inter-linking relations between cognition, self, and identity engaged with meaning-
making processes and their expressions. One can be controlled by emotions and
encounter religious challenges when going through or surviving trauma.

It is very difficult for some humans to connect religious belief and authority when
there is trauma. The story method emerged in the 1880’s. Manguel tells stories in the
History of Reading (1996) about what he remembers himself doing as a little boy. Why
tell stories? That’s an engine of a question that drives his book History of Reading.
Manguel is persuasive in the answers he offers. With stories humans fight against the
unreality of the world. Without stories, there are no memories. Comprehension and
vocabulary will grow stronger in children who have stories told and read aloud to them.
Stories chosen that people have interest in rather than for the attainment of a particular

reading level challenge expands children and teenagers’ intelligence as they explore
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exciting ways of life and expression. Those going through trauma or who have survived
trauma tell stories or write based off what they remember from their traumatic
experiences. The printing press led to those who chose to express themselves deeper to
help others publish their stories, drawings, pictures, and other work from what they
remember about their traumatic experience.
The Adverse Childhood Experiences (ACE) Study

Adverse Childhood Experience (ACE) Study was the largest study ever done on
childhood trauma. This research study consists of 17,000 participants. The original ACE
Study was conducted at Kaiser Permanente from 1995 to 1997 with two waves of data
collection (Centers for Disease Control and Prevention 2021). Over 17,000 Health
Maintenance Organization members from Southern California that received physical
exams had to complete confidential surveys regarding their childhood experiences,
current health status and behaviors. The Family Health History and Health Appraisal
questionnaires were used to collect information on child abuse and neglect, household
challenges, and other socio-behavioral factors in the original CDC-Kaiser ACE Study
recognized (Centers for Disease Control and Prevention 2021). Adverse Childhood
Experiences (ACEs) study looked at the effects of adverse childhood experiences over
the lifespan and the researchers found in this study that trauma/traumatic experiences
happen earlier than they are recognized (Centers for Disease Control and Prevention
2021). Adverse Childhood Experiences (ACEs) found that trauma can have an affect an
individual’s physical and emotional health throughout their life span (Centers for Disease

Control and Prevention 2021). Study findings lead the researchers to see that the
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relationship between ACEs and negative health and well-being outcomes show that as
ACEs increase so does the risk for negative outcomes.
Exposure

Exposure to Traumatic Events. There are a lot of children and teens who have
experienced or witnessed trauma that has led to a negative impact on their academic
performance, interpersonal relationships, and healthy development. “The National Survey
of Children’s Exposure to Violence (2021) found that over 60% of children surveyed
experienced some form of trauma, crime, or abuse in the prior year, with some
experiencing multiple traumas (The National Child Traumatic Stress Network 2021).
Children and teens who have been exposed to trauma may develop coping mechanisms
and behaviors that interfere with academic success and impair social-emotional
development. 26% of children within the United States can witness or experience a
traumatic event before they turn four (National Center for Mental Health Promotion and
Youth Violence Prevention, 2012). As the range of traumatic events experienced
throughout childhood will increase, the risk for the following health problems in
adulthood increases: depression; alcoholism; drug abuse; suicide attempts; heart and liver
diseases; pregnancy problems; high stress; uncontrollable anger; and family, financial,
and job problems (National Center for Mental Health Promotion and Youth Violence
Prevention, 2012). Exposure to traumatic events can be a numerous of traumatic events
experienced by an individual. “As many as 2.5 million youth per year experience
homelessness. Along with losing their homes, community, friends, and routines as well as
their sense of stability and safety many homeless youths are also victims of violence or

other traumatic events” (The National Child Traumatic Stress Network 2021). Previous
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research has shown exposure to traumatic events is associated with many children or
teens showing changes in behavior that could lead to suicide if they are not supported
after traumatic events. Child abuse reports involved 7.9 million children, 142,056
children received foster care services, 491,710 victims (74.9%) are neglected, 115,100
victims (17.5%) are physically abused, 60,927 victims (9.3%) are sexually abused,
39,824 victims (6.1%) are psychologically maltreated (American SPCC 2021).

There is an association between the exposure to traumatic events and suicide
behavior that is consistent with the interpersonal-psychological theory of suicide (Joiner,
2005). According to the interpersonal psychological theory, an individual with post-
traumatic stress disorder (PTSD) has increased exposure to traumatic events that could
increase his or her risk of engaging in changes of behavior or committing suicide because
the exposure to traumatic events is repeated. This can lead to not fearing death and being
able to tolerate self-inflicted pain that is learned from experiencing painful, provocative
traumatic events repeatedly (Capron et al., 2012a). The authors explain how there are
physiological and emotional responses that trigger from traumatic experiences that lead
to the characteristic of PTSD that cause traumatized children to develop a view of the
world that incorporates pain, betrayal, shame, guilt, hurt, rejection, and trust issues.
Young children exposed to five or more significant a lot of vital adverse experiences in
the first three years of childhood face a 76% chance of having one or more delays in their
language, emotional or brain development. 60% of adults report experiencing abuse or
other difficult troublesome family circumstances throughout childhood (National Center

for Mental Health Promotion and Youth Violence Prevention, 2012).
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Children who have experienced maltreatment prior to age 3 are at risk for social
skills deficits, daily living skills deficits and special education placement when school
aged (Scarborough & McCrae, 2010). The likelihood of mental health problems appears
to grow with an increase in the number of traumas experienced (Finkelhor, Ormond, &
Turner, 2007). Children and teens are affected in numerous ways whether it is affective,
behavioral, cognitive, or physical. In qualitative research, studies reveal that children
under six are at risk for developmental delays, lower cognitive functioning, difficulty
regulating, posttraumatic play, restrictive play and exploration, sleep disturbances, high
levels of fussiness, temper tantrums, clinginess and separation anxiety, and regression of
previously acquired skills and milestones (Mongillo et al., 2009). Looking at these
qualitative studies, research shows how traumatized children and teens that have been
exposed to trauma will continue to show physical symptoms of fear because their brains
are stuck in their reaction to the traumatic experiences that keep bringing back horrible
memories. Every healthy interaction with children or teens, especially when they are
sustained, can help promote new adaptive wiring in the brain to help cope with the
trauma they have experienced. If there are the proper people in place to address and treat
childhood trauma and toxic stress from the bad memories, this will reduce health and
social emotional problems throughout the life span. Trauma can have a long lasting and a
deep negative impact on development, health and safety of children and teens if they do
not receive the proper trauma informed care after their exposure to traumatic events.

The researchers discussed their results and people who have experienced trauma
are fifteen times more likely to attempt suicide, four times more likely to become an

alcoholic, four times more likely to develop a sexually transmitted disease, four times
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more likely to inject drugs, three times more likely to use antidepressant medication,
three times more likely to be absent from work, three times more likely to experience
depression, three times more likely to have serious job problems, two and a half times
more likely to smoke, and two times more likely to develop chronic obstructive
pulmonary disease (National Center for Mental Health Promotion and Youth Violence
Prevention, 2012). Children and teens that are exposed to trauma could lead to them
having many cognitive symptoms like delayed development, altered learning trajectories,
problems focusing, problems completing tasks, problems following directions, regression
of acquired skills, speech and language delays and loss of previously achieved
developmental milestones.

Children and teens that are survivors of traumatic experiences often experience
the feelings of anxiety, worry, shame, guilt, helplessness, hopelessness, grief, sadness,
and anger. This may lead to higher rates of anxiety, depression, suicide and self-harm,
PTSD, drug and alcohol misuse and relationship difficulties after surviving traumatic
experiences. Children and teens who have been exposed to traumatic experiences may
develop a heightened stress response. This has an effect on children and teen’s ability to
regulate their emotions through life, leads to sleep difficulties, lowers immune function,
increases the risk of a number of physical illnesses throughout adulthood and their mental
cognitive development. Many may suffer with serious post-traumatic stress disorder

(PTSD).



29

Post-traumatic Stress Disorder (PTSD)

History. Many people experience traumatic events in their lives, including
children and teens. If children, teens, or adults experience a traumatizing event, they can
suffer from PTSD by experiencing or witnessing a terrifying event. Some statistics from
the study about PTSD was provided. PTSD is found to occur in approximately one in ten
of individuals affected by a traumatic event. On average in studies, 60% of men and 50%
of women experience a traumatic event throughout their lifetimes. Of these, 4% of men
are found to develop PTSD and 10% of women are found to develop PTSD at some point
in their lives (Gregory, 2021). As proved by past research, the majority of people who
witness or live through a traumatic event will not suffer from PTSD (The National
Institute of Mental Health, 2021). Most can possibly have memories of the events, but
their lives will not become negatively impacted by it in their daily interactions. In this
study the author indicated that memories can be triggered by sights, sounds, smells or
even feelings that children, teens or adults experience that may lead to PTSD. These
triggers can bring back memories of the trauma and cause intense emotional and physical
reactions (Gregory, 2021). Children, teens, and adults are more likely to suffer from post-
traumatic stress disorder if the traumatic event they endure is life-threatening or severely
traumatic to your personal safety. Additionally, the more exposure to the event or
prolonged exposure to a traumatic event is also more likely to increase your chances of
developing PTSD (Gregory, 2021). Without the right treatment, PTSD can become
chronic and have a major impact on children, teens and adult’s normal psychosocial and

physical development and functioning in everyday life.
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Definition. Post-traumatic stress disorder (PTSD) is a disorder that affects the
mind that is caused from experiencing or witnessing any major traumatic or life-
threatening events. PTSD causes psychobiological dysfunctions that can affect a person’s
daily life and be life threatening (Chiappelli et al., 2005). In this study, PTSD is marked
by clear biological changes. Children, teens, and adults with PTSD often relive the
experience of trauma through nightmares and flashbacks. They also have difficulty in
sleeping. Behavior becomes an issue after experiencing trauma and is usually triggered
by related disorders such as depression, substance abuse and problems of memory and
cognition. The researchers argued that stress research and PTSD research are intertwined.
Psychobiological manifestations in PTSD and in complex PTSD (disorder of extreme
stress) evidently pertain to the same domain of mind-body interactions, which are
elucidated in psychoneuroimmunology research (Chiappelli et al., 2005). Children, teens,
or adults who go through traumatic experiences may have temporary difficulty adjusting
and coping, but overtime with good self-care, things may get better. If the symptoms get
worse, last for months or even years, and interfere with their day-to-day functioning, it
may be a sign of PTSD.

Symptoms. PTSD is diagnosed after a person experiences the symptoms for at
least one month following a traumatic event (Anxiety and Depression Association of
America, 2021). In qualitative studies, PTSD symptoms are generally grouped into four
types: intrusive memories, avoidance, negative changes in thinking and mood, and
changes in physical and emotional reactions. Symptoms can vary over time or vary from
person to person. Symptoms may be seen in children, teens, or adults when there are

significant problems in social life, school, or work situations and in relationships. PTSD
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can also interfere with their ability to go about with normal daily tasks. PTSD is
determined by three main types of symptoms: Re-experiencing the trauma through
intrusive distressing recollections of the event, flashbacks, and nightmares, emotional
numbness and avoidance of places, people, and activities that are reminders of the trauma
and increased arousal such as difficulty sleeping and concentrating, feeling jumpy, and
being easily irritated and angered (Anxiety and Depression Association of America,
2021). Research shows that is remains unclear whether trauma types differentially impact
emotion dysregulation, and whether this in turn contributes to elevated PTSD.

The qualitative research reveals that PTSD can be tough to identify, especially
when it's happening in your own mind. Findings suggest that symptoms of PTSD include
persistent intrusive recollections, avoidance of stimuli related to the trauma, negative
alterations in cognitions and mood, and hyperarousal (Bisson, et al., 2015). With PTSD, a
person may experience memories over and over of the major traumatic experiences They
may also experience avoidance where they do not want to think about it or talk about it.
Then you may start to see some behavioral changes and mood swings (WebMD, 2021).
Motivation to maintain daily activities or to be around normal people will decrease.

Identifying PTSD in Students the Classroom. Evidence from research suggests
that children and teens that are exposed to trauma have decreased social competence and
increased rates of peer rejection. When a child or teen is suffering from PTSD or other
trauma exposure, it is helpful for teachers, staff, parents, and caregivers to understand
that that child or teen’s behavior can be affected in a variety of different ways. For
children and teens in schools, PTSD can manifest in disorganized behavior or agitation.

The three symptom clusters for PTSD include re-experiencing (for children, this can



32

repetitively play or re-enacting the trauma in play), numbing and avoidance (such as
avoiding traumatic reminders and talking about trauma, not participating in activities
previously enjoyed), and hyperarousal (such as irritability, anger, difficulty sleeping)
(Baweja et al., 2012).

Responding to Students with PTSD in Schools. Teachers should listen to their
students when speaking to give them a voice in the classroom. School-based services may
be good for underserved ethnic minority youth who traditionally are less likely to receive
such services (Baweja et al., 2012). The researchers believe that speaking with students
can occur one-on-one if a teacher and student find themselves in a relatively private place
to talk to make the students feel more comfortable after experiencing trauma. In addition,
the authors noted that in order for children and teens to be successful in school, the adult
should be willing to listen without judgment, showing interest, empathy and availability
in order to let the students know they are here for them (Baweja et al., 2012). The teacher
can open the discussion by acknowledging what has happened and letting students know
that it is not only acceptable to share their experiences and establishing that the school is
a safe place to do this. Findings from the results show in order to support and facilitate
the coping process of students who have experienced trauma, teachers and staff must be
able to help students understand the range of normal stress reactions (Baweja et al.,
2012).

The Cognitive Behavioral Intervention for Trauma in Schools (CBITS) program,
a brief, ten-session group school-based program can help those who have been through
trauma. School counselors, nurses, psychologists, or social workers can take on this task.

Qualitative researchers believe that if teachers and other school staff are willing to reach
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out to students and check in with students on a regular basis this will help students build
trust again with peers and others around them (Baweja et al., 2012). Finding suggest from
(Baweja et al., 2012) that students need to be encouraged to interact, share “recovery”
activities and take on team projects with other students, friends, or teachers. Trauma-
Focused Coping is a 14-session group intervention program that adapts basic cognitive
behavioral techniques for students who have experienced a single incident trauma. When
students experience this type of interaction with their peers, students feel the caring and
consistent support of adults and their peers in their lives, even during a difficult time of
coping. Students need the proper support system and programs to help move past having
PTSD.
Storytelling and Trauma

History. Edward Miller once said, “Stories are our primary tools of learning and
teaching, the repositories of our lore and legends. They bring order into our confusing
world. Think about how many times a day you use stories to pass along data, insights,
memories, or common-sense advice” (Liferarian Association 2021) Stories are what
humans grew up hearing, teaching individuals the difference between right and wrong.
As a child, an individual may have come home from school, eager to tell their parents
stories about their day. The stories that individuals tell as a child that sticks with them
their entire life is passed down for generations, serving as the same benefit as it did for
their elders. “Visual storytelling has kept evolving and become a staple in human
civilization. Art has been a medium allowing humans to pass on history and legends

through images” (Parkes 2021). Storytelling has history to it that can be passed down to
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the next generation. Stories have existed for a long time through history, and the telling
of stories has changed forms significantly throughout the ages.

Humans’ desires to tell and hear stories has remained the same and has not
changed, and still has a huge impact on the way individuals look at life. The ability to tell
stories effectively and memorably is a part of daily life skills. “Historical examples of
visual storytelling have been found in Egyptian pyramids, on ancient Greek vases and
frescoes, Chinese tapestries, statues, canvases, through photographs, and most recently
made accessible through video” (Parkes 2021). A history of storytelling can be told
through pictures. A picture really can be worth a thousand words that can enough stories
throughout history to keep humans entertained forever. Those who have been through
traumatic experiences may relate their experiences to the books they read aloud or
pictures they connect with from memories of trauma and tell their story to let their voices
be heard. “Storytelling through art is nothing new. Humans have long used pictures to
communicate their greatest tales” (The British Museum 2017). Humans have discovered
that their stories can be told through different objects from around the world and
throughout human history even if they have experienced trauma. “The Chauvet cave in
France is the oldest representation of storytelling found thus far, dating to 36,000 years
ago. Later forms of visual storytelling can be found in Egyptian hieroglyphics from
around 3,000 B.C., which mixed pictographic symbols and sounds in order to tell a story”
(Pelt 2018). Stories can be communicated with or without words when experiencing
trauma or after experiencing trauma because individuals are using different forms of

language to express their inner thoughts of deeper truths.
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Definition. Trauma is an emotional response to a terrible event like an accident,
rape or natural disaster that leads to shock and denial after it occurs (American
Psychological Association 2021). Traumatic experiences can impact learning, behavior,
and relationships at school and at home. “A traumatic event is a frightening, dangerous,
or violent event that poses a threat to a child’s life or bodily integrity” (The National
Child Traumatic Stress Network 2021). By being able to retell your own story from what
you remember, you are using different forms of imagery and exploring different ways of
interpreting one’s reality using methods of storytelling that can provide an individual
with a sense of hope, belonging, and meaning for people that have been through
traumatic experiences (White & Epston, 1990). Trauma literacy is being able to respond
to the healing process and learn new ways to grow in areas that are related to traumatic
experiences. “Trauma literacy,” is a form of how individuals develop their language
literacy because it empowers individuals to be able to not only be able to understand
themselves, but also understand other individuals better (Trauma Literacy 2019). It also
allows individuals to take responsibility for their actions and their circumstances. Without
trauma literacy, language literacy and learning would be limited along with the potential
of individuals improving in many areas of their lives and the collective of humanity
(Trauma Literacy 2019).

Trauma Storytelling and how it Improves Speaking Inside and Outside the
Classroom to Cope with Trauma. Telling one’s story about a traumatic experience can
be easy or it can be difficult depending on the individual when expressing themselves

inside and outside of the classroom. Barkhuizen and Wette (2008) stated,
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When teachers tell their stories and reflect on their experiences, they are able to

make meaning of them and gain an understanding of their teaching knowledge

and practice. (p. 374)
Hearing a painful story that is similar to the traumatic experience an individual has gone
through can be a reminder of one’s own painful experiences or can bring hope to that
individual that they are not the only one that has been through that traumatic experience.
“The process of recounting and retelling one’s story allows for the opportunity to
understand and reorganize traumatic experiences, which are inherently fragmented, and
from which survivors often emerge numb or disassociated” (National Resource Center on
Domestic Violence 2017). Telling stories about an individual’s traumatic experience
starts the healing process and helps builds resilience. “For survivors of childhood trauma,
memories may be lost, blurry, or out of sequence. The process of fitting the pieces
together, even if some of those pieces are missing, can be tremendously healing”
(National Resource Center on Domestic Violence 2017).

