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CEAPTER I
THE PROBLEM

Introduction

Physical education, from its earliest manifestations to the pres-
ent time, is education through the physical. In times past, enthusi-
esms for weight-lifting, formal gymmastics, corrective diagnosis and
treatment, sports and athletics, recreation, and physical fitnesg--
have influenced the progranm and given it unfortunate empheses at times.
As a result of these impacts, the program has alvays retalned a cer-
tain permanent residue of change, causing the direction of attentiom
towerd new aspects and the retention of what was sou'rz.d.1 Conditioning
exorclises of a body-building nature must be incorporated into a dynamie
end progressive program. Sports for all with thelr resulting physical,
mental, and social aspects, must and shall be continued. The beneflits
of intramural programs to democracy must be emphasized. Recreation
must be recognized as an important phase of commmity life. The trend
is definitely towmrd a varled and well-rounded program that will reach
the greatest number of people possihle.2 It is the purpose of the write

er to adapt these trends in developing a course of study for the four-

1 Jomm F. Bovard, "Recognizing Social and Cultural Values," The Jowrnal
of Health and Physlcal Education, vole XII, Number 3 (March, 1541),
De 13T,

2 Dwight Mammier, "Looking Forward: Our Profession in 1966," The
Journal of Health and pgysical Zducation, vol. XIII, Number 10
(December, 1942), D .




w0

year progran of physical education offered to girls in Sweeny Senior
High School.

Scope of the Problem

The problem involves expression of a need for the course of study,
es well as o detalled analysis of the organization and administration
of physical education in the Sweeny Public Schools. In gemeral the
considerations of this study attempt to develop a philoscphy and a
course of study in plyysical educatiom, including general objectives
end suggested activities, that are in accordence with the changing em-
phasis and place of the physical education progrem in democratic edu=-
catlon today. The specific objectives are outlined for achieving skills
end techniques that promote physical fitness and develop poise, balance,
and emotional control. Necessary equipment and methods of presentation
are suggested for each unit to be developed.

The problem is presented in four chapters. In Chapter II a phi-
losophy of physical education 1s developed and gemeral objectives of
the progrem are given. In Chapter III the course of study in physical
education is presented for the four years of Sweemny Senlor High School.
A brief summary 1s glvem in Chapter IV.

Although the course of study is