Stories are what help the individual gain their power and own who they are.
“Stories are equally powerful to the storyteller.” On the path to healing and resilience,
telling one’s story is an important step-one that helps an individual identify and name
their experiences so that they can begin to incorporate them into their whole self
(National Resource Center on Domestic Violence 2017). Going through a traumatic
experience shapes an individual and their memories of their trauma helps connect them to
why they are where they currently are and how they will respond to people and things
around them. In the project the researchers found that it is through stories individuals that

have been through trauma feel connected to each other and the process of sharing it
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publicly can have a variety of benefits for the storyteller, including realizing that one’s
own story can be a catalyst to help, inspire, or motivate others (National Resource Center
on Domestic Violence 2017). Storytelling is a way of dealing with trauma and a healing
outlet for individuals. For those individuals who have experienced trauma, by sharing
their own experiences creates produces a form of a personal narrative that can help
individuals to develop new meaning on past traumatic events.
Writing

Therapeutic Writing. There can be safety in telling stories through the
expression of writing. Writing is cathartic and you just unload what you are thinking on
paper. “Therapeutic journaling is the process of writing down our thoughts and feelings
about our personal experiences. This kind of private reflection allows us to sort through
events that have occurred and problems that we may be struggling with” (VA Office of
Patient Centered Care and Cultural Transformation p. 1). Some people use journals to
write, and some people use locked dairies with keys to write. Sometimes when you go
back to your writing when you have experienced trauma, it could pull you back into your
trauma by reliving that moment. “Much good literacy practice includes learners writing
about their own lives. Learners are often asked to keep “response” or “dialogue” journals
where the instructor or facilitator writes a reply or reaction after each journal entry”
(Horsman, p. 66). Reflecting and writing about how you feel is the process of how
writing works and the context to how writing transpired which creates a “writing story”
(Richardson, 1994). Trauma may upset individuals at times and make individuals feel
like they are out of place and emotional. Journaling helps take control of individual’s

emotions and helps cope with trauma. “While trauma can upset our beliefs about how life
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works, processing trauma through writing seems to give us a sense of control” (Newman
2020). Journaling is a form of therapy that helps release the thoughts of traumatic
experiences by expressing words on paper to tell the individual’s past or present story.
“Journaling is a tool to put our experiences, thoughts, beliefs, and desires into
language, and in doing so it helps us understand and grow and make sense of them”
(Newman 2020). Journal helps individuals release their thoughts and emotions, so that
they can take the necessary steps to heal from their traumatic experiences. When
journaling individuals should be aware of rehashing the same difficult feelings and
emotions over and over in their writing because it could cause them to fall back into
depression by reliving the memories of their traumatic experiences. “Confiding on paper
can be a valuable alternative and a way to express ourselves with absolute freedom.
Journaling lets us process secrets before we reveal them to others” (Newman 2020).
Writing in a journal or dairy is a form of expression that could help heal from traumatic
experiences, but individuals may need to also seek therapy or counseling during
therapeutic writing in order to fully heal during this process. National Research Council
(2012) stated,
When the connections between reading and writing are made explicit during
instruction, a more integrated system of literacy skills develops, and learning is
facilitated. Historically, reading and writing have been taught as separate
language skills.
Teachers and professors’ goals should be to grow and sustain a community of readers,

writers, and thinkers especially trauma students.
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Songs and Poetry. Writing song lyrics sometimes makes those who have been
through traumatic experiences feel safer than directly speaking about what the individual
has been through. Music plays a role in helping individuals cope who have experienced
trauma, whether it be through the intervention of music therapists, community music,
writing music, making programs or individual music listening (Clift et al., 2010). Music
has been used as a healing outlet to help those who have experienced trauma. Songs and
poetry allow for those who have experienced trauma to express oneself and to relive and
reflect on memories and experiences. Writing music as a form of therapy does not
completely cure or solve problems resulting from traumatic experiences but writing
music as therapy can help children and adults in crisis learn and use positive coping skills
to express difficult feelings and emotions (American Music Therapy Association, Inc
2006). Billy Collins once said, “Poetry provides us with the history of the human heart”
(Masterclass 2021). Writing songs and poetry gives individuals who have been through
traumatic experiences the power to open up and express what they are feelings on the
inside. “Poetry allows humans to distill emotions and difficult experiences into well-
chosen words. Writing poetry during challenging times not only makes way for the
purging of the tough stuff, but it also bonds humans more closely together” (Werner
2021).

Summary

No feeling is greater than being able to tell a story whether speaking or writing
with a strong voice about traumatic experiences students have experienced in silence.
Experiencing trauma may impact one’s self-confidence, self-acceptance, ability to adapt

to stressful situations, and so on and being able to speak out about their trauma helps
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students connect with their inner healing. Empathy, compassion, collaboration, and
empowerment needs to be emphasized in order to help students build strength and regain
control of their lives. There is a need for change in order to transform the word’s view or
trauma. “The transformation or change in a helper’s inner experience as a result of
responsibility for and empathic engagement with traumatized clients” (Saakvitne et al.
1999). As a whole, researchers are suggesting that children and teens that have been
through traumatic experiences are likely to experience one or more cognitive difficulties.
There is so much more research that is needed to be explored such as: the impact
of timing of abuse or any traumatic experience or how long did the traumatic experiences
occur, whether it matters that the trauma is familial or not and whether cognitive
difficulties are due to the PTSD that arises as a result of traumatic experiences. Also,
there is a lot of research out there about creating a safe environment in the classroom, but
what about a safe place to talk for those who have been through traumatic experiences.
Those have been through traumatic experiences need an outlet to release what they have
gone through to prevent them from staying in a bad mental state with memories trapped
on the on the inside. There is just research about there about how to create trauma
informed schools, but not trauma informed homes. Where is the research about
implementing trauma approach programs into the schools and homes to help the students
that have been through traumatic experiences? There is also research out there about
trauma informed care, but where is the research about taking the trauma informed care
and implementing programs into the schools and homes to help prevent children and
teenagers from going through horrible traumatic experiences and the healing journey

after experiencing trauma.
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CHAPTER Il
Methodology
Introduction
Within the classroom and outside the classroom, there are issues that are

unaddressed or unanswered such as the influence of trauma and storytelling. Children and
teenagers who go through trauma may socialize less with others because they are living
amidst major changes that where they need help letting others into their lives (Child Mind
Institute 2021). They are having to create new ways with words, new literacies, and new
forms of learning because they have trouble focusing and thinking things through (Child
Mind Institute 2021). Literacy development can be shaped and affected by traumatic
experiences which includes student’s perceptions of one’s competencies with the
resources of their various contexts inside and outside of the classroom. | sought this
understanding to determine historical underpinnings of contemporary trends of how my
uses and practices inside and outside of the classroom are affected by traumatic
experiences. What | examined and explored in this research project is how childhood
trauma inhibits my ability to read, learn, interact with peers, and communicate with
teachers/professors; and how | have healed from the traumatic experiences in my
childhood by writing and telling stories.
Purpose of Study

The purpose of this study was to observe my use and practices of literacy inside and
outside the classroom when going through trauma and after experiencing trauma. In the

research, | specifically explored through autoethnographic observations how the
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influence of childhood trauma memories affected my social literacy through storytelling
by using journals, personal song lyrics and personal poems.
Methodology

Ethnography

Ethnography is writing about cultures unlike your own by using methods like
observing, interviewing, surveys, etc. to gain a better understanding of what the
researcher may see, hear, taste, smell, and touch. A well-known definition of ethnography
is found in McGranahan (2014) the writing of the people, the writing of society, and the
writing of culture. By ethnographic research, anthropologists mean the ever-evolving
Malinowskian program of an ethnographer in the field conducting participant-observation
paired with a range of other methods, living within a community, and getting deeply into
the rhythms, logics, and complications of life as lived by a people in a place, or perhaps
by peoples in places (p. 24). Ethnography helps researchers understand how life operates
outside of their everyday life. With the ethnography, authors feel that they have control
and understanding over the individuals that they are writing about even if a person is
writing about themselves. There are different levels in which they operate and interact
and why human behave the way they do. Morgan-Trimmer and Wood (2016) explained
that through living and working with communities through extended periods of time,
often months or years, ethnographers aim to see and describe the world through the eyes
of members of that community. They pay specific attention to the standard of living,
narratives of events, social interactions, and the cultural meanings and practices of a

community.
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During the process of ethnography, it may help the researcher reveal common
cultural understandings related to the phenomena under the subject in which is being
studied. There is a danger that the man of science could introduce bias toward views of
his or her own culture. Ethnographers could validate findings through typical repository
analysis, observations, consultation with consultants, use of surveys, interviews, and
different techniques not distinctive to descriptive anthropology to assist them become am
knowledgeable at what is being researched.

Autoethnography

Autoethnography is an emerging qualitative research method that allows the
author to write in a highly personalized style, drawing on his or her experience to extend
understanding about a societal phenomenon. Autoethnography is grounded in postmodern
philosophy and is linked to growing debate about reflexivity and voice in social research
(Wall 2006, p.1). Autoethnography is a form of narrative study that is written and
recorded by the individual who is the subject of the study (Ellis & Bochner, 2000). Ellis,
Adams and Bochner (2011) demonstrated that autoethnography is “an approach to
research and writing that seeks to describe and systematically analyze (graphy) personal
experience (auto) in order to understand cultural experience (ethno)” (p. 273). Spry stated
that autoethnography “a self-narrative that critiques the situatedness of self with others in
social contexts” (2018, p. 710). This is where an explanation of the personal, emotional,
analytic, and redolent approach leads up to ethnographic research.

Autoethnography begins with a personal story, in this case my story about how
childhood trauma memories affected me inside and outside of the classroom. Bochner

and Ellis (1996) believed the aim of using personal narratives “... is to allow another
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person’s world of experience to inspire critical reflection on your own” (p. 22). Thus, the
purpose of autoethnography is to rebuild the researchers or writers experience in a
reflexive way, to aim to make a connection between the reader and the writer telling their
story to him or her to think and reflect about his or her own experiences. Writing
Autoethnography, researchers are able to talk about their own personal experiences that
gives them a voice to be heard. It also helps researchers like myself explore emotional
experiences, identity, self-concept and motivation.
Autoethnographers use storytelling, showing and telling, and alterations of
authorial voice to produce accessible texts that describe these patterns, with the
aim to reach a more diverse mass audience than the traditional research
readership. (Lucero, 2018, p. 2)
Autoethnography allows for researchers to share personal narratives that gives readers
access into their private worlds and provide rich data.
Research Questions
1. How did my memories of traumatic experiences affect my emotions?
2. How did my traumatic experiences affect my language and literacy inside and
outside of the classroom?
Research Design and Methods
In this autoethnographic study, | was the primary data source. The experiences
for this study of how childhood trauma memories affected my social litracy practices
inside and outside the classroom are recounted by my childhood memories, self-
observations, self-reflective (journal writing), my my personal song lyrics and poems.

The memories, self-observations, self-reflective journal writing, personal song lyrics and
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poems were all data captured from the past and present perspectives of my lived
experiences. | used thematic analysis to analyze my data sources using Braun and
Clarke’s six phases of thematic analysis. First for Phase 1, I reread my reflexive journals,
personal poems and song lyrics | wrote to become familiar with my data sources to
analyze each individual data source. Next for Phase 2, | generated initial codes to code
highlighting sections of each individual data source finding phrases or sentences and
came up with shorthand labels or “codes” to describe the content. Then for Phase 3, 1
generated themes and looked over the codes | created to identify patterns among them to
help me come up with my themes. Next for Phase 4, | developed a color-coding system
for key words. Then I created a table with themes of each individual data source that
included subcategories and reviewed my themes to make sure that my themes were useful
and accurate representations of my data sources. Next for Phase 5, | defined and named
my themes of my data sources. Finally for Phase 6, | wrote up my analysis of the data
sources which were my reflexive journals, personal poems and song lyrics.
Ethical Considerations

My study entailed my lived experiences of my personal journey of childhood
trauma memories and how all of this affected my identity and shaped me as an individual
that resulted in changes in my social literacy practices. My research was from a very
transparent point of view when | analyzed my personal journal, poems, and song lyrics.
My qualitative study was used to explain, clarify, and elaborate the meanings and
language | used from different aspects of my experience of trauma. My research was also
from years of my life that trauma was the greatest that shaped my identity after

experiencing trauma that may seem bias. The process of preparing this writing story
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(Richardson, 1994) revealed to me how the value of experience and reflection could
impact others. Anxiety arose while writing my thoughts, thinking about how to represent
myself, how various kinds of data are valued, how others would respond to my story, and
how to work ethically within autoethnography.
Data Collection

According to Ellis and Bochner (2000), “in reflexive ethnographies, the
researcher’s personal experience becomes important primarily in how it illuminates the
culture under study” (p. 740). The different types of data I collected are my personal
journals, personal poems, and personal song lyrics. | analyzed my journals, song lyrics
and poems from 2004-2006 during my roughest time of life after dealing with a major
traumatic experience. I did not go outside of those two years because 2004-2006 is when
the trauma was the greatest for me in my life. Participant observation is a very important
characteristic of autoethnographic work that relies heavily on self-reflection (Duncan,
2004). The population size was how many of my journals were analyzed, how many of
my song lyrics were analyzed, and how many of my poems were analyzed. | only
analyzed my journals, song lyrics and poems from 2004-2006 ages twelve to fourteen
because that is where trauma affected my brain and mindset, academics, social and
emotional life and relationships with my family, peers, and teachers. | bounded my study
to those two years because that was the height of the trauma in my life. | applied
sampling theory to my journals, song lyrics and poems.

Journals. My sampling consisted of 300 of my journal entries from the years
2004-2006. According to Krejecie & Morgan, | needed a sample of 169 for initial

analysis. Therefore, | randomly selected a 169 of my journal entries from my total data
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corpus. From there, | applied selection and deselection criteria for my journal entries
using journals entries that talk about trauma, journal entries that talk about depression,
journal entries that talk about negative emotions and journal entries that use positive
descriptive words that are adjectives, adverbs, and participles to determine what journals
would be included in my final sample. For my final sample there were a total of forty-
two journal entries: twenty-one journals that talk about trauma, four journals that talk
about depression and seventeen journals that use positive descriptive words that are
adjectives, adverbs, and participles.

As | conducted my analysis of my journals, | used a reflexive journal. Roller and
Lavrakas (2015) wrote that a reflexive journal is used for the “soft data” for this study
and is a valuable resource to use in order to review and judge the quality of the data that
is gathered in the process as well as the researcher’s interpretations during phases of
analysis. | only looked at my journals that relate to trauma, emotions, and descriptive
journals. I narrowed the sample size down by using the questions:

e Does the journal entry talk about trauma?

e Does this journal entry talk about depression?

e Does the journal entry deal with negative emotions?

e Does this journal entry use positive descriptive words that are adjectives,

adverbs, and participles?
Song Lyrics. I used five of my song lyrics for sampling and analyzed all five of

my song lyrics from the years 2004-2006 for this research. Sampling theory indicates that
because the data corpus is so small, I had to use all five. My song lyrics for sampling, and

what | analyzed, consisted of two song lyrics that related to trauma and three song lyrics
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that are descriptive song lyrics. | looked at all of my song lyrics that related to trauma and
depression and descriptive song lyrics that use descriptive words that visualize, describe,
and define people or visualize, describe, and define actions. For my final sample size,
there were a total of five song lyrics: two of my song lyrics that related to trauma and
depression and three of my song lyrics that used descriptive words that visualize,
describe, and define people or visualize, describe, and define actions.

Poems. | used all twenty-two of my poems for sampling. According to sampling
theory, | had to initially analyze all poems before | applied selection and deselection
criteria. The selection and deselection criteria for poems were:

e Does this poem talk about trauma and depression?

e Does this poem use unique feeling words that connect to positive or
negative emotions?

e Does this poem use positive or negative descriptive words that are
adjectives, adverbs, and participles?

For my final size were a total of twenty-two poems: ten poems that talk about
trauma and depression, six poems that use unique feeling words that connect to positive
or negative emotions and six poems that use positive or negative descriptive words that
are adjectives, adverbs, and participles.

Data Analysis

Data Representation. When | was a child, literacy to me felt like | had to express
my feelings through spoken words (verbally) when in conversation with another person
because of my memories of childhood trauma. Verbal expression is very important in

literacy when you experience trauma because it helps you feel like you have a voice.
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Storytelling inside and outside of the classroom helped me to improve both my memory
and the ability to use stronger language, which is necessary for developing my literacy.
With stories | had to fight against the unreality of the world. Without stories, there are no
memories of the trauma you experience. | started writing my journals, poems, song lyrics
at the age of 12 after experiencing a horrible trauma in my life.

Data Coding. For my research, | used thematic analysis and Saldana’s three types
of coding: Emotions Coding, Descriptive Coding, and In Vivo Coding. Phase 1 of
thematic analysis is where | read and re-read my data sources. This is where | became
familiar with my data sources, and it was helpful to make notes and jot down early
impressions. In this phase, | reread through my journals, poems, and song lyrics to
become familiar with the data and became familiar with patterns of each data source.
Next, Phase 2 of thematic analysis is where | generated initial codes. In this phase |
organized the data in a meaningful and systematic way and the coding reduced lots of
data into small chunks of meaning. There were different ways to code and the method
was determined by my perspective and research questions. | started to code the data of
my journals, poems, and song lyrics from the years of 2004-2006.

My data was clustered into three types of data: journals, song lyrics and poems.
As shown in Table 1 below, | knew | was observing my journals (J) if there is light blue.
I knew | was observing my Poems (P) if there is yellow. | knew | was observing my song

lyrics (SL) if there is green.
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Table 1

Identifications

Journals (J)

Poems (P).

Song Lyrics (SL)

!I

In Vivo Coding

W

For Phase 2 as shown in Table 1 above, | coded my data via these three coding
techniques which are Emotions Coding in red, Descriptive Coding in purple, In Vivo
Coding in green. Emotions coding is where the emotions recalled and/or experienced by
the participant or inferred by the researcher about the participant (Saldana 2013 p. 105).
Descriptive Coding summarizes in a word or short phrase, like a noun which is the basic
topic of a passage of qualitative data (Saldana 2013 p. 88). In Vivo coding refers to a
word or short phrase from the actual language found in the qualitative data (Saldana 2013
p. 91). The next step was Phase 3 where | searched for themes. As shown in Table 1
above, themes are coded in orange. A theme is a pattern that captures something
significant or interesting about my data resources and/or my research questions. |
combined several codes into a single theme where | begin to take those codes and
propose little one-word phrases and begin to cluster them into similarities. These codes

became my themes for my data sources. Phase 4, | reviewed the themes of my data
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sources. | double checked, looked at the themes and made sure that the themes matched
with my data sources. During this phase, | reviewed, modified, and developed the initial
themes that | identified in phase 3 using the questions do the themes make sense, does the
data sources support the themes, if themes overlap, are they really separate themes and
are there themes within themes (subthemes)? | was able to reference back to my journals,
poems and song lyrics by light blue representing journals, yellow representing poems,
green representing song lyrics and orange representing themes. Phase 5 is where | defined
my themes from my data sources. This is where | came up with definitions for my themes
and wrote down the definitions for my themes. Finally, Phase 6, is where | wrote up my
analysis of all the data sources and decided which themes made meaningful contributions
to understanding what was going on within my data sources.

Data Interpretation. Literacy can provide an individual with the tools necessary
to free himself the childhood memories of trauma. Speaking (S) is language that helps
humans with their cognitive development such as words that are sophisticated ideas
humans can use to have a voice by telling their stories of their traumatic experiences.
Telling stories is among the more effective instructional approaches for developing a
human’s oral language skills and vocabulary. Writing about your traumatic experiences
can help individuals because it helps them re-evaluate their experiences by looking at
them from different perspectives, so they can heal properly. Writing helps individuals get
passed negative trauma-related thoughts and emotions by creating a story that links
together the emotional childhood memories of trauma.

| was able to use storytelling and writing to turning my bad memories into

motivation to help others. My memories of the trauma being written on paper was used as
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an outlet for expression and for sharing traumatic events that left me with negative
thoughts and emotions. Storytelling and talking about my traumatic experiences inside
and outside of the classroom helped me with my healing journey. My trauma and its
influence on literacy and language inside and outside the classroom expanded my
intelligence because | was able to explore healing outlets for ways to express childhood
trauma memories. Whenever | dealt with something difficult or bad that happened in my
life, I turned it to writing. Writing helped me process, work through challenges, and make
sense of my emotions | was feeling.

Storytelling and writing also helped me to express myself to others. Sometimes
the writing turned into something | shared with the public, or I may have wrote it down in
my journal because it is very personal. Not everything you write needs to be shared.
There are benefits to writing, even in if you choose not to share what you write. Writing
and storytelling gave me the opportunity to process what was on my mind and practice
formulating and communicating my ideas. Writing and storytelling was a powerful tool
for me to deal with trauma. Reading can also be an important part of the healing process.
When | read about other people struggles that experienced similar traumatic experiences
like myself, it helped me to not feel alone. Writing and storytelling helped me heal my
wounds. It seemed like it was a health benefit because it reduced my stress and improved
my cognitive function. When | shared my trauma, | was able to connect with people on a
deeper level. Every time | shared parts of my stories, | was able to release built up
anxiety, stress, and guilt. Through doing that I was not allowing past events to control my
life. I was able to release my past through connecting with others, sharing my stories, and

allowing myself to move ahead one more step.
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Conclusion

Writing helps heal wounds. Writing when going through trauma after experiencing
trauma is an effective way to access an inner world of feelings to help individuals recover
from traumatic experiences and everyday stress. When individuals are traumatized, they
are often encouraged to confront their experiences by talking or writing about them.
Writing in reflexive journals, writing song lyrics, and poems helps individuals who have
been through trauma acknowledge and express deep emotions that might have been
ignored. Expressing emotions (both positive and negative) through story telling inside
and outside classroom when describing individual’s traumatic events can have a positive

impact on an individual’s psychological outcome.
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CHAPTER IV
Understanding the Journey of Trauma through Writing
Introduction

Imagine feeling empty on the inside and needing an outlet. What do you do?
Going through my traumatic experiences | was trying to find out who I was spiritually
and emotionally. My pain was beyond my ability to handle, and I was not able to control
my emotions during my traumatic experiences. My childhood trauma memories kept
reoccurring, became overwhelming and lead to stress in my life that affected my mental
health and identity. Writing about my childhood memories of trauma played a large role
in my healing process. Having to relive my painful childhood memories of trauma when
writing about it was a nightmare and emotional disturbance. | wrote journals, poems, and
song lyrics with quotes, expressing my feelings, and telling my story in any form of
words to release my emotions and images in my head. As a writer, | took the time to tell
my story and releasing the most important traumatic experiences that | thought would
help others cope with their traumatic experiences. This chapter presents key findings
from forty-two of my reflexive journal entries, five of my personal song lyrics and
twenty-two of my personal poems.

Purpose Statement. The purpose of this study was to observe my use and
practices of literacy when going through a traumatic experience and coping with the
memories of trauma. In the research, I specifically sought to explore through
autoethnographic analysis of my personal journals, personal poems, and personal song
lyrics to see how the influence of trauma affected my social literacy practices inside and

outside the classroom through storytelling. Data from my observing my daily life inside
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and outside the classroom, personal poems, personal song lyrics and journals was used
from 2004-2006.
Method of Data Analysis

Thematic analysis allows a theoretically flexible approach when evaluating
qualitative data. “Thematic analysis is a method for identifying, analyzing, and reporting
patterns (themes) within data. It minimally organizes and describes your data in (rich)
detail. However, frequently it goes further than this, and interprets various aspects of the
research topic” (Braun & Clarke, 2006: 79). When using thematic analysis as the
researcher you want to be able to acknowledge your own theoretical positions and values
in relation to qualitative research. Thematic analysis can be a method which works both
to reflect reality, and to unpick or unravel the ‘surface of reality’ (Braun & Clarke, 2006).
It is important to determine the type of thematic analysis you want to do and the claims
you want to make in relation to your data sources, so you will be able to know what
approach to take when coding your data sources and properly finding themes.

Data Analysis Findings

For my research, I used thematic analysis and Saldana’s three types of coding:
Emotions Coding, Descriptive Coding, and In Vivo Coding. Braun and Clarke (2006)
process of the six stages of familiarization, coding, the initial generation of themes,
review of themes, defining and naming theme, and writing up was used to develop an
understanding of my reflexive journals, my personal song lyrics, and my personal poems.
In reflexive thematic analysis there is an inductive (data-driven) approach. Also, for my
research | used an accessible and theoretically flexible interpretative approach to

qualitative data analysis that facilitates the identification and analysis of patterns or
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themes in my data sources. Data were obtained to be thematically analyzed based on the
occurring themes to get a valid explanation of my data sources. After generating the
codes of each individual data source, themes were reviewed of each individual source.
The sources were compared to combine multiple codes together, combines multiple
themes together and each theme was named and defined. To finish the process, | put my
findings down in writing.
Findings and Results

The research questions that guided this study were: How did my memories of
traumatic experiences affect my emotions? How did my traumatic experiences affect my
language and literacy inside and outside of the classroom? Looking through the lens of
cognitive lens my research draws on research in cognition and psychology looking at
how | made decisions, how my traumatic experiences affected my social literacy
practices inside and outside of the classroom and my emotions. Bringing together
psychobiological and neural approaches, these two together determine the way a human’s
personality functions (Fiori, 2019). My thinking when experiencing trauma and after
experiencing trauma affected my feelings and emotions when finding my identity and
purpose. The intrapersonal dynamics of individual functioning is the way people reflect
on themselves to find their identity, how people interpret their inner and outer worlds,
and how people project the self in the future when it comes to their purpose (Fiori, 2019).
What | thought about myself is what is what | became. My bad experiences affected my
thinking and caused me to have negative feelings and emotions about my identity and

purpose.
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My emotions and feelings played a major role in my life. There are many types of
emotions | experienced during trauma and after experiencing trauma. No matter how hard
| tried, | could not control my emotions, | only attempted to hide them. My emotions
influenced every aspect of my life, what | did, what I said in my writing and my
relationships with people. Experiencing trauma, | went through identity crisis where |
struggled to find where | fit in society and in the world at large. | experienced feelings of
being lost and not knowing who | was. My negative mind frame caused my feelings and
emotions to be all over the place when writing about my trauma. | was worried about
what people thought about me when experiencing trauma and after experiencing trauma.
Writing about my trauma was my way of breaking free from the chains of what society
expected of me and my way to discover who | wanted to be. My trauma caused me to
have unstable mental health that created sadness and sorrow inside of myself. While
writing my trauma was not gone from my mind, it was attached to me, and | could not let
it go. Writing about my trauma caused changes in my external and internal factors. |
experienced different kinds of emotional responses to different types of my traumatic
experiences.

Data Source #1: Journals

My initial sampling consisted of 300 of my journal entries from the years 2004-
2006. According to Krejecie & Morgan, | needed a sample of 169 for initial analysis.
Therefore, | randomly selected a 169 of my journal entries from my total data corpus.
From there, | applied selection and deselection criteria to determine what journals would

be included in my final sample. My selection and deselection criteria required that I only
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looked at my journals that related to trauma, emotions, and descriptive journals. |

narrowed the sample size down by using the following questions:

Does the journal entry talk about trauma?

Does this journal entry talk about depression?

Does the journal entry deal with negative emotions?

Does this journal entry use positive descriptive words that are adjectives,
adverbs, and participles?

My final sample size as shown in Appendix A, Appendix B, and Appendix C, I

analyzed forty-two journal entries: twenty-one journals that talk about trauma, four

journals that talk about depression and seventeen journals that use positive descriptive

words that are adjectives, adverbs, and participles.

Phase 1: Phase 1 is where | read and re-read my reflexive journal entries. This is
where | became familiar with my trauma journal entries, depression journal
entries and descriptive journal entries and it was helpful for me to make notes and
jot down early impressions. In this phase, | reread through my trauma journal
entries, depression journal entries and descriptive journal entries to become
familiar with journal entries and became familiar with patterns of my journals.
Phase 2: Phase 2, | coded my data via these three coding techniques which are
Emotions Coding in red, Descriptive Coding in purple, In Vivo Coding in green
for my trauma journal entries, depression journal entries and descriptive journal
entries.

Phase 3: Phase 3, | generated themes for my trauma journal entries, depression

journal entries and descriptive journal entries. | looked over the codes created,
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identified patterns among them and started coming up with themes. | searched for

themes in my trauma journal entries, depression journal entries and descriptive

journal entries. I combined several codes into single themes and clustered them in

similarities. Themes are coded in orange.

Trauma Journal Entries

As shown in Appendix A and Table 2 below are the codes I discovered for

Emotions Coding in my trauma journal entries that | used for my themes.

Table 2

Emotions Coding

Theme

Sample Codes

Negative feelings and emotion

Sad and hurt, wounded, damaged,
hopeless, confused, broken, unworthy,

overwhelmed

Feelings and Emotions

Vulnerable, sadness, tired, strong, caring,

powerful, strong, stressed

Discovering Identity

Worthless, unworthy, hurt, broken,

wounded, confused, gloomy

Discovering Kingdom Identity

Lonely, sad, broken, sadness, miserable,
broken, thoughtful, triumphant and

victorious, powerful

Discovering Life Purpose

Hopeless, miserable, unworthy, strong,
thoughtful, damaged, worthy, vulnerable,

confused
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As shown in Appendix A and Table 3 below are the codes I discovered for

Descriptive coding in my trauma journal entries for my themes.

Table 3

Descriptive Coding

Theme

Sample Codes

Negative feelings and emotion

Pain, negative thoughts, tears, scared

Feelings and Emotions

Pain, tears, Faith and God

Discovering Identity

Worthless, unworthy, hurt, broken,

wounded, confused, gloomy

Discovering Kingdom Identity

Faith and God, church, pain, mirror and

God, heart

Discovering Life Purpose

Self, God, life, pain, trauma, thoughts,

scars, heart, and mind

As shown in Appendix A and Table 4 below are the codes | discovered for InVivo

coding in my trauma journal entries that | used for my themes.

Table 4

InVivo Coding

Theme

Sample Codes

Negative feelings and emotion

Pain, negative thoughts, tears rain,

wondering, emotional place, painful

Feelings and Emotions

Loved, heart pounds, hope, joy, happy,

down

(Continued)
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Theme

Sample Codes

Discovering Identity

Wondering care, think of me, pain,

emotional, broken, tears rain, growth

Discovering Kingdom Identity

Hope, haith, God, earth, understand, mind

Discovering Life Purpose

Earth, understand, realize, faith,
wondering, change, mind, purpose,

feeling like losing my mind

Depression Journal Entries

As shown in Appendix B and Table 5 below are the codes | discovered for

Emotions coding in my depression journal entries that I used to for my themes.

Table 5

Emotions Coding

Theme

Sample Codes

Discovering Kingdom Identity

Hopeful, thankful, grateful, thoughtful,

sad

Discovering Identity

Confused, determined, scared

Discovering Purpose

Proud, confident, confused, lost and sad

As shown in Appendix B and Table 6 below are the codes | discovered for

Descriptive Coding in my depression journal entries that | used for my themes.
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Table 6

Descriptive Coding

Theme Sample Codes
Discovering Kingdom Identity Faith, God, Experience, Self and Life
Discovering Identity Self, Life, God, Faith
Discovering Purpose Self and life, Experience, Music and self

As shown in Appendix B and Table 7 below are the codes | discovered for InVivo

Coding in my depression journal entries for my themes.

Table 7
InVivo Coding
Theme Sample Codes
Discovering Identity Krisshundria, gain better self-confidence,
see no me, switch is off, pain, Mean and
hateful people
Discovering Kingdom Identity God by my side, courage, faith,
confidence
Discovering Purpose Growing up in life, hoping to help myself

blossom, Influence People
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As shown in Appendix C and Table 8 below are the codes | discovered for

Emotions coding in my descriptive journal entries for my themes.

Table 8

Emotions Coding

Theme

Sample Codes

Discovering Kingdom Identity

Strong, bold, worthy, relieved

Discovering Identity

Inspired, focused, confident, bold,

courageous, strong, worthy, relieved

Feelings and emotions

Bold and powerful, bold and confident

Life’s purpose

Determined, Motivated, Happy,

Delightful, worthy

Feelings

Positive, triumphant, confident

Emotions and Identity

Determined, victorious, triumphant

Self-Identity

Worthy, proud, bold, courageous, self-

critical, conscious, self-conscious

As shown in Appendix C and Table 9 below are the codes | discovered for

Descriptive Coding in my descriptive journal entries.

Table 9

Descriptive Coding

Theme

Sample Codes

Discovering Kingdom Identity

Faith and self, God, Faith

(Continued)
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Theme

Sample Codes

Discovering Identity

Faith and self, self, self-affirmations

Feelings and emotions

Self-talk, feelings,

Life’s purpose

Self and people, Mirror and self- Self and

God, self

Feelings

Self-talk, therapy, feelings

Emotions and Identity

Determined, victorious, triumphant

Self-Identity

Self and God, Self-affirmations, self-love,

Queen, mirror and self

As shown in Appendix C and Table 10 below are the codes I discovered for

InVivo coding in my descriptive journal entries for my themes.

Table 10

InVivo Coding

Theme

Sample Codes

Discovering Kingdom Identity

God, determines where favor rest,

process, growing

Discovering Identity

Help me realize, myself, mirror

Feelings and emotions

Courageous, brilliant, loving

Life’s purpose

Leader, validate, mediate, society

Feelings

Sassy, smart, successful

Emotions and Identity

Determined, victorious, triumphant

(Continued)
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Theme Sample Codes

Self-Identity Observing, motivated, hello beautiful, |
am beautiful, undefeated, unbreakable,

powerful, mirror and self

Phase 4: | reviewed the themes of my trauma journal entries, depression journal

entries and descriptive journal entries. | double checked, looked at the themes and

made sure that the themes matched with my trauma journal entries, depression

journal entries and descriptive journal entries.

[Themes for Trauma Journals]. Negative feelings and emotions and Feelings

and Emotions, Discovering Life Purpose, Discovering Kingdom Identity,

Discovering Identity

Negative feelings and emotions, feelings, and emotions, discovering identity and
discovering kingdom identity were the themes in my trauma journals. My trauma journals
demonstrated | was experiencing a lot of brokenness, sadness, hurt and pain while writing
these journals. I said things in my trauma journal entries like “I feel as if I lost you. You
left me here wondering if you even care or think of me. My tears rain daily. My heart
pounds and hurts because you are not here for me and my mind floats arounds” that
showed how hurt and sad | was in life about the loss of my daddy’s love. | was battling
with my purpose and identity when I wrote things like, “I don’t even know my purpose
here on Earth. Water me God and help me grow. I trust you God and the process.” There

were a lot of discovering identity and purpose in my trauma journal entries when |
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discovered quotes like, “Battling with her faith day by day and she manages to say she is
okay. Fighting this faith fight, she looks up to the hills and keeps her trust in Him.”

Strong feelings and emotions were also shown in my trauma journal entries when
| said things like, “I’m bruised and broken. There are barely happy moments in my life
because sadness takes over. I’'m so tired of struggling. I just feel like giving up in life.
Just wish all this pain and suffering would go away.” Reading through my trauma journal
entries and identifying key words that show feelings and emotions, signs | was battling
with my identity or kingdom identity, and trying to find my purpose in life, is how | was
able to come up with my final themes for my trauma journal entries. I said things in my
trauma journal entries like “I believe in myself, but I’'m left in the dark and torn, falling
and picking myself back up” that showed key themes of discovering kingdom identity
and discovering identity and life’s purpose.

[Themes for Depressions Journals]. Discovering Kingdom Identity,

Discovering Identity, Discovering Purpose

Depression in my depression journal entries was definitely the silent killer that
had my emotions all over the place without warning, punishment, or any sympathy.
Depression was one of the things | experienced a lot while discovering my identity,
discovering my kingdom identity, and discovering my purpose. In my depression journal
entries, | learned depression heavily influenced my emotions, my outlook on my life and
more than often ended up changing my life in a major way. In my depression journal
entries, I discovered in my writing, | experienced depression and often felt very sad and
torn every day and crying very often. | was battling with depression and my identity

when | said in my depression journal entries, “There is no light, I see no me. A lot of
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space, A lot of pain, A lot of stress, just darkness in me.” While reading my depression
journal entries, all I saw was myself struggling with my identity and purpose in each
journal entry. With the codes of life and self, words in my poems were said like, “Tired
of feeling hopeless and moody. Falling to reach the rains reflection from the ground and
all I did was frown. Hoping to help myself blossom up.” The codes of feeling
worthlessness, helplessness, shame, and sadness were most commonly recorded in my
depression journal entries that helped me come up with the themes Discovering Kingdom
Identity, Discovering Identity, and Discovering Purpose.

[Themes for Descriptive Journals]. Discovering Kingdom Identity,

Discovering Identity, Feelings and Emotions, Life’s purpose, Feeling,

Emotions and Identity, Self-Identity

| discovered confessions to boost my feelings and emotions in my descriptive
journals. Some confessions | made in my descriptive journals to help me identity my
themes were,

| am treasure and courageous! | will make it because | am capable of all things! |

am an overcomer Through Jesus because | am brave, fearless, and powerful! 1 am

God’s daughter, and I am loving and caring! God has a plan for my life

rewarding, magnificent, and favorable! | have a bright and brilliant future! I am

fearfully and wonderfully made!
When | viewed these confessions in my descriptive journals | immediately thought about
my feelings, emotions, and identity. My sense of self started to develop when | was a

child and growing up when | viewed in my descriptive journal powerful words like,
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I AM Beautiful and Brilliant, Leader and Loving, Obedient and Optimistic, Sassy
and Smart, Successful and Shinning, Outstanding and Observing, Motivated and
Marvelous, Undefeated and Unbreakable, Powerful, Passionate and Patient,
Philippians 4:13 “I can do ALL things through CHRIST who strengthens ME!
These words in my descriptive journals helped me come up with my themes Discovering
Kingdom Identity, Discovering Identity, Feelings and Emotions, Life’s purpose, Feeling,
Emotions and Identity, Self-lIdentity. My feelings and emotions played a huge role in the
way | thought about myself. My descriptive journals were a lot about how I felt about
myself.
My favorite descriptive journal | enjoyed going back to view was Hello Beautiful.
It has very powerful, encouraging words to the self. The words were,
Hello Beautiful, it’s me! You have grown in a bright, smart, and intelligent young
lady. Hello Beautiful, what do you see? Afraid of the world at times, when
suddenly a beam of light shines through you core to help you blossom into your
true self. No one by one you open up to come out of your shell. Smile beautiful,
you’re growing again. It takes an abundance of love and care to cause a flower
like you to grow and grow and blossom each day. Hello Beautiful, Let God have
his way because who you are blossoming into you will cherish each day. Hello
Beautiful, it’s me, you are pretty and awesome, magnificent, and caring. Love
yourself beautiful, it’s you you’re looking at in the mirror each day. Hello
Beautiful, now continue to glow and grow. Shine Bright Beautiful. Hello it’s me

Beautiful.
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| saw when identifying my themes that it was all about discovering myself, and my

identity, and who did I believe I was in the kingdom.
Phase 5: Phase 5, | defined and named my themes of trauma journal entries,
depression journal entries and descriptive journal entries.

Defining and Naming Themes for Journal Entries
[Theme for Trauma Journals]. Discovering Kingdom Identity through
feelings and emotions are the ability to be aware of God, self, and the way
an individual feels about life and think about life, make decisions to pursue
spiritual growth by expecting God's guidance, and build a community of trust
and serve others.
[Theme for Depressions Journals]. Discovering Kingdom Identity &
Purpose is where an individual finds one’s identity in God, and we can rest in
full comfort knowing that we were created in His image.
[Theme for Descriptive Journals]. Discovering Kingdom Identity through
feelings and emotions is where an individual finds their identity in God, they
are accepting a new identity in Christ, and we battle with negative emotions
and feelings to let go of the old version of themselves to create positive
emotions and feelings with their new identity in Christ.
[Final Theme for all Data Sources #1]. Discovering Kingdom ldentity &
Purpose through feelings and emotions is knowing God and understand who
an individual is within God. This is where individuals are able to find the
reasons for their lives in God and are recognized by God can develop their true

identities and discover safeness and meaning for their lives. This is gaining
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wisdom and understanding why an individual feels the way they feel and why

they experience positive and negative emotions when it comes to their identity

in Christ.

Phase 6: Phase 6 is where | wrote up my analysis of my trauma journal entries,

depression journal entries and descriptive journal entries and decided which

themes made meaningful contributions to understanding what was going on

within my journal entries.
Data Source #2: Song Lyrics

| used five of my song lyrics for sampling and analyzed all five of my song lyrics
from the years 2004-2006 for this research. Sampling theory indicates that because the
data corpus is so small, I had to use all five. My song lyrics for sampling, and what |
analyzed, consisted of two song lyrics that related to trauma and three song lyrics that are
descriptive song lyrics. As shown in Appendix D and Appendix E, I analyzed two of my
song lyrics that related to trauma and depression and three of my song lyrics that used
descriptive words that visualize, describe, and define people or visualize, describe, and
define actions.

Phase 1: Phase 1 is where | read and re-read my song lyrics. This is

where | became familiar with my trauma and depression song lyrics and

descriptive song lyrics, and it was helpful for me to make notes and jot down

early impressions. In this phase, | reread through my trauma and depressions song

lyrics and descriptive song lyrics to become familiar with my song lyrics and

became familiar with patterns of my song lyrics.

Phase 2: Phase 2, | coded my data via these three coding techniques which are
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Emotions Coding in red, Descriptive Coding in purple, In Vivo Coding in green
for my trauma and depression song lyrics and my descriptive song lyrics.
Phase 3: Phase 3, | generated themes for my trauma and depression song lyrics
and descriptive song lyrics. | looked over the codes created, identified patterns
among them and started coming up with themes. | searched for themes in my
trauma and depression song lyrics and descriptive song lyrics. | combined several
codes into single themes and clustered them in similarities. Themes are coded in
orange.

Trauma and Depression Song Lyrics
As shown in Appendix D and Table 11 below are the codes | discovered for

Emotions coding in my trauma and depression song lyrics for my themes.

Table 11

Emotions Coding

Theme Sample Codes
Discovering Kingdom Identity Aggressive, joyful, and wounded, hopeful,
depressed
Negative feelings and emotions miserable, bitter, sadness, depressed,
overwhelmed

As shown in Appendix D and Table 12 below are the codes I discovered for

Descriptive Coding in my trauma and depression song lyrics fir my themes.
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Theme

Sample Codes

Discovering Kingdom Identity

God, Life, Devil.

Negative feelings and emotions

Love, Life, Devil

As shown in Appendix D and Table 13 below are the codes | discovered for

InVivo coding in my trauma and depression song lyrics for my themes.

Table 13

InVivo Coding

Theme

Sample Codes

Discovering Kingdom Identity

Understand, losing my mind, mind, real,

feel, God, Praying, Soul, World

Negative feelings and emotions

Full of pain, pressure, Made me suffer

Descriptive Song Lyrics

As shown in Appendix E and Table 14 below are the codes I discovered for

Emotions coding in my descriptive song lyrics for my themes.
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Theme

Sample Codes

Kingdom Identity through feelings and

emotions

Worthless, misused, misunderstood

Feelings and Character Traits

Anxious, amused

Discovering Kingdom Identity

Thankful and blessed, heartfelt, humble,

proud, strong, worthless. misunderstood

As shown in Appendix E and Table 15 below are the codes | discovered in for

Descriptive coding in my descriptive song lyrics for my themes.

Table 15

Descriptive Coding

Theme

Sample Codes

Kingdom Identity through feelings and

emotions

People, God, guy, self & God, self, God

Feelings and Character Traits

People, Self and God

Discovering Kingdom Identity

God and self

As shown in Appendix E and Table 16 below are the codes | discovered in for

InVivo coding in my descriptive song lyrics for my themes.
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Theme

Sample Codes

Kingdom Identity through feelings and

emotions

Hard to believe, feel worthless and
irritated, people turn their back, Worship

God, Forgive my sins

Feelings and Character Traits

Name is Lil Krissy, Thank you Lord, Fat

and Beautiful, Call you strong

Discovering Kingdom Identity

God completes me, life, complicated, pain

Phase 4: | reviewed the themes of my trauma and depression song lyrics and

descriptive song lyrics. | double checked, looked at the themes and made sure that

the

themes matched with my trauma and depression song lyrics and descriptive song.

[Themes for Trauma and Depression Song Lyrics]. Discovering Kingdom

Identity, Negative feelings, and emotions.

In my trauma and depression song lyrics | discovered | was going up and down on

a depression roller coaster. My depression was misunderstood and was like a horrible

monster to me when | said things in my trauma and depression song lyrics like,

My heart can’t take no more pain, so baby let me know. Time after time I should

walk out the door. My heart is full of pain, please no more games. | want to know

if it’s real? Quit breaking my heart, baby let’s make a deal. Can you tell me how

you feel, is it real, Is it real?



75

These trauma and depression song lyrics demonstrated feelings of pain, hurt, trauma and
feelings of bad love that helped me to discover the theme negative feelings and emotions.
| discovered in my trauma and depression song lyrics that | was battling with
myself experiencing negative feelings and emotions trying to discover my kingdom
identity. I said things like,
Rap: Hard times livin’ in rough days, God sees me feelin’ my pain. I’m in this
world thinking how Ima make it, can’t even take it. The devil tried to break me,
cause he didn’t respect me. Time after time my soul got low. Broken and
shattered, God knew what was wrong, I’'m all gone, blinded writing this song.
Lord break my pain, gain my soul through this bad rain. | knew if | was praying
and praising God, he would be there to save me, grace me, so the devil wouldn’t
take me. Only God can guide me, | only wanna stay alive and not die please.

| discovered that writing these song lyrics was my form of therapy when battling
with kingdom identity.

I discovered that | wrote trauma and depression song lyrics as an expressive
outlet for my negative feelings and emotions of trauma. I said things in my trauma and
depression song lyrics like,

2nd Rap: I’'m tired of this pain, I’'m going insane. Look you what you put me
through, I don’t need you. You made me suffer and wanted me to follow you,
bow down to you, and made me feel smaller than you. | have news for you, I’'m
through with you. You thought I was rug and I had to tug on you, but I’'m steppin’

on you. Criss cross, ’'m stomping on you. Stomping you down to ground, you
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betta not make a sound. You gone, devil you no longer have ahold of my soul,

I’'m free. God got me, I’m blessed indeed. My soul is back, devil you are whack!
Experiencing trauma was an awful thing and experiencing it as a child was a lifelong
journey of healing. Writing my trauma and depression song lyrics, | discovered that |
used words like, “Life may hard, Life may complicated, but I have to keep movin’, when
I know God is there for me” that created me into the person | am today and has
influenced my kingdom identity.

[Themes for Descriptive Song Lyrics]. Kingdom Identity through

feelings and emotions, Feelings and Character Traits, Discovering Kingdom

Identity

| discovered the themes Feelings and Character Traits, in my descriptive song
lyrics when | saw words like

It’s hard to believe how I feel worthless and irritated because people are not

interested in me. It’s hard to see people turn their back on me because I’'m free,

non-violent, and unhappy.
These words | discovered demonstrated in my descriptive song lyrics how the world
encourages an individual to look within themselves for their identity, but instead an
individual’s natural tendency is to search for their identity in external things of the world.
| discovered the themes Discovering Kingdom Identity Kingdom Identity through
feelings and emotions when | saw words in my descriptive song lyrics like

It’s hard to believe how much peace I have because people take it from me all the

time, but I gain it back because God completes me. It hard to go through a great
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life because I’'m always struggling. It’s hard for a lot of things, but God’s there for
me, so I’m safe and secure.
Phase 5: Phase 5, | defined and named my themes of trauma and depression song
lyrics and descriptive song lyrics.

Defining and Naming Themes for Song Lyrics
[Theme for Trauma and Depression Song Lyrics]. Discovering
Kingdom Identity through negative feelings and emotions is where individuals
carry the heaviness associated with the negative feelings and emotions about life
and are not aligned with God’s purpose and identity for their lives.
[Theme for Descriptive Song Lyrics]. Discovering Kingdom Identity through
feelings and emotions is where individuals are an emotional wreck with false
identity labels and individuals identify themselves with how they think and feel.
[Final Theme for all Data Sources #2]. Discovering Kingdom Identity through
feelings and emotions is when individuals feeling emotions is their physical and
fallen world and they feel many positive of negative emotions that affect identity
given to them by God.
Phase 6: Phase 6 is where | wrote up my analysis of my trauma and depressions
song lyrics and descriptive song lyrics and decided which themes made
meaningful contributions to understanding what was going on within my song

lyrics.
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Data Source #3: Poems

| used twenty-two of my poems for sampling. According to sampling theory, |
had to initially analyze all poems before | applied selection and deselection criteria. The
selection and deselection criteria for poems was:

e Does this poem talk about trauma and depression?

e Does this poem use unique feeling words that connect to positive or negative

emotions?

o Does this poem use positive or negative descriptive words that are adjectives,

adverbs, and participles?

As shown in Appendix F, Appendix G, and Appendix H, | analyzed all twenty-two
of my poems as my final sample size. My final sample size consisted of ten poems that
talk about trauma and depression, six poems that use unique feeling words that connect to
positive or negative emotions and six poems that use positive or negative descriptive
words that are adjectives, adverbs, and participles.

Phase 1: Phase 1 is where | read and re-read my poems. This is where | became
familiar with my trauma and depression poems, emotions poems and descriptive
poems, and it was helpful for me to make notes and jot down early impressions.
In this phase, | reread through my trauma and depression poems, emotions poems
and descriptive poems to become familiar with poems and became familiar with
patterns of poems.

Phase 2: Phase 2, | coded my data via these three coding techniques which are
Emotions Coding in red, Descriptive Coding in purple, In Vivo Coding in green

for my trauma and depression poems, emotions poems and descriptive poems.



79

Phase 3: Phase 3, | generated themes for my trauma and depression poems,

emotions poems and descriptive poems. | looked over the codes created,

identified patterns among them and started coming up with themes. | searched for

themes in my trauma and depression poems, emotions poems and descriptive

poems. | combined several codes into single themes and clustered them in

similarities. Themes are coded in orange.

Trauma and Depression Poems

As shown in Appendix F and Table 17 below are the codes I discovered for

Emotions coding in my trauma and depression poems for my themes.

Table 17

Emotions Coding

Theme

Sample Codes

Discovering Identity

Lonely, sadness, lonely, anger, sadness

Negative feelings and emotions

Shattered, weak, discouraged

Discovering Kingdom Identity through

faith

Sadness, lonely, powerful, clueless,

hopeful

Life’s purpose and identity

Clueless and confused, thoughtful

Discovering Kingdom identity through

negative feelings and emotions

Lonely, sadness, lonely, anger, sadness,

powerful

Identity

Lonely, thoughtful, powerful

Identity and negative experiences

Hopeful, clueless, depressed, lonely

Discovering Kingdom Identity

Hurt and wounded, strong, positive,

troubled

(Continued)
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Theme

Sample Codes

Discovering identity through feelings and

emotions

strong and powerful

Feelings and emotions

hurt and wounded, strong, positive,

troubled

As shown in Appendix F and Table 18 below are the codes | discovered for

Descriptive coding in my trauma and depression poems for my themes.

Table 18

Descriptive Coding

Theme

Sample Codes

Discovering Identity

Life, heart, God

Negative feelings and emotions

Life and devil, self and devil

Discovering Kingdom Identity through

faith

Faith, God, life, self, people, devil

Life’s purpose and identity

Mind, self, life, Faith, God

Discovering Kingdom identity through

negative feelings and emotions

Faith, God, life, self, people

Identity

Self, friend, life, people, Faith

Identity and negative experiences

Self and devil

Discovering Kingdom Identity

Self and God, self and devil, God, Faith

Discovering identity through feelings and

emotions

Life, Faith, life and devil

(Continued)
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Theme

Sample Codes

Feelings and emotions

Life, faith, God

As shown in Appendix F and Table 19 below are the codes | discovered for

InVivo coding in my trauma and depression poems for my themes.

Table 19

InVivo Coding

Theme

Sample Codes

Discovering Identity

Hurt, heartbroken, yourself, strong, people
talking about you, people don’t care, life,

understand, pain, sadness overweighing

Negative feelings and emotions

Hurt, disaster, emotions, depression, goes

together, hole full of pain

Discovering Kingdom Identity through

faith

Praying, head held high, faith, God, life

Life’s purpose and identity

Pain, trials, think I got time

Discovering Kingdom identity through

negative feelings and emotions

God is my help, lead, life, life, struggle,

let go, represent

Identity

Pain inside, put away, life

Identity and negative experiences

No dreams to follow, people talk

Discovering Kingdom Identity

God, Faith, life, person lead me wrong,
strong, alone, life, storm, rains, pains

never stops, flowing

(Continued)
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Theme

Sample Codes

Discovering identity through feelings and

emotions

God keeping me, blessed, strong, life
hard, life complicated, keep movin’ listen,

people talk about me, see people

Feelings and emotions

Pain, down, breaks you, haunts you,
healed, feel like giving up in life, praying,

crying, help, devil trying all of this

Emotions Poems

As shown in Appendix G and Table 20 below are the codes | discovered for

Emotions coding in my emotions’ poems for my themes.

Table 20

Emotions Coding

Theme

Sample Codes

Life’s Purpose

Confused, sadness, hopeful, honest,

worried

Feelings and emotions

Overwhelmed, sadness, and happy

Feelings and emotions

hopeful, joyful, caring

Feelings

Worried, caring, proud

Feelings and emotions

Vulnerable, loved, confident

Feelings and emotions

Powerful, relaxed, caring

Feelings and emotions

joyful, strong, empathy, caring
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As shown in Appendix G and Table 21 below are the codes | discovered for

Descriptive coding in my emotions’ poems for my themes.

Table 21

Descriptive Coding

Theme

Sample Codes

Life’s Purpose

God, singing, heart

Feelings and emotions

Experience, love

Feelings and emotions

Love, heart

Feelings

Mother’s love, love

Feelings and emotions

Self-love, love

Feelings and emotions

Love, pleasure

Feelings and emotions

Love, pleasure

As show in Appendix G and Table 22 below are the codes | discovered for InVivo

Coding in my emotions’ poems for my themes.

Table 22

InVivo Coding

Theme

Sample Codes

Life’s Purpose

singing, rule my life, trouble off my mind

accomplish, dreams

Feelings and emotions

The joy of my life, spoil you

Feelings and emotions

Singing, hurt, passionate, royalty

(Continued)
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Theme

Sample Codes

Feelings

Special, love you, smile, breaks us, flows

heart, true, God, special little sister

Feelings and emotions

Strong, uplifted, singing, never fall apart

Feelings and emotions

feel, proud moment, happy

Feelings and emotions

Catch, need you, loves me, heart, happy

Descriptive Poems

As shown in Appendix H and Table 23 below are the codes I discovered in my

descriptive poems for Emotions coding for my themes.

Table 23

Emotions Coding

Theme

Sample Codes

Experiencing negative feelings and

emotions

Fear and afraid, self-conscious

Positive feelings and emotions,

Joyful, proud

Discovering Identity

Worried, thoughtful, focused

Feelings and emotions

Blessed and determined

Feelings and emotions

Caring, respectful

Discovering Identity

Calm, grateful, blessed, thankful,

thoughtful
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As shown in Appendix H and Table 24 below are the codes for Descriptive

coding in my descriptive poems for my themes.

Table 24

Descriptive Coding

Theme

Sample Codes

Experiencing negative feelings and

emotions

People that are like snakes

Positive feelings and emotions,

Love and family

Discovering Identity

Traits, life, freedom, love

Feelings and emotions

love

Feelings and emotions

Love, freedom

Discovering Identity

Freedom, life, self, people

As shown in Appendix H and Table 25 below are the codes for InVivo coding in

my descriptive poems for my themes.
Table 25

InVivo Coding

Theme

Sample Codes

Experiencing negative feelings and

emotions

Feel alone, stressed

Positive feelings and emotions,

Beautiful, intelligent, kind, free

Discovering Identity

Watchful, worry, beware, bites, pray

Feelings and emotions

Crazy, young, interesting

(Continued)
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Theme Sample Codes
Feelings and emotions People think of you, life, crazy, glamorous
times, loving
Discovering Identity Adventures, energetic, free, pray, believe,
powerful

Phase 4: | reviewed the themes of my trauma and depression poems, emotions poem
and descriptive poems. | double checked, looked at the themes and made sure that the
themes matched with my trauma and depression poems, emotions poems and
descriptive poems.

[Themes for Trauma and Depression Poems]. Discovering ldentity,
Negative feelings and emotions, Discovering Kingdom Identity through faith,
Life’s purpose and identity, Discovering Kingdom identity through negative
feelings and emotions, Identity, Identity and negative experiences, Discovering
Kingdom Identity, Discovering identity through feelings and emotions,
Feelings and emotions
| discovered in my trauma and depression poem Rough times that the themes
discovering identity and negative feelings and emotions when | state,
I’ve been through so much pain, so many trials, you think I got time for your
mess. Sticks and stones may break my bones, but I’'1l never let a person rule me
until I’'m gone, I’ll never let a person lead me wrong, [ must stay strong and live

alone.
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| discovered negative feelings and emotions in my depression and trauma poems that
affected my moral character. When going through trauma and hardships, | wrote in my
trauma and depression poems words that relate to kingdom identity like
My life is a storm, it rains everywhere, the pain never stops flowing and my
emotions keep going, the tears lead up to a river and | tend to shiver, empty and
overflowed, it comes and go, | believe in myself, but is there any faith left.
| discovered the words in my trauma and depression poems were words that demonstrate
me feeling uncomfortable and wanting to escape these negative feelings and emotions
and the dangers of unmanaged stress that affected my identity, kingdom identity and
discovering my faith.
[Themes for Emotions Poems]. Life’s Purpose, Feelings, and emotions, Feelings
and emotions, Feelings, Feelings and emotions, Feelings and emotions, Feelings,
and emotions
| discovered my emotion poems showed a lot of feelings and emotions. My emotions
poems revealed that | was building habits that encourage me to feel more positive
emotions that helped me to be happier and do better with my life. Here is a sample from
my emotions poem Ode to Singing:
Singing you rule my life, You make me happy throughout my life You are the
best thing ever shown in my life, Singing you are my passionate and you give me
royalty Oh my Singing, you keep me strong and uplifted.
My emotions poems demonstrated positive feelings and emotions that helped me become
a better version of myself and the things that I enjoy doing in life. Here is a sample from

my emotions’ poem Mommy’s Love:
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She loves me with all her heart and nothing keeps us apart, she hugs me tight and
makes things right, when we’re not together, she loves me forever, when I am sad,
she cares for me, her love is like honey, it sticks to me.
| discovered in my emotions’ poems experiencing positive feelings and emotions
enhanced my resiliency. In my emotions poems my positive feelings and emotions |
discovered that | had a positive regarding any situation, people, and life as whole.
[Themes for Descriptive Poems]. Experiencing negative feelings and emotions,
Positive feelings and emotions, Discovering Identity, Feelings and emotions,
Feelings and emotions, Discovering Identity
In my descriptive poems | discovered | used a lot of words that demonstrated me
discovering my identity and feelings and emotions. In my descriptive poem Drug Free |
use words that describe feelings and emotions when | state,
| gotta believe, achieve, and succeed because I’'m Drug Free around me smoke
weed and need a little help please, but I’'m free, I can’t be layed on my back
because crack is whack, Doing all these crazy things, that’s not me, Young,
Interesting, Black, Powerful, and Smart, Why tear my life apart, | want to love
and help the ones in need.
This poem demonstrates how strong my feelings and emotions were about living a good
life and not doing drugs. | also discovered that | use words in my descriptive poem life
experience like,
Music is my life, my experience, Life is very agile throughout times and there are

boisterous moments and sad moments, My music leads to encouragement, but we
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fear what people think of you. Sometimes life goes crazy, but there are glamorous
times, when you tend to shine and show who you are and what you are about.
This descriptive poem demonstrates how individuals experience life, what they love,
what they may like and what they may not like and relates to discovering identity.
Phase 5: Phase 5, | defined and named my themes of trauma and depression
poems, emotions poems and descriptive poems.
Defining and Naming Themes for Poems
[Theme for Trauma and Depression Poems]. Discovering Kingdom Identity &
Purpose through feelings and emotions is where individuals living as emotional
beings in this world and need a steady dose of renewing their mind. Individuals
cannot live in this world and not do something that has negative effects without
having negative feelings and emotions. As spiritual beings, individuals must know
who we truly are, and individuals must know who created them and live with in
eternity, our Creator God.

[Theme for Emotions Poems]. Discovering Life’s Purpose through feelings and
emotions is where individuals experience positive or negative feeling and
emotions to find their purpose in life and wonder what the meaning of life is. It is
God’s best plans for life.

[Theme for Descriptive Poems]. Feelings and Emotions is the things individuals
in life that influence the way they think or feel whether positive or negative and to
individuals understand themselves.

[Final Theme for all Data Sources #3]. Discovering Kingdom Identity and

purpose through feelings and emotions is the world lies and tells individuals that
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negative experiences and emotions are normal, and they should accept them for
their lives. God equipped individuals and empowered individuals to rise above
their circumstances they face in this world and learn who they are according to
how he sees them. Life for individuals is a positive journey of living as a healthy
emotional being discovering their identity, not having an emotional wreck life.
Phase 6: Phase 6 is where | wrote up my analysis of my trauma and depression
poems, emotions poems and descriptive poems and decided which themes made
meaningful contributions to understanding what was going on within my poems.
Discussion of Findings
My identity is naturally formed and rooted in key relationships and attachments with
family members, communities, religious groups, nations, and God. Finding purpose,
kingdom identity, meaning, and value can be hard when experiencing trauma. It is not
always easy to learn difficult and new things about yourself and your life. Negative
experiences and negative emotions may challenge your identity. Your feelings and
emotions are all over the place and your mind is full of negative thoughts when going
through trauma or after experiencing trauma. Changes in one’s emotional life can affect
your kingdom identity. Your emotions and feelings may lead you toward our Kingdom
identity and life purpose or away from it. The world is full of opportunities and choices,
and if you don’t know your identity and purpose, then you do not know yourself.
Growth, changes, and transformations when experiencing trauma or after
experiencing trauma helps you develop your kingdom identity and discover your life’s
purpose. There can often be obstacles standing in the way that keep you from discovering

your purpose and identity. Humans are brought into this world looking outward. Life is
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absorbed into us. We observe people around us, our circumstances and situations, social
interactions, and our surroundings. As you grow deeper into your identity, you begin to
look inward. Everything you have collected and stored in your brain; you begin to
connect it to the “self” that you begin to discover. Building your kingdom identity is a
constant battle between what you think of yourself, other people’s judgement, and society
expectations. You have fight daily to control your negative feeling and emotions to keep
your kingdom identity strong to help yourself discover life’s purpose.
Summary of Findings

It was up to me as an individual to fight daily for my kingdom identity, so the rest of
the world can see me for who I truly am. No matter what kind of feelings or emotions I
experienced during trauma of after experiencing trauma, it was up to me how my life
would go. Exploring my personal life thoroughly when experiencing trauma and after
experiencing trauma helped me to understand the impact of my trauma and experiences
when me to become a better version of myself. My emotions influenced the way |
thought and felt about myself. When humans think of their identity, they look at their
journey in life. Finding my kingdom identity and self was a long process of discovery and
understanding what my purpose is in life, so that | could live life to the fullest. The
journey to self-discovery gave me a deeper understanding of who | was, what my
strengths and weaknesses were, and how I can best use them when it comes to my life’s

purpose.
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Transferability/Implications

There are individuals like myself who experienced trauma and have survived
traumatic experiences that may have an incorrect label placed on us based off our
writings or stories being told. Using the wrong kind of analysis for some writings and
stories undermined the development of my language and communication skills and
resulted to incorrect research. Learning how to make strategic meaning of your data
sources was important because readers must know how you used keywords and phrases
to create codes, themes, subthemes, and definitions for themes for your data sources.
Individuals may predict that their writing or stories have one meaning behind them, but
the reader when viewing codes or themes may find another meaning.

Establishing Trustworthiness

Creating and adhering to the Braun and Clarke (2006) process of the six stages of
familiarization, coding, the initial generation of themes, review of themes, defining and
naming theme, and writing up increased the trustworthiness or validity of the study. |
outlined a practical process for conducting thematic analysis that aims to meet the
trustworthiness criteria to make sure my data was organized. | analyzed my data sources
for codes and themes and had someone to check my codes and themes behind me. In the
organization phase, an explanation of how the concepts or categories are created will
provided to indicate the trustworthiness of study (Elo et al, 2009). Data used from my
reflexive journals, my personal song lyrics and my personal poems will have patterns of

meaning behind it for the audience to find out once it has been analyzed.
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Limitations
Different types of themes are generated from the data sources. Thematic analysis
encourages researchers to apply their knowledge to their research. Researchers stick with
the theoretical framework when using thematic analysis. Researchers reread their data
sources to understand their meanings and then generate codes. Thematic analysis gives
flexibility to the researchers, and it allows them to use their personal experiences.
Conclusion
People like myself wonder what their writing will lead towards and who the writing
will influence or impact after experiencing trauma. The purpose of this study was to
observe my use and practices of literacy when going through a traumatic experience and
coping with the memories of trauma. Survivors of trauma reactions to the aftermath of
trauma is quite complicated because they affected by their own experiences, their
thinking and coping and life skills. Their behavior and thoughts may change their
thinking and have a positive impact on their lives once they find out the true meaning
behind their writing after experiencing trauma. In addition to analyzing my reflexive
journal, personal song lyrics and personal poems, | learned educators must pay close
attention to students who are experiencing trauma or have experienced trauma in order to

help them cope with trauma and help them heal properly from trauma.
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CHAPTER V
The Experience
Introduction

Writing my story was the most difficult yet rewarding endeavor | have
encountered. | wanted to give a voice to those that have been through traumatic
experiences. I’ve learned that experiencing trauma helps a person grow into a stronger
version of themself mentally and emotionally. Going through traumatic experiences |
have learned that my feelings are valid inside and outside of the classroom. | wanted to
tell my story of how controlling my emotions and changing my mindset helped me
change and grow into a better version of myself. Constructing my identity during this
process was for my growth to empower others. | wanted to make a difference in the
world by telling my story and the steps of my journey. The process of reading my
journals, song lyrics and poems, remembering what happened and how | felt about it in
the past and then reflecting on and analyzing those experiences helped me process why |
felt tremendous pain.

Writing my story was my therapy, and that therapy helped me better understand my
feelings and emotions to share my experiences with others and re-connect with the world.
True, self-conscious reflection of myself from my journals, song lyrics and poems felt
incredibly draining and emotional when analyzing for codes and themes. | was able to
learn more about the connection between trauma the self and emotions. It is important
that individuals around those who have experienced trauma encourage them to talk
openly about how they have been feeling since the traumatic event. Trauma is not the end

of a person’s story. Healing can take place and we can manage it. A person must be
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willing to understand the old version of themselves during trauma and the new version of
themselves after trauma.
Summary of Study

My study presented a personalized account of the use of my reflexive journals,
personal song lyrics and personal poems using autoethnography as the methodology and
thematic analysis as the method for my data analysis. The intention was to illustrate how
my traumatic experiences had an impact on my language and literacy, my feelings, and
emotions and how | healed. My study was designed to answer two questions: How did
my memories of traumatic experiences affect my emotions? How did my traumatic
experiences affect my language and literacy inside and outside of the classroom?

For this study, | explored through autoethnographic analysis of my data sources by
observing my daily life inside and outside the classroom, personal poems, personal song
lyrics and journals from 2004-2006. I reflected on my personal journals, personal poems,
and personal song lyrics during the greatest time of my trauma to see how the influence
of my trauma affected my social literacy practices inside and outside the classroom
through storytelling and writing.

The study was theoretically framed by Cognitive Behavioral Theory where
individuals are ready to become responsive to their thoughts and feelings to help them be
ready to identify and challenge their thoughts and feelings about themselves, the people
around them and the world around them after experiencing trauma. A qualitative research
approach was used for this study. The study was conducted using autoethnography, a

form of personal writing that invites and engages the reader into the cultural experiences
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of the writer (Ellis and Bochner 2000). The reader is invited to relive my traumatic
experiences through my writing. Therefore, | write this in first person.

The literature review focused on exposure to traumatic experiences and the after
effect of traumatic experiences. | also examined literature on what is post-traumatic stress
disorder (PTSD), the symptoms of post-traumatic stress disorder (PTSD), identifying
post-traumatic stress disorder (PTSD) in students in the classroom and how to respond to
students with post-traumatic stress disorder (PTSD) in schools. Finally, | investigated the
literature on storytelling and trauma and writing through trauma. This study was
conducted to contribute to the body of research where those who those who have been
through traumatic experiences are researchers who write about themselves and
their work. This study was conducted to give “voice” to those who have been through
traumatic experiences and feel like they do not have an outlet or a voice to tell their
stories about their trauma.

Conclusions

Writing about my traumatic experiences felt very painful, and it also offered me
as the writer or researcher a way of coping with life’s tragedies. In Chapter 1, I laid the
foundation for my study by indicating how trauma can affect your emotions, relationships
with your peers, your language and literacy inside and outside of the classroom. Humans’
behaviors may change inside and outside of the classroom based off the traumatic
experiences they have been through. My language and literacy along with my social
literacy practices were impacted tremendously inside and outside of the classroom

because experiencing trauma you lose your identity of who you are.
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While going through my healing process, the journey was hard after experiencing
trauma. Individuals like myself become strong, resilient and gain a voice after
experiencing trauma. Individuals like myself have to the power to overcome childhood
trauma or any other traumatic experiences by changing their mindset and controlling their
emotions. After experiencing trauma or going through trauma, telling your story gives
you inner strength and courage. Experiencing pain and struggles helped me push through
challenges mentally and emotionally with the proper support by my side. My approach
towards trauma shifted allowing myself to understand my story and the stories of others
around me who have experienced trauma. By using autoethnography, I used the
theoretical frame to learn more about my identity, my healing journey, my emotions and
was able to tell my story from a personal perspective.

After experiencing a traumatic experience, a person has protective factors that help
them heal properly and control their emotions. Traumatic experiences lead to either
physical or emotional pain. Trauma is not just stored in your thoughts and memories, but
it takes control of your well-being. When | experienced trauma, | felt silenced and alone,
so it affected me physically and emotionally. When you are re-experiencing your trauma,
you are taken back to that heightened emotional state over and over again. My
psychological state of mind during and after trauma left me struggling with upsetting
emotions, memories, and anxiety that wouldn’t go away. It can leave you feeling numb,
disconnected, and unable to trust the people around you. Whatever the cause of your
trauma, and whether happened to you years ago or yesterday, you can make the healing
changes and move forward with your life with the proper support. Recovering from

trauma takes time, and everyone heals at their own pace. Working through trauma can be
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scary, painful, and potentially re-traumatizing when going through your healing process.
In order for me to heal from psychological and emotional trauma, | had to take time to
dig deep within myself and resolve the unpleasant feelings and memories | avoided.
Discussion

Looking through the lens of cognitive lens, childhood trauma memories may be
reoccurring and become very overwhelming and stressful in one’s life. This could lead to
mental health issues like depression or even post-traumatic stress disorder (PTSD).
Experiencing trauma could be beyond one’s ability to cope, or integrate the emotions
involved with that experience. It is important that individuals take mental health seriously
when experiencing trauma or after going experiencing trauma. Writing, drawing, or
telling the stories about the traumatic experience may be an excellent outlet for those who
are experiencing trauma or have experienced trauma to grow towards a more adaptive
psychological functioning. (Benight & Bandura, 2004) suggests that those who try to
connect their experiences of trauma into existing beliefs about oneself, others, and the
world often end up not being able to understand their experience and perceptions of
control of self or the environment (i.e., coping self-efficacy). This will allow the brain to
release the negative thoughts or feelings of the traumatic experiences by telling their
story behind writing and drawing and also lead those individuals towards their healing
journey.

While going through the healing journey, in order to self-regulate and have
positive growth and development, those who are going through traumatic experiences or
have experienced trauma, have to be connected to the right relationships and have the

proper support system in order to heal properly (Natural Lifemanship, 2018). This may
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cause these individuals who have experienced trauma to want to help people who are
trying to understand the person’s traumatic experiences while helping them find their true
identity. Individuals must be patient with those who have been through traumatic
experiences as they go through their journey of self-discovery. Those who have been
through traumatic experiences are going through their journey of healing mentally and
emotionally and are learning to let go of their bad memories of the past.
Implications
There are many individuals who have been through traumatic experiences or who
have survived traumatic experiences that may have trouble with their language and
literacy. This may be because of their behavior inside and outside the classroom, their
writings, and their drawings when going through their healing process results from
horrible pain and negative emotions. Individuals may predict that their writing or
drawings have multiple bad meanings behind them when expressing their feelings or
emotions. It is important that educators are staying consistent with their student’s
cognitive abilities as well as their social and emotional needs, so that they will be able to
interpret what students are feeling or thinking when experiencing trauma and after
experiencing trauma. During traumatic experiences individuals only see difficulty and
pain, so individuals inside and outside of the classroom should be properly trained to help
care for those who are going through trauma or have been through trauma.
Suggestions for Future Research
There is a need for change to transform the world’s perspective of trauma. “The
transformation or change in a helper’s inner experience as a result of responsibility for

and empathic engagement with traumatized clients” (Saakvitne et al. 1999). As a whole,
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researchers are suggesting that children and teens that have been through traumatic
experiences are likely to experience one or more cognitive difficulties inside and outside
of the classroom. There is so much more research that is needed to explored such as: the
impact of timing of abuse or any traumatic experience or how long did the traumatic
experiences occur, whether it matters that the trauma is familial or not and whether
cognitive difficulties are due to the PTSD that arises as a result of traumatic experiences.
Also, there is a lot of research out there about creating a safe environment in the
classroom, but what about a safe place to talk for those who have been through traumatic
experiences. Those who have been through traumatic experiences need an outlet to
release what they have gone through to prevent them from staying in a bad mental state
with memories trapped on the inside.

There is just research about how to create trauma informed schools. Where is the
research about implementing trauma approach programs into the schools to help the
students that have been through traumatic experiences? There is also research out there
about trauma informed care, but where is the research about taking the trauma informed
care and implementing programs into the school. Where is the research about certified
trainers or certified individuals that are set in place just for these programs for trauma to
help individuals go through their healing journey? Lastly, there needs to be more
research about stories of trauma, how individuals went through the traumatic experiences
and the complete steps individuals took during their healing journey to help them inside

and outside of the classroom.
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Limitations

Moving through childhood trauma is a lifelong process. My role as a researcher
grows from my own past childhood traumatic experiences and my process of working
through my trauma with direction from God and social, psychological, and spiritual
support systems. If an individual has been through traumatic experiences as the
researcher, collecting, analyzing, and coding can be a difficult process because the
individual is trying to bypass being bias. Readers’ exposure to certain things can change
their thinking towards the researcher’s message that was intended to be said. The process
of this study was very time consuming and a long process. The task of becoming familiar
with data sources and categorizing three different types of sources to find codes,
individual themes and defining the themes was tedious. Learning how to reduce the codes
as least as possible is hard as researcher with no experience. Condensing the phrases into
codes and themes took time.

Errors may occur because of missing entries or mistakes in coding if researchers
do not pay close attention to the words in common or words found more than once when
finding subcategories for themes. Errors can occur with the coding if you do not
condense the phrases down enough to get themes or incorrect entries will result in invalid
numbers and frequencies of words to place in a category to come up with a code or theme
from words or phrases. | also had to learn to control my emotions and feelings during this
process because | am still going through my healing process. It feels painful to relive the
traumatic experiences. Doing autoethnography you do not benefit from experiences of

multiple participants because it is you as an individual telling your story.
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Conclusion

It takes time to heal the wounds that deeply cut you mentally and emotionally.
Pain and hurt are all you feel. Sometimes the trauma controls your mind and leaves you
bleeding on the inside. Exposure to traumatic experiences can have a negative impact on
your cognitive, emotional, physical, and behavioral effects on individuals. Unresolved
trauma can prevent you from healing properly. Individuals suffering from trauma do not
just need professional engagement. Individuals need to be aware and connect with their
trauma in order to heal. Learning to write about your trauma helps you to process the
painful experiences and gives you the steps to overcome it. To cope with your trauma and
heal from feelings of isolation, depression, feeling worthless, and identity issues, writing
about life and telling your story is a great thing to do in order to heal. Writing about your
trauma, you will recognize the connection through reflecting on your trauma by thinking

through your emotions and bad experiences.
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APPENDIX A

TRAUMA JOURNALS

QL 5/5/2006
N Lost of Daddy’s love wﬂ/

I thought you&v?d?dé@ for me daddy. | feel as if l\@on. My heart pounds ani hurts/ r s
because you are not here for me and my(mirid floats arounds. You never take the time to call m, o

SO our relatioﬂ}»hip falls. You just left me here, wondering if you even care or think of me. Y,
eft me in so much@em/mionat and broken. My tears Tain'daily saying why can’t you jus
“understand and realize you're my dad biad. You are blessed to have a daughter i

r and realize you're my dad and'be glad. You are bless ave a daughter like me,
£ive you joy and make you happy, but you let me down, left me with a frown. My faith is |

P ~ N — — u——— .

igh wondering if you would chan ?you\r mind /t& come see me, gu. and laugh with'me, bu,tihl.s
time is the most difficult time because I can't get that. I'love you with all my heart and our_love )

N

- A .. i, S,
11 never fall apart. I will be waiting on your call or your visit daddy, 1 hope you still

\ Is+ se60, racke}s—sad
wml - ErvelhonsS fock: hut-
BB Descreive Galind o oF bracks

el —
34 bra P
[Shset—of Fets..

hut-
'—MC}— aFmr) Sed nex~

— o “"{
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@ Prayer to God

1/15/2006

: v T " o
I don’t even know my ﬁpos«;hcrc mﬁnr@ I know | am c/-iring. and | know | am kind, but | am ’0‘)\
not happy. I know I'wantmy gwn couiiseling business, but how can I ielp others if | am @

0 not know where to start. God | am asking you to take away this pain and, m@n
a.sking that you turn things around and hcln me to stop being so arigry, gmfﬁ , and feeling
like I am losing mmjé I ask God that you rcvcz:rrs next step. ['ask God that you direct my
footsteps. Lam so tired God -LI0T71 gsk that you gend me blessings my way. Lbglieve I walk i d

sincommen favor, but am I good enough for.your f; ga;’rd let your yacommeon.favor rain

on me like lhe\‘ rain waters the trees and pl/ants.QV T N | to grow from the
unha lace T am at. Uod, I believe doors  are opening fgr my life. Let the doors swing E = ‘?X\

y lii:e. I believe yohre abic@l g‘li’eve @/mnunilicsﬂarc coming for me life. I believe

< ?Eghmggmls are coming my way for me to tell mt story. I believe life is }enInIBed

or me at this moment while | am fiserable and unsé {Lord, I'just thank xou!'w.
and you and I know I will be out of this painful and emotional place soonU.ﬂDﬂ. I believe in you!

I trust in you God_'Fight this huge‘Ehle in my/mind and in my life for me, In zeﬁns Name:
AMERI11 == v
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God Help me!

1/14/2006
S o), am)

omeumes hfe is rou Ltrust trust yo God and the [process: I know, _t_:tLeLg_ays are co_mwg
Somenmesl,feel hke you're Te the Bq,m is glvu}g me the silent treatment. I keep Qpouring my
heart out, buﬁi-c s gwmg me the cola sﬁoulder God, 1 know you do not desire for me to stru
all of my J{g Heanng you Go God'has changed my-l’lﬁ;on a very m's b, spinitual level. I know
justa seasgn l.am going through growlh and qhanges l nsi e. ZE?;E i do not know
Wwhat to do or.what direction to go in, so I ask that yoy ‘guide my foot

p £u y steps and open up my heart
0 you. Jesus, askt at you bnn the right people to my life for me t tobeablet

. esus. T asKThat you sight people to My Jifc

5(‘ feeling and emotions and to

0 express my
elp'me manifest: my Visior Vision'and walk out o r purpose for my life.
|, Sm——— p
ord, I'm tired os bemg , depressed, brg shattered, sad and miserabl l can’ ,ﬁw thi
( anle lone. Got God:lsunenggpq you. Many times, I just want to ive up, throw in th

e towel and
say forget it all, but I know Eivmg up is not an ognon, so I keep pushing. Then I think about what

do I have to live for, but when you’re silent I know it’s Ju}t the'en trying to drift me away
- G Y F—‘mx_r___———
rom you. God, I know that you will fiever leave my side/ L(/}od elp me

Faral Yreme—UR'S pup0F

ol - Cootivrs (odims RR— ”
@ — VeScri@rve o0 ’Eﬁgbmw'fﬁ
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She’s just a girl
2/09/04

She's just (\ E(rWho Mandgts to'say I'm ok, but dt.c ’down Kd: she's ready to [}[eak she

walks withtherhead held high, but she really just wants to cry. Shc turns to people for help, and
0 one }nows how she truly felt. She walksalori day by day and never really knew how to
e's iosl and trying to fi ni her way. She stuck ]n this 1 rut, where she sees day gmcgs,,shc 1S

pushmg trying o reak through to get to (he.llg__l fighting this faith fight. She |
1lls and keeps hér trustin him although man tries to get in the way. She loves life and

gs, but she has a mission she is aiming for. She knows what her focus needs to be on, but
she has a couple road blocks every now and then. Sometimes she just needs to go off on her own,
she S no

e's not sa mad, she's not angry, she just needs to recharge her battenes lo contin
r/fighf. attlm 0 Wi thﬂay By day and manages to say she's
ol o \70\“

ugh, she's waiting for his voice to see what to do. Go says?atlencc my child pa ugm:
my child, do youﬁhe" She nodes herhgad and begins {0 pray grax m fe. There is no end to her
just a testimony and giving Godall the Glory!!
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@ Damaged
9/02/04

a ee |I\c broken wmgs 1ma d dn rk,\m lhc fnside Dama —\by all lhﬁﬂms that
csl ¢l tray ‘with no one

appened(to me. Someti sed, S mla ho allcr {tc rnnd dee

ind enough to ¢ cmch me. Much of your pain is se f n. You ccp/your heart in wonder at th

anltmlracle humn; Q urself Quer | 4 gvcr thinking only(w You trap yourse

jn a cage, you turn towards the oun ed ces and you ush‘xt with atten t
——

damage on your heart because ol' your pain. Why am | so amdggd? ouﬂ gansadnc&sF
el'm

oping for relief. Can someone help m ust dam
j

JSe
Yrnger/ g

[shorac kets— Sadredsy Reoken
2\ brodkels—hud-y pwovrdd
2t lﬂmd‘ek'Sadnm’S >dama 3@/

IS brocksels )
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Broken Picces

§9 2/24/2006
(Broken into EICCS§r ce no m ““I}h wnhQunl'und enITcun( Qa tole me to be free, and let
the angels surround me. Let me mdc.cd Jgg‘rc-l:ﬁg in peage, reac ing beyond m.é&and
ean no ha Wc and | lhc. R 10] me, take e and destroy me,
T'had ljttle fi llb inme. | krﬁew Tbe_l‘(ml Would forgive me, so | fell bac into The Lord's ha
as he hel lanc_l tally powcrful and Gpgn: Wd.’l hc evilno longcr had h;ii o! me and |
as g|ad Wéand(ca g. There is ore nda holding me
(gnm_s God loyes meand his captivating lovg sargies me, God is w:(hm me, | fee cel
-'Lveil I feel like I can breathe better, and [ am w M like a &ea(h of “s;h ajr lo me,
ccle 'mt mous to me. He loves me(ﬂn‘?ts me, and never gives up on me.

Sy =
Shbracisers —sodoroken

Do\ brad=eis- W yropehl

2 brad<els— Qam,j b’S‘\W‘S
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s 2)al/5
70U KNOW SUMTIMES | JUST  LIFE. You G0,
AND YOU PRAY.AND PRAYAND IT FEELS 2re) prodeets—
OPLE ARE JusrﬂgpﬁﬁgsiMm * 4 2\ LM—-T\Y&{ 3’.500(
oW e TR TOSTAY STRONG U1 M c e ’L/oeke’ry—EYoken a0
opeful “«

I TRY
ESE THINGS | .
IN LIFE BECAUSE I'M SO RED O

ﬁﬁ.uxe JUST THROWI E
£CIF | AM TOO B! TO TELL M
W-SE

"M BR |seﬂl§tgv$gggnoxe" UFFUR : “M %%
IE ot B ~Sadpess
ol S e ?omﬂmbwﬂ;wm
' WISHALL \SUFELIRING AT 12X 2 oeewe
e ey S Do
Ess TAKES OVER. NOONE 7]
IS} brockeds —Fadry- e

MY LIFE BECAUSE
R STANDS HOW YOU FEEL OR NOONE TENDS TO S
{E-cm ‘HINGS WHEN YOU FEEL THIS WAY. MOSTEEQRLE e\€ =
| [ TakE You FOR A JOKE AND W HINGS o\ loreckels-
4| vou po FOR mél‘lﬂl*nv TOHELP. NE ELSE WITH =2 Yéylre
' AND THEY'RE g;nﬂc.a I CAN Yorpckee)
, ( _s%e THERE BEHIND ME TO BAG ME UP.BUT & 200\ S - LFFC
‘ . SUMTIMES | THI LITTLE TOO SLOW. U M <o

NK THINGS MOVE A

- FTWISH MY LIFE WOULD TURN 'AROUND AND | WOULD SEE MORE :

| | HAPPINESS THEN SADDNESSH! - SH bm‘ < G :{
ment - Edit - Remove ~ | W
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— %my@mbw Whengomngmm \"
0 ﬁ&@ﬂwmmﬁnmyhudhmgdownmdfﬂ@ First Lady Perry \
deudedmteachon@ She mentioned when readin,

g the bible (Philippians 4: :13) that

do not wor '
mwmwmg@mm /60 *

,{N.leywanledlohlowwhmwaswmng. I explained

mdn ) o
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Sclf-love
N |
5/9/2005
-

""h‘! ;ngg; beJoved. Every day you ouhave a chance to make a
n your own life. Make the

changes you need to get to where you feel comfortabl
ith yours ﬂhe most. Some days I forget !Fo

w to look at myself'with kind eygs. Some aays 1
justRate myself. Some days I'm in S0 much pain fmmyseﬂlot feel like sell' l'
ot lo-om-g or yalidation or acce, mmﬂ% days where i |l s hard 101
in so much Eam There are dm%ﬂy see my brokcnness an

_sramd soit's lo Io
myselfinsi m Some days I cry so muc fTd rather be alo then surro!

(Self- Io::ls something | strug lc with in hfc Thcre are days when it" s harder than others to find
SIIS about myself self that 1 deem w
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My Tears

0 @ 6/11/04 LO‘S

Do we/\.\.ggtg héel’gurselxes? Do We z;)mply to shed a tcar" Do w@_hgjp wnh
because I’ m in gam\ Tear; temhydo t you just go away ? Why must you come back a most
every day? Tears you remmd’ me of m ain; Tears you remlhd me of my past, Mﬁy ears | jUSt
iffess, not sd e an\you B Ii; ?Ex gs The bruises, the scars. m, do “\
tears he p take that awayZTears oh tears you're flow ing so l'ast and you're te ing he sto /of
Pain, : d
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Without a mirror Who are you? ‘(“)(

712105

N ; 7~ :
Without a mirror who are you? Without a mirfor What are you yo lik_g’)g‘lh@@/\re youforr, )
bitter, broken, hurt on the inside? Are you really you without a’rﬂirro@r are you Eutting onto
( ¢ Others? T Eey_break you by putting lfg(;efs on you. lﬁey Break you by you allowing them to

cline you, they break you by putting their wei sht on you because Theéy don’t really kKnow w )
L P oy S . - —
ey are: Why are® you allowin oursel‘f to stay in a victim’s place when you can be vnctonous!\/,

Are you seekin extemﬁﬂ%‘&@ il an imternal need? Your heart is Mhi

that mmm God TilLyolir heart with His Power, L %i" et His Love Till every

area of your life. Seek’ God and Iem wal el od fill every lace. Let |
od transfo?x'n:-ggt;ry. aspect.of youm im and letC hrig? b'rEEE every%

a:s v{;‘uy»;/:l ind me.‘ Choose to seeE\_—Ch’pﬁt} He is the Answer. Call upon h-m and i
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My scars are Beautiful
04/07/04
il 'vi that Is remy/ q derived. scrs re
ghmyw lnkng alon glm w/*
od in escapgy | chose to scl rkfll

vays. MyE hgm[ullf dawnyl scmyﬂ_andm ve ! I
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1
Dysfunctional
1/2/2004
Several years m‘counselr? lmtrym to rocess}n anxiéty)and aln)ll ]ust keeps coming back,
full circle. Got thalch up that chlldhood trauma. Many times, l eel broken even though I'm
ling.

ea Nothn lng ever quite makes sense. These feelm s of shame don t make sense. I’
ystun ional. This pain is a llla}aeen m@&;ﬁéome imes whep smotlon are so
Sverwhelming that my mmd literally goes blank. m f)

%“J/xo/w y
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Why am I still here?

S 100304 U:FC
. What would E/‘O\Ea'ho mallylcag umul me do wil?out me? Stop doing lémEﬁ“ﬁiEs and
take care of yourse] You're taking control bf your | lé.)You' ¢ almosmcre. You're in that
€ocoon stage; you're going through the process. You're allalone. Renou ¢ and denounice
Suicidal thoughts and depressions, We panic 19'] pmi Eardcr. ‘pray | have a death 0
foolishness. Allow m‘e-l'nmugm“ih not the yoice of man. Remember when I get to
e gate, it's me/an{i youAllow mé to recognizs and acknowledge my"err\/(;(ﬁ‘k f where | am at

that moment. Gad,js the gnly con r.-Stop going throu, mporary fixes. Weakness is your
E}Q u men¢ s the guly contoll¢F Siop going throug Weaknesy s y

rength. ~—”

-
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‘——Eﬁ"o‘\’ﬂ\f Lgd"(ﬁ'am\ bmm/
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My validation don’t come from people

07/30/05
My validatj ' come from’ @’;g_beenm g it’so long. I'm slaﬂing(ﬂ%c\hm
i (Tittle girl. I don’t want to fook like that little'ﬁﬂnymore. I can’tjust lay i anymore

sobepover whatl@c Eid to me. Today we ‘eﬂ the {e!chuon. We end the suicidal
, oughts.)lt s level ; lt\;::)vcry part o what} yo(q,been thr%ugh there 1s anew E\)E' to you. Lam:a

is overcoming your lenges. | knew God had something in store for

r(gl“ggﬂ/and my su A
,gnef Fear has no control over me. Do it . Who cares what they think about me. You are
reé. You can ery frecly.

Because my crown may tilt, it will never fall. What did you have to go

: 2 - ) - B O ——————————
‘tmugh in ord. er to Know it “?(G?a?\l’orgweness is key m’nmber. one;Forgn'g those who
transpass against us. I knew it was God when [ was able {o Fbrgwe.)
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09/06/2005

s
Thl( bzmlco lhlsm mng This neve r-endin, in fan I need to stand umcr my own
. Lis attackmg memsmaﬂv Ph sically, anj motnonalﬁfhe end of pain often seems

o“herc in si ht Perhaps in never ends. Il never stop ﬁghu ghac Some days, though, |
don’t wm T Rnow eventuaiiy T trust God I will win.'J
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Shame

ob 6/27/2004
ﬁandmre eating me alive. So much rﬁndm‘e.md it weighs hea ,
xplosivi s, my constant le again. My, g[s Sﬂﬂl& m £mo n
d are w 3

11 d messy./No e today. I'm sad antodayL gn
yﬂ)_'_;asgx:eunﬂrim,_ﬁxe gnergy mGac kai Pmﬂ
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) Past M‘S
0472372004 /\
} Myéﬁslrymgl steal m Ii E‘_g_'y_mu&k y{v{l ; my /"npgs:myg_b_iwt ’
L, my sleep, | on't know what to do? It follo the house. It comes along
ery car nde Sometimes s all Control of my consunll
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? Where do I run to? \‘-a
g@ 5/15/04
@3 (([Where do I even start? There are so man /cﬁai@@nn{&m’g@. 1 a@ey
= N : — . I'-—(l g S
wirl in , beatinig against the inside of my mind. loud, aggressive, demanding validation,
emanding comfort. My

a
bﬁﬂcls nothing. I'm num and ||f.m Thoughts are crashing into
e walls 0 mind..Where do I run to en I'm feeling down and worthless) Who do I tu
oy i, WhereTo Tram o7 Wh ling dion T earihiess Who 0o | Tro

E——
to?
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APPENDIX B

DEPRESSION JOURNALS
oS \YWJ ourrd|s A

& 511272006

Sing Little Girl
Growing'up in hfe I've always wanted to be asinger. | was too/sc:rcd\lo be a/su? ger. .1 was too
afrm o start in Church ir. I push mysell to write ositive .md 'm S0, sﬁcl

“encourage and influence other Eop]e and hoping to help myselt blossom up. | always hel
TS write ml}sm but failed to do it for mys v:|f because I'was toa sh! and llmm m
tell me you sound woﬂagziul and amazing singing; you should join the choir. When T had
coura 5 fallh and confi dgnce in myself, then came the mean and Ealcful Eop\\hal wou
t g ; tol
at me Eul me dom: and tell me zou can’t sing because they were cruel and careless. They to

me you wouldn’t make it to be a singer that Eushcg pe to showunbelievable ggoplc/’who I was
d who they were dealing with. This made me moody and Esmmlstlc when it came to

smgmg

My dreams were big for me. I was 3 3 years old and singing. I joined the choir at my granjmher

)

d.@" chare was bonstcrous and determmed because I knew I could do it. I was stll!/sh‘ and ti
domg reat 1 wasn’ tnble to Jead songs, but I paise danced. lw&sm‘of myself, an &ﬁY\

2
‘My mom wanted to get me into some > singing classes as soon as possible ;g‘ﬁzlp
—
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e No Light
S 5/5/12005
re is not énm'hg;s !ghlsg&icannolscc Alolofs ace, A lot of painyA lot
of stress, ,uzﬁiﬂ mme. A lotol's Space, I feel sQ/ ro cnwand sent ul)l was %&
upposed to go leﬂ but I went right, lhcrc was no Ilghl inmy s |gh! mdolcnﬁn wa ue. A li
icked on, butnot for long, clu g in the .:g.r, But | was not aware of a anythmg Just uk
torn, w iEoué lits of I couldn’t even @hﬂt is my ‘mt. I'm not evmﬁg@
'm frighten, so xﬁ' light clicked on wnlh a song it \ms od, T wasn't put the side. I was just__

ired QIre 0 ecllgg hoEclcs nd ood was not | was s[_ume llme l&sﬁ’- er'to

hnd give him my a could See was me being \é, JTknew |
was getting to my next and out of this . no light.
ZFFCC/
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% My Life
04/13/2006
My life) belongs .to/(?ga as hé Ecdls me when I'miill. M(lﬁz\passcs lhroughri&l’s hands as my

j te‘gﬁ reach the &Ixe_g{_my_mfsc.( falling 1o reach the rai.nméaig-l}p_ om t\he roun am.i all I did
wa;froxn.‘.l [ kno»y,lhag 1 will always bem and with God by gji Eide and 1 lﬁanh him for,

s B - -~ oy . ) _— n

oing through crucial and cruel pain just for me. When it’s m .f:myo g0 to a special place like
Heayen, [ Eﬁ_g‘w 1 can only, imagine life being glamorous. My, i'lg is rough and tough, but there
re also Special ‘moments that are charmiing; funny, and optimistic. Am I wiling to live my Ij
arm-hearted and thoughtful or even |ovigg to be t(huy\ay 'ggg)vagts me to be? It’s my life |

f——" via . 2 o p WPy g
6 l ave the decision how to live it, but I choosf‘God s way&vmg;{hcughtful ‘and shmmﬁ—rglkc the
twinkle of the stars.

@”ﬁ/'

s Cnohors o @m—TnJ\NVO (ﬂdlg
Il —descnphve 53@ @8l —Trene S
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JrpsS o Tdaty



APPENDIX C
DESCRIPTIVE JOURNALS
e
&
T CONFESSIONS
1572006
E e el

(1 am freasure and céumgcuus!
I will make it because 1 am gipable of all things!)
Sapabic ol ol LUK o

I am an Mhm because | a@'\f&u s3,

Tam God's r\nu ghter; and | anmmd canng'
God has télah for mi r@ém? m_mmgcm and a\omh[c.
l have a bri ht and&_mmue

1 am fearfu!lx and wonderfull! magde! %\ Q

@il — Emotons CGSIP -—'Inlf\/O (odi
8- Descrivhive . — (haes
& ,’!A m h@ﬂ/ %ﬁ‘gdﬁ
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7-lindefeated and Unbreakable? %d’{’.
Po erfulCP'asﬁggate and Patient
Philippians 4:13 “I can do ALL things lhrougﬁ CfiRlSI)vhd strengtﬁcns ME§
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1 am tremendous,” .~
illed with Bﬂxg]ty;and_l?_g_me, @

(LRl byetenae

C ]"Eﬁb isﬁndéfﬁi}
tbgngs@\?s‘and memori 5 S
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g ‘Vllat dOeS it IOOk llkc.
Q).

~
07/20/2005

Pronﬂouon means Vfc> MﬂTﬁg s_lp\ m&{l Reward> This is my time @R Your
rocess doesn tlook like your promi s’és' TTook like di’s 'nromm. The route that God takes us

ooks nothing like lhe desti romises us. We have to stay the process by faith.When it’

our time to be: nmmoled no man can stop it! When it’s time for your promotion God's always
is going to set it for you. Favor rest on us, so it.can take us up! God determines where favor rest,
scourage

No man can stop it when it s God, Stay t process, don’t ge@i

o

gl —Fna Thare — ides pupdsS

'

-

pugl - Emohrs (ovg  Bl—IN vaﬁ
SCaks thwﬂﬁ\*)u. @:O‘.fj @20) ,/)’WM\_/
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P L7 J o
Bemg Sweet and kind ca(x?;@"ery far in hfe People 1'§I| in love with me  me and ends\
enjoy me. Being a new studem at Desoto ng hool l(—\bm it u fun b because seniors
make it °M us. Expenencmg new thmgs at Desoto H_lm&lm_
stop me from being me. nghSchool wmefordwrealwoﬂd
have high expecumons and will m you for

me, but it does nol
/Teachels at Desoto
colleg_e

llhubemalongjoumeymwﬂmlamasemor Knowmglhallamasemor hating

mlcs, and lovmg___m 1 am/regpo::slqble Irials and tribulations hel p.me !Sﬂll? the important
things about myself. My God-Mother Latisha is fantasuc because she motivates mg to stay

~ strong rong and do my@ Failure is not an option, so pi pushing myself’ ang stnvmg towards the top

dck:fm.r\fd

- Thame- Pl suendy Tdatiy

B s — IO
Wl —Erriohions, (odTg B e Codey ol 1'(\"\,}‘“)

A—'/(1”
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o Hello Beautiful
§ 07/20/2005

Tello Beattiful, it's me! You havé grown in & bright] syait, and jgtelligent youngJady? Hello
C; . what do'you s¢e2 Afraid of the world at times, when suddenly a beam of light shipes
rough you core to help youBlossom into your true self. One by one you open up to come out

of your shell. $mile beautifyl, you re erowing again. It takes an abundance of love and cgre’to
cause a flower like you to grow and an _w‘u\d‘blos@ each day. Hell Beautiful, Let God

have his way because who you are bl ipg into you will »t'i\criih“cach ay. Hell

it’s me, you are pretty and Mﬂl, and caring. LW‘ it's you
you're looking afin the mirfor eac day. Hello Beautiful, now continue to glow and ivip? Shine
¢Bright Beautiful>Hello it's me Beautiful.)

— N

te n
@d) —Fra\ The? — PISOART )

ﬂ-Errlo’ﬁms (,Od'-fg el —PC SCOIPHVE
@ STy es Bl TaVvo codvy
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[Va) W
D
Look at you /

. 11724/06
" Look at you blooming'into your most beautiful, ﬁh&;hl. e'l(c\ib and divine se_IDDo yousee
“yourself? GirTTooRat you with youdi}nra ;Errgm rdilpen i, and F.ng atyou.
Belevein yours¢lf. You're stronger than yester &l.oon at you with your Smart and creative
m&:’at\you, t@/rea?s‘t rson you W al you Ci amond.
i i WE riceless as you can be. Look at you focused §n you. Don’t stop. Girl look at you!
Omﬁod

) —1— \ *IO!SCOUQH
@ —Fvo\ e Tdert: ;3

Emohors cading -Oescaeh e L)
_’@-::wwwo (?@*‘3 o~ T
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% Queenin® by Krisshundria James
7120/06 ‘m )
> " — . -
ou see being a ucc@ not something you need somconc}n’vahZat}.‘tggﬁEl,l_é. hate m‘ﬁla &)
Being a Sliugn, you are gware of whose you are and jwho you re. You's ;h'ﬂ"'h"ﬁhi Tike a star

nd you Ealize how ﬁ)wcahxoq are. A Queep knows her wgﬂh‘n‘nd alks with her head hel

high, Because being Created in' The Image o fod. Oh My, You don't need anything or anyone to ‘

Adenti y! You don’t even Havﬂo Justily, vcrnfz'.urtm' because of what society and the world

. T — - o—
wants you to live by. Y(y_scc bem Quiecen is different, allow me to, (csng..(‘-g made us
ueens that are strong, bol‘rboumgcoﬂs and €onhident and when youTay eyes on er, you will
—— | ——— (4 a
OW you are in the presence of TOVAlly and greatness. Thé worl tries 10 , break her
and even shake her, infact they may even hat¢'me, but the way she Joves herself, knows thysel
d carries herself, you can't even Ereak Tier down or make her Ir
God Tigh

wn, She congiierors the world S(\Qx
with ting for her, and she Compares herself no on JShe's B‘rica is. gf\%'s a Diamond

d When the pressure comes on her, She knows who to call on to regain her strength again. 5 @6
is is just the &gm’qiqg&when you.see herwalk her walk and talk her talk, Know it was all Gg . Od
shg has a story, but God gets the/Elou‘? ;

%”j old

_a _Crol Thne— pis coue"! 4
E{.d 'F‘ V)D'Bdo‘f”n-j:de{

gl - Emoh s (ediry gmm ~XSCHee
= B~ TR cdiry 88 — e ?
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courageous. You are powerful when you

You are, Ehlo /SEEmIng. You artw?)?fhy f evemhing.

Id
cgrqw

o

1/1

engll = el oS (edine
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You Are
1/15/2004

Youaré not $mall.” You are not dnworthy. You are not jrisigni "’Wl"#’ are to accept yourself 8&
asa wﬁm §Rss and com@ﬁild éour?elfmtﬁfé_:rgﬂ you're eam'm-%:%-e.-v&

are the person Yyou have all the potential o | :

our ga_s_f and make light of thém. You are |

be. Accept your flaws, accept s. Accept

oved. You are special. You are sweet. You a

believe in xoursel’. Tou are who (God created you to be.
| ymerureso e ®

opby
oo\

col THme =Dhs COU@’@

TLa 6’7\‘7‘1)

gl — sk
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‘\\

Who Am I?

7/77/05
CMus:c is m; oxygen. it turns my soul and makes me gorgeo@ It flows lhmugh my vcms m\s\ ('
é andsoolhumymmlsol

write sof songs’and p—oﬂ( E is inﬂ' icult, bul wntlng is my
S pamon. Fmghsh is my favorite, but mmng the brain can become umome zo_c_w and s d songs ’ ! /"\Cmﬁ
- \‘———'

mmy:s__eaggbecausepamntsncvermdasmndmdmfmlhg?mwoddfcmnwmkw
N e ey

—

xsm _&wtlovmglvamsme_b_az‘“ﬂmthmmnoonetoulkto he is always

é there. / Baby'Pl’m and Aeropostale is my !QP Although I am h m 1it, being better than
any one else is not so. When I was younger, | played N and Iovﬂ g ss My mom put
me in {ash:on shows and I l_o_v&}he emncr_a ‘Today I still love the camera and I do hoto shoots. :

%%

<eM-love

0 W rf?/"'s
@ﬁ_’_»};)%[‘_\“}(p’}/ D) SC)L(‘?V‘J Tcle M_Zj

,In\/\\m
JE’L_.WI’?J”.LY“ LLd"/r g Sl __‘,a/gcnﬂ‘,\.c (Qd '3 ‘{\()

ams — (e Ys
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PROUD
09/05/2006

lmso roud of me. I madg it this far. I m de it to thc 9t L,and | Gassed )vnhgreal ﬁm’d\s I
am ebecnuse really s through a lot of luﬂ I don’t talk about an| proba ly
cve;,wxll\but I'm still standmg still want a fulus fg]l ol la ruqh\t(r- ‘\ Surprises. | still
Eave faith and want Belicr This is everything. I don’t care hovl hard it gets or wi al tires to knock

me down or make me frown, I'm so m!:d of me. Bem( EFZ an accomghshmg my.goalsisa

big deal to me. I'm on my way there, 50 orever be proud of me.

£

07”’%7

‘fag\d‘r

se @

= — EnvotorS. (odiny ﬂ-—oesm\éﬂ\"@ﬂ
g~ =1\ K0 endliy @i — U
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+ I shall
QAF 04/04/2004 m
What seest is Thou? What do yorl sc¢ I\nss?" [ive m Sc'ns? F ofa mq) ‘
é Jeremiah 1:4-20 is my promise IHns Scason'l shall I have total Victory!!!)! This season, I'shall ‘
eremiah 1:4:20. r.ED’ SEASOI,

enemy!!T A bmnd—mg )c-dDWhat do yougeel What you sce has alotto do
you are going to go |n li c” G er and your s! Some

way somehow 1S 5omg to gel you to the place ou need to be! Get yourself rcady!! You
on't get ready unless you're going somewhere!!” is getting ready to ta /

g ou may not know where )m{ie going but get yourselfready to go!! Qhangc your mgmon"'
‘% =T You been smmg in that's situdtion too long! T, muhl  obstacles and dlﬂ' iculties are coming, but
ou are stepping into a season w where you will pvercome eve thmg "1 have been chos«:p’ God
as his € eye onme TTam the perfect candidate for what wants to do!! Seest-to 160k unti you
experience n you look look until'you see yourself in it, l until Jou see it inside of you. I see the
d of the almond Tree-while all the other trees are not blossommg. ou will Blgggg;n

'5%39(/

o Coal Thre — Discory Kargcar
em—Fr 'idml# J

0\ ( M
e e O — Ty 0
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O You’re different
R 08/12/2004 \x,

= — P o e P v sy A
ifo what they talk about you, you'rq’dlffefent,wou‘re rare. You'r¢ klh)ciTDesplte thc/smy of

being like some people, every part ol'you has its own conception, you. 'make your own chol
ou have your own mission. Indeed, you blossom. and igspire the soul of peoplé. A golden spirit
at no one can touch, Bul, gg‘d of course. Continue to be differept, you're not like them. Let your

. . . . oy . I —
light shine bright like Q@n_m_gmi and continue to be your own umﬂuL xqu.‘)

@R —Cpohas axi‘:rb gl — descte wd«g
[ R Y ) ceding ama — e e




Dl LofSALDayb, That L Lol iz yoy're
not good enough, That hat of self-sabotaging. that hat of mental bondage, that hat of brokenness,
That TTat ofl of Thinking you're a noExly. that Hat'of1 of \vonacpng‘nm ypu are o=
at [Jat off thinking you're not pretty enough or
because of the way you look on the outside, That Hat o l,
at Hat off of not feeling Valuablg or |m'c£],‘_fhan@ B
Lniv’onhy, That inside

at o ﬂ'diﬂh‘ who you ageyreally are on

o’
Take a‘lﬁum@md Put on the Hat of wh
Ooﬁ;npeeou‘;flé::i?g— uol'nj;mWonhy?LV%v':ow‘ 0 you g‘ e, Embrace you ar _ \Walk‘in‘ onfidence,
“Kiow iﬂal you were ¢reated ifi !EE l'mage of God; You are Egi-)_a S Mastemgcmu are Unique
You are [jgv&hmd Most of All You are Blessed because God r
7

made you Victorious!
G

~ g,
o — ) e - [OFS COM%,

; ey \(?\'NC o
@@ - Eno NS (odi —d P 3
) pamic | ’\U N O (‘Z?(pdm ajl} —/n%
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\
Hats Off :; %k\
- 624005 N
It's time to take that Hat off (\Flfgg . That Hat off of Se¢
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Loving you
17512005 e

(Lown% yourself is’ fbughBWakl every day with aproud sense ofﬁﬁo vou gre can feel \U‘)z
exhausling, or even. lms%sm%]c I know deep down, | can be the best version gj m.scll' when [
¢ myself fie Someumcs it lakes mamraS(p ers and sticky notes'on the wall
e’

and CITATS in the mlr;ﬁr 10 ma ove mys ysell mi mgre ave t I()Vca cherish mé.
havc 10 love mySell on lhe msnlc loo not just gou ﬂde) I wnll take time out 16,1 wha
it takes to lov ore and more each 1 day. What do | llke about mysell'? at do I not like

ut mysell? I can change ative thinking into pOsmve tl?nkmgt@)lmustlgxz

gud -l Thrare — DuSCUdJT
—Telath

o CmohoNS (odvg gl —PESCrchive
lml— - ’\UVU m.tg C"‘fB———T) (M}ﬁ
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Yuu Glow
., 2606
You, (ﬂnﬂunnlly when youg n fuclcd by mhcfm xop‘nf instead of -
htu lhc room W Twhen you ;; yoursell the wity | jod sees Yoy,

validatipn) from olh«.rs .Your li
nstead of others. You s erently when you s10,

think or say about you. up when you grow v . You glow when you s,
'oursdf 10 others. You glow whcn look carefully at what you are doing. You
elf. You g]gw when you embrace a growth mmﬂsct. You glow when Xm\SS
needin ,

go[l

ourself from

~arnipg and constant mgmvv.mem You glo ow you free y
/ m_gl fm&olhc@d\

relieyec/

a0 —Frul there >V 'S@UWU
Td @w—k\j

gt — Emetans wd'f\j ol - oascné*hw
e B e U»d'\? B~{1rong
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1S

Breaking through the mirror
p— 72106
There’ sa‘ﬂnnlsl‘%m The mlrmr(Mln'orsi show every | ] A irro eﬂcct “hata
. You're checking everything. "!"Hi omething you don't [ike, you're goin o fixi

You're Jooking pass the w 7. You gottalook on ll‘e (nsn all € [nware an
In themirror you're seeing a reflection’ ofg\ crything you need to/ ‘check about oulse
h PR ———

: ’#—Ca]sc,l()ug

g

’
P
(=)

\(‘Df
ge\f%

i) — T Hhen? — JOTsaNeE™ "'j
‘\'@Aw

M- Emekons, ading. B — Pescr phve cod
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TRAUMA AND DEPRESSION SONG LYRICS

Is it real?

& 4(' o\d\Q/ RnB Guitar Track (Reason 4)
12/15/2006

me hov causelnonn m
o play these selfish games, lwant to let go, but Iovelyg

(féc)

real. Can you tell me how 0 21 wanna know 11 it’
make a deal. Can you tell is it real, Is iteal) |
L

Yt etor ~%dres
St 8(?\ aﬁbgrdofgs 'dcorﬂ?"

pesco (}Jﬁ‘k wdm—-

Are bmdfew
vl brackels - Hen -

Tnvwo wding—ill

Rea\ unecsyocd|

mird real mird

el real  wlkowd
Que & IO

Lmo\

.51

nd times it'{(rea)) but baby you don’tderstand how it feels. Time
MYMifid I’m out of control, I'm letting you go. Is iyfeall my heart is

atdo 1 feel ‘t- l tned to let you go, but mx@ccps telling me no, is it real, Is it,

_L_to let it go, but you keep telling me no an you tell me how
My heart can’t take no more s baby let me know. Time after time, I should (yalk Ou)
door. My heart is full of please no more gamesCa : 0

s(eal) Quit breakmg my Feart, baby let’s

baby isitreal, is |t real?,

baby i |s it

S

on Th ent S

S (% o
2
LOJE
H{o( T

c»@rmnz “U \?w“

SErd®)

F‘? EMW
%GESHQ faf%/

@ 40 \Lr tu.. l\k/
an Wn\/\YM
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2 p ARG > ' . "
I@E&/ . ’,‘/‘ '<\ "'.,ﬁ‘ 2 .v l. f ~ 77
Gtxf L/L’l/"‘ Ll@ — \ /
&d‘\_ C\"\‘\ Cl S\)(C Hard Life -4 Tl =)
“m‘d‘wj 50X\ 6/15/2004

Sayin the beginnin COW many people out there know we go through some things, but at
long%gii is lhEE: for us, life just got a lot eamr m@

omplicated, but I have to ke¥p movin’, whenlk W

Rap:ﬁa}d times livin’ in@ days es me feelin’ my@l min lhl @ thinkin
how Ima make it, can 't even take it. Th tried tgbreak)meTTause he didn’t respect me.
Time after time my, @b ot Iow Broken and shatlered knew what was wrong, I'm al

gone, blinded wntmg this song break m gain my soul lhrough this bad rain. I knew.
if I was ‘ﬂm andraising God) he would be there t (Erace mo) so the ouldn t
ake me. OnIy can UId md | only wanna stayali please

“Chorus icated, but I have to keep movin’, when | knov@_u
there for ma -

2" Rap: I'm fired of@l m gomLook you what you I don’t

need you. - You made me suffer and wanted me to follow you, bow down to you, and made me

feel smaller than you. I have news for you, I'm through with you fiou thought I was rug and I .
had to tug onou, but I’m. Criss cross, I'n{stonfpfMhon youétompingyw/
down to ground, you betta not make a sound. You gone {devilyou no longer have ahold of my
soul, I'm free. ﬁ got me, I’m blessed indeed. M @ 1s back Eevnlbou are whacg

7 E‘homs! ::Zgnﬁom%“ay complicated, but I have to keep movin’, when | know@_]

ere for me’

rd Ran!l' noos'a Ir m(God’s chn@ He won’t let me fall.

uch, | had to call on you lean on you, whlle thut thal thmg calleg pressu

C ChorusgglfAmay hard, plicated, but I have to keep movin’, when | know@ is
ere for me. ---hold---

DCSCITF’DUQ MH’E
Vst broc\/e\ eynm-\-\@ s W"

W‘S"’\\{C 5“\@0%
20\ radkel — E’rdh’od/dg -l psy

Zrd brocket-— /whe\med FoORe 3yl

LSP\H\ lgrgdéé %‘m ed “in bmd-fe%s-— L,n“c rﬁ-\g'S
N bracket—hopeful £

(9*\’\ brockot- —aerwheimed tznv'\m YE

I"' Y kym\@\v A’@;{iss Ve n’—whﬂc’i’qﬁ
Aia- 41078 = b« -~ ‘.‘,
 remed i oML 1 f‘}’rhbradeb/m

because of you.
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APPENDIX E

DESCRIPTIVE SONG LYRICS

\V |

IT’S HARD TO BELIEVE

\Cs .: 2/16/2005
\'ﬁ\ Rap p
Wiy _I’s hard légbelievs how people treat me because they don’t need me. lt‘sOW cruel

and non chalant people are. It's hard to believe how I fgel worthless and irritated because people |\
are not interested in me\t’s hard to see peoplg
e

igel worth eSS anC ==
m their back on me because I'm free, non-violenty

nd unhappy. It's hard to believe how much peacell have becaus take it from me all th
time, but I gain it back because\God completes mefJt hard to go through a great life because
always struggling. It’s hard for a lot of things, hu : (Gafe’

Chorus to Song:

mma"l‘;‘{may be complicated, but wh '

Emohs (odng—mm
ISk brockels- oriniess
P Wa}feb(f;:isuseaa misurgestoR “E\cmésh 1110
30 brockas celied o1
L boreckelS” colm y reliese -

Ut
Descrehe cading- Belrer<
| o v Grones ovd Fedh
, Brel loradcers - God Free

, W -TnViv0 (alice. Foral Thene -eom

' Disc0ers
- T o

+hai
ynLe\nee i
6”\@\‘1\)”8 >




\y{? All The Time
06/2/2004
sweet, standing on your t

looking at me inEhErcE. You look sO I[_'w_e_ you Ioﬂg S0 s A
11 the time to the point I keep you in my
e

,l see you .0__} 1 look SO
by me. When | Jook 1n_your eyes, you look so’fine.a

ines all the time with you hand Some, tall and charming self- You make shin

you're all mines.]

] You are
, and knock me off my feet. Sometimes [dogk,at you Just to say.man
ndso}le, every time I S€€ you,

blush
o Sincere, and caring. I cafl xéu strong and
e A . |
this Eeélmg is fea! and xghable.
\ —y —

You're so charmin
ou can call me anytime at 323-2678 and just because 1 know

L’ \

wo feet

4

c “Thromys- R

Feergs
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Dedicated to God Rap
\%3@’) 2 { 11/08/2006
“Yo. my name is lil Krissy and I Worship God. He orgix?;\m! sigs all da time an‘i Ithank ) nma'
all the time, I'm still here, I thank yot Lord: Fat and Beautiful, I appreciate it @l used to
think ["was doing it right, but I realized | qu\ doing it wrong, close minded, and alone. I heard
is song, and a light came on, shining bright like 3 diamond, helped me move on from the pain’
that forced éUlE to my heart! I'm free)mane, fantastic; Giod holgs ty like mane. Feelifig
excellent, blessed and energetic. Tt was all@iman’é.ﬁ

_Ya’ll heard me I'm lil Krissy, I'm taking my sins ani throwing them away baby. I’m not the
same persony God's forgiven me. I want to go to Heaven, so | gotta be diligent and edu on
His word thal set me, so I'm dedicated and devoted to Christ.)He has my life.\It’s time for m

7

eep my heart clean, sg_devil stay away from me. I'mGod's child now, I'm_ free; fgcused, an
("loyal fo God, Tma beast. TR 1
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APPENDIX F

TRAUMA AND DEPRESSION POEMS
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\:., Ms.Forde
¥ ' English II, 1st Period
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We oo through it all year,
- Ctyihg all day long,
W midvrsni;_n,.ql ﬂl(-ﬁﬁnll be gdVie.
I giv f./tnmur:ls'vmonl)u the crowd
- - C———
and it really makes me proud,
Praving for the qnes in need,
so they will geyDlesséDindeed,
I see many jrTfars. V|
; g . q/ /.\
ILthem evervthing is alFight becaug€ Godlis here
Many have to stayStron
and things won’t gq:(wr}ul?\.
Some ways are blocked by cloudy,

but it will n?\* iround,
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APPENDIX G

EMOTIONS POEMS
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ey g

Shakespearian Sonnets

(Love Sonnet) Oh My Qeep Love -
O my love is deep, deep inside of you,
g That makes @]gdﬁesgause nothing shall preak us, p@
It flows through mw and always stays M
sent an angel to me, so I can only frust, d\,’\
“For then, it fakes time for the lﬁvc to float, ﬁ (1:)
But it will only dig %an increase,
t burns inside of me j € you wrofe,
Anditis and leaves me in peace,
Take ( ve; you shall have it %ﬂ A
ugh mym 1 give you n;y S0
One thing ] express is: thls loye will never fall
For you will makc it
ere we grow old under one con tIon,

When time passes by Jove is the
~Krissy James~

(Love Sonnet)Light of Love /1‘
Oh how it’s t and gives me gneat
dForlmy for it, leaves me oom

on me like the sun, I can finis, myd
utoﬁenlmayn

ee to be room: )

Sometimes thy heart shines’ ‘and leaves meybhnd,{ dne) Y
When it gets hot, e fee beoomes nful, .

ut the signs you give M and
O thy heart is not di i
Andas] b;mthe, oh I dwell ; among sfrengt
or my hurt and §ormw,
For our charm will have ¢ everlastmg length, j §

And our Jove will lead to tomg tomorrow,

hallenging the tenderness of our mi
in s 7 Q—ﬁ A
But our loE}or one another will always shme and combine, \nO() }

/abe ~Krissy Jam

=R - EnohnS odity gl - T n\vo wd):,vj
- Destrivhue iy o x——’(rm//‘f
@ '\//YU\ ()Wﬂg
el g aroiory
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o VOC) ‘

7" period

Spenserian Sonnets

(Love Sonnet): Love and Affectio
My love for you is going to stay,
For the honesty in your eyes mﬁﬁy_he_a_n.
n your arms Ican never run g

en |

T will love you until death do us apart,

to keep ha we gave commitmen! mmitment from the start
When youla la.«.iml.r%&"umﬂ :
r you take nme out to do your part,

you have for me wont‘_g[c.

baby you make me smile \
Someum theMwe have scems ike :

gxc.will last forever
~Krissy James~

(Love Sonnet): Love is Sweet

When I think about the chle Quch of us holding hands,
ltwn_\x eart and causes me to 0 see,

For my love for you e S,
can onlylb_@‘about you and me,
The love you show leaves mg_&hnme

For our ha

arms brag to ecach oth
Somcum'cﬁt % bow wm

causes me to da { M“ ’
But I know our rlove is aIWays ?a!m\"

or our haggmgss will sta
/ ( And you are my Joye and !{lmytr, it,l S }M
q-ﬁ ~Krissy James~
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APPENDIX H

DESCRIPTIVE POEMS

7% period
Animal Poems

The Adventurous Snake(Experience)

Outra eou} gt ous, you mnkemefeelso
—‘hnyourearoundlcannever Tazy, ) o«\é\
I have to watch m becauseyou shtherummd.

9’ I can’t even you useyoumovewn no

"E’

shm and

lhavetobewatc useyoumnkcmem
of him he bites M(m

‘% But he’ sonlydomg this within hls rights.
df,h) Hegetsulweud laces, \,a(({d
€ metimeseven ’5
Snakesareev
S;; Somakesureyousta beware

e

Bl - Enchrs dhn,

n‘DCQCfI ;
a’i—b@% ngsmkcs
rackets —Shakesos

lln»Inv.vo wdr:)
\' ' ‘} b/ﬂprf\

i fitf) "E‘f\k\—* NEN \/ N
E%\“’V \ G\JPCJ ? \ KC)S ()’@7\04’\3”3
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Animal Poems \ |

P'PPY lﬂ" anmm)

G A
@'.\'P things with o intention

%g{jt R

push comes to shove

zmmm-m

3 They are very sweet and never eyoufee a@
= whﬂ'llseetheu layeg =
‘é% It causes me to realize,
4

Wmnotjus(
myleave’:.mmgaﬂwmy ?\_\ ‘3

Andalltlgydolwam’m

lesleavedy
Butyoue.n °"°“‘°“‘W“hywm‘)
Tbelr ador:
unngmteal'youm

goonulotofadvenmmm
thnamn Haw
Amlsatmlya

Andwnllalwuyslo\:eyoutommd

“—'Erm’rwm-.
R - Vesiehe (off

B —Tn\Vivo (,od'lf;
e —Trvmeg

g ~ o) Thene
oot Feelngs ) o
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Drug Free

10/06/2006 x
IgotE@aﬂﬁ@Ban@ﬁ&mauu l'm(( g Free” W((‘e d
People ro ke weed and need a ltle il picase, bit I'm
(People, und me smoke weed and need a littihelp please, but I'm free

I can’t be layed on my back because grack is &ha‘cla

Doing all lhié/c things, that’s not m &Sz‘)“
(/Yaﬁag, Intefesting, é'ﬁ&‘}&é}}uli and Smart (@2

Why tear my life apart

K

I want tﬂg\ﬂnd hclE the ones in ne:
\ You tried to get me to do drugs, I said baby please
/)8 I’m here to keep my-ﬁlf_e‘, hile I can, I’'m keeping it clean

m not trying to have someone Eutting a pepny in my hand
(-_\ I just wanna MM anytime I can
¢8 On a\/_’ Ea)cli,\not in the streets

N - : &g s
Without fines or crimes, I ain’t got time

% I just wanna M because l’&lzgg_ﬁgei

g— i All I'm doing is loving on me
TN 5 P STy et

g QMWhat s on the "E# of;Te ‘

e —
I can not do m@?m?o me

._l love every part of me, so?a sl—dég_fs.e A
Boom IM! q W
B E mobon (odi
B - escrieh ;)

@ -TnVivo el

B —%’rmme S

e
Phscoderg Taentmy
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q\gb\QOOW % -

Music is m@ myexneﬁencﬁ Lif¢ is very agile 4 v

$ throught

oughout times and there are poisterous inor_r!ents an '1\\6\

oments! My music leads to encouragement, but w

ear whatpeople think of vou. Sometimés life g’oes@y
& S

but there also’glamorom times, when you tend to shine

nd show who you are and what you are ahout/mmg 4

music is like being a W you ke(p thlngs fo
limit. I don’t want my music to caus) greg%o) or

separate me fromtngg‘p_le in the wo y music is lik
b/eath of fresh air. Everyone ecomes pregnant with i

and en|of\|¥s t.

p—p@cﬁm ot

D - TV odi
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VITA

Krisshundria James, Ed.D

Professional Overview

Certified Christian Counselor, Certified Life Coach, Certified Spiritual Life Coach, teaching
useful emotional and behavioral regulation techniques, collaborating with clients to develop
action plans that center on the actualization of their stated ambitions, evaluating clients’
advancement toward goal actualization and encouraging continued and sustainable progress.
Experienced Adjunct Professor, Substitute teacher, Tutor and In Class Support Special Ed
Paraprofessional practiced at teaching classes aimed at students concentrating in Social Studies,
Reading Language Arts, Science Math, Education and Special Education. Initiated interactive
activities that furthered understanding and created a positive learning environment helping
beginning students develop creative talent and persevere through educational and professional
challenges.

Summary of Skills

Communication

Leadership

Organization

Editing

Creating Assessments and Exams
Detail Orientated

Public Speaking/Motivational/Inspirational Speaker
Author

Writing

Editing

Counseling

Coaching

Newsletters

Blogging

Good listener

Having understanding of human psychology
Interpersonal skills

Engage in critical thinking
Diversity/Diverse backgrounds
Customer Service

Credit Repair

Online classroom experience
Social Media Savvy

Publishing familiarity

Goal Setting

e Lesson Plan Development



Multi-Media Instruction

Learning Strategies

Testing and Evaluation

Interviewing (Recruitment and Employment)

Teaching

Creating Positive Learning Environment
Microsoft Word/Excel/Powerpoint
Online Marketing

Volunteer Clerk & Receptionist
Media Relations

Fundraising

Reconcile Cash/Balance Cash Drawer
Adobe Photoshop

e POS Net

e Skew Gun to Mark Down Prices

Education

Sam Houston State University
Doctorate of Education-Literacy
Huntsville, Texas

January 2019-present

Christian Bible Institute and Seminary

NACC Board Certification-Christian Counseling
August 2019-December 2019

Houston, TX

University of Concordia Portland

Masters of Education-Curriculum and Instruction: Methods and Curriculum

June 2017-July 2018
Portland, OR
2013-2014

University of Houston-Downtown

Bachelor of Arts — Corporate Communications
Houston, TX

2012-2014

Houston Community College
Associates of Arts-Communications
Houston, TX

2010-2012

A+ Texas Teachers Alternative Certification Program

Houston, TX
2015-present

Professional Experience

Individualized Education Program (IEP) and Data Collection Sheets
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Blossom Up, LLC-Founder & CEO
Certified Life Coach & Spiritual Life Coach, Certified Counselor 03/2018-Present

Meet with clients to discuss needs and goals

Develop strategies and plans for clients

Keep records of client progress

Meet with and evaluate clients

Adjust clients’ goal strategies as needed

Gauging clients’ requirements and how coaching might best address these.
Delineating clients’ goals through ongoing discussions thereof.

Identifying internal and contextual roadblocks, and then devising plans to ameliorate
these.

Teaching useful emotional and behavioral regulation techniques.

Collaborating with clients to develop action plans that center on the actualization of
their stated ambitions.

Evaluating clients’ advancement toward goal actualization.

Encouraging continued and sustainable progress.

Assess patients through detailed conversations, interviews, and observations to
determine the appropriate testing or examination.

Diagnose patient’s mental and emotional disorders.

Create effective treatment plans that include counseling, medication, or other
services.

Work with your patient and develop goals.

Regularly discuss the treatment plan with your patient to identify faults or room for
improvement.

Educate appropriate coping mechanisms to help patients through tough situations.
Record the patient’s progress and change their treatment plan when needed.
Perform initial evaluations of client needs and develop customized treatment plans.
Educate staff and clients on stress and trauma coping mechanisms.

Provide individuals with the resources they need to reach personal goals.

Monitor client progress and modify their treatment plans as needed.

Coordinate with social and medical agencies, healthcare providers and community
outreach programs to provide clients with needed services.

Completed continuing education courses to maintain National Certified Counselor
certification and stay up-to-date on the latest practices.

Galena Park Independent School District — Degreed Substitute teacher
08/2015-Present

Performing all duties listed in basic education or exceptional education teacher job
description and collaborating with colleagues to construct benchmark lessons.
Teaching in teams and participating in professional development activities. Teaching
as a reflective practitioner.

Meets and instructs assigned classes in the locations and at the times designated.
Assumes the same responsibilities as a regular classroom teacher for students,
equipment, materials and facilities. Performs any special duties the classroom teacher
may have.

Checks the class roll at the time and in the manner designated by the building
principal. Records names, dates of absences, and tardiness as instructed.
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e Maintains the regular routine of the class and follows as closely as practical the
lesson plan of study. Works to meet the individual needs, interests, and abilities of
the students.

e Creates a classroom environment that is conducive to learning and appropriate to the
maturing and interest of the students.

e Guides the learning process toward the achievement of curriculum goals.

e Encourages students to set and maintain standards of classroom behavior conducive
to good learning. Maintains a level of discipline in the classroom. Prevents students
from leaving the classroom unnecessarily.

United Credit Education Services-Agent
05/2020-present

e Signs customers up to get their credit repaired.

Sam Houston State University-Pool Faculty
08/2018-01/2020

e School of Teaching and Learning Lecturer-Pool faculty are term positions hired to
teach one to four courses per semester. Course requirements may include a
combination of teaching on-campus classes at The Woodlands Center, classes at the
main campus in Huntsville, and online classes, depending on the needs of the
academic department. Lecturer-Pool faculty hiring is based upon student demand, on
a semester-by-semester basis. Sam Houston State University will accept applications
from qualified applicants on a continual basis

Houston Independent School District — Degreed Associate teacher
11/2015-03/01/2019

e Performing all duties listed in basic education or exceptional education teacher job
description and collaborating with colleagues to construct benchmark lessons.

e Teaching in teams and participating in professional development activities. Teaching
as a reflective practitioner.

e Meets and instructs assigned classes in the locations and at the times designated.
Assumes the same responsibilities as a regular classroom teacher for students,
equipment, materials, and facilities. Performs any special duties the classroom
teacher may have.

e Checks the class roll at the time and in the manner designated by the building
principal. Records names, dates of absences, and tardiness as instructed.

e Maintains the regular routine of the class and follows as closely as practical the
lesson plan of study. Works to meet the individual needs, interests, and abilities of
the students.

e Creates a classroom environment that is conducive to learning and appropriate to the
maturing and interest of the students.

e Guides the learning process toward the achievement of curriculum goals.

e Encourages students to set and maintain standards of classroom behavior conducive
to good learning. Maintains a level of discipline in the classroom. Prevents students
from leaving the classroom unnecessarily.

Humble Independent School District-Inclass Support Paraprofessional 12/4/2018 — 06/01/2018
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o Work under the supervision of the special education case manager to support students and
collaborate with special and general education teachers.

e  Assist in the Implementation of student’s Individualized Education Plan (IEP) process and
perform daily activities using specific materials/methods and/or materials modifications
designed by special education teacher and support personnel.

o Work with the classroom teacher and special education case manager to help document
services provided related to IEP objectives and assist in teaching and generalizing coping
strategies across all settings.

e Support students with emotional and physical behavioral challenges and instruct and support
students in developing social skills.

e Maintain control during behaviorally challenging episodes or events.

First Data - Collector 03/16/2015-11/20/2015

Investigated all payment arrears for various debt portfolios.

Managed communication with all debtors through telephone.

Administered various debtor processes for all collection activities.
Monitored collection of debt and in some cases terminated records.

e Maintained record of all activities and assisted in litigation process.

e Evaluated foreclosure clauses and if required referred to a collection agency.
e Assisted to resolve all complaints from members.

e Coordinated with customers to help reduce bad debt.

Fortbend Independent School District-Avid Tutor 01/13/2014-06/15/2014

e Determine from student notes and discussions, the concepts that need to be taught or

retaught.

Evaluate student binders, including calendars, class and textbook notes, etc.

Become familiar with the materials in the AVID Curriculum Libraries.

Become familiar with the textbooks and materials used by AVID students.

Maintained record of all activities and assisted in litigation process.

Conduct tutorial sessions in all areas of mathematics; therefore, a strong math

background is mandatory.

e  Conduct mini lessons in the process of writing in all subject areas, study skills, and
other aspects of college preparation.

e Set an example of personal excellence and high expectations for AVID students to
follow.

e Work with students in any phase of the writing process, such as brainstorming,
clustering, revision, and editing.

o Communicate frequently and honestly with the AVID coordinator/teacher regarding
student progress and areas of concern.

Bryant’s Academy- Volunteer Tutor EC-6 07/01/2007-present

e Determine from student notes and discussions, the concepts that need to be taught or
retaught.

e Evaluate student binders, including calendars, class and textbook notes, etc.

e Become familiar with the materials in the AVID Curriculum Libraries.

e Assist children enrolled in prekindergarten through the sixth grade in developing
reading, writing and math skills.
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Help enhance self-esteem and confidence in the child through patience and
encouragement.

Maintained record of all activities and assisted in litigation process.

Commit to a minimum of six hours a week for one academic semester or academic
year.

Assist children in reading, writing, and other literacy-based skills in cooperation with
daycare/school staff.

Tutor at least three students in weekly one-on-one (or 1:2, 1:3) literacy sessions.
(Goal is to provide at least 15 sessions for each student in the course of the school
year.).

Complete a tutor log following each session. Information needs to be as accurate as
possible because it is used to satisfy the requirements of daycare/school grant.

Sienna Kids Academy- Lead Teacher 03/12/2012-03/30/2013
e Create a developmentally appropriate program for our students
e Develop weekly lesson plans, activities, and class set-ups.
e Assess children’s needs and development.
e Work closely with families to encourage mutual cooperation.

Provide guidance to instructional staff to help resolve issues with students when
necessary.

Ensure the safety of all children in our program.

Closely follow licensing regulations related to childcare.

Primrose Schools of Sienna- Lead Teacher 08/10/2010-03/12/2012

Certifications

Create a developmentally appropriate program for our students

Develop weekly lesson plans, activities and class set-ups.

Assess children’s needs and development.

Work closely with families to encourage mutual cooperation.

Provide guidance to instructional staff to help resolve issues with students when
necessary.

Ensure the safety of all children in our program.

Closely follow licensing regulations related to childcare.

Certified Spiritual Life Coach-2018-Present
Certified Life Coach-2018-Present
Certified Public Speaker-2018-Present
Certified Christian Counselor-2019-Present
Mental Health & First Aid-2019-Present
CPR & First Aid-2016-Present

Memberships and Affiliations

Communications and Digital Media Club 2012-2014
Black Student Association Member 2012-2014
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Delta Gems 2006-2011

Family, Career & Community Leaders of America (FCCLA) 2009-2010
National Association for the Advancement of Colored People 2019-present
National Association of Christian Counselors August 2019-present

Sam Houston Alumni Association 2019-present

T.A.F.E. (Texas Association of Future Educators) 2007-2010

Honors/Recognition

* Generation Holy Nation Outstanding Alumni Award July 2012

* Teacher of the month October 2011

* Hard worker 2006-2010

* Certificate for Perfect Attendance 2006-2009

* Choir Certificate/Plague 2003-2010

» Fulfilling Customers Expectations of Continual Good Service 2008-2009

National Presentations

* 2019 ALER Conference
Title: Practices of literacy through a historical lens: An ethnographic observation by doctoral
students of practical application of course content of LITC History of Literacy
Category: Teacher Education

Courses Taught

» Fall 2018 CIEE 2333 Becoming A Teacher

» Fall 2018 CIEE 2333 Becoming A Teacher

* Spring 2019 CIEE 2333 Becoming A Teacher

* Spring 2019 CIEE 2333 Becoming A Teacher

* Spring 2019 CIEE 2333 Becoming A Teacher

* Fall 2019 CIEE 3374 Human Growth and Learning

« Fall 2019 CIEE 2333 Becoming A Teacher

* Fall 2019 CIEE 2333 Becoming A Teacher

* Spring 2020 CIEE 3374 Human Growth and Learning

Publications

« Broken Pieces Still Blossom: Exiting Pain Entering Victory

* I Feel Beautiful: Embracing Your Confidence a Book for Young Girls, Young Ladies and Women

* [ Feel Beautiful: Embracing Your Confidence a Book for Young Girls, Young Ladies and Women
Boosting Your Confidence Workbook

* Kicking Down the Fence: Setting Standards & Boundaries

* Kicking Down the Fence: Setting Standards & Boundaries Workbook

* Unveiled Transparency: Battle Scars Unleashed
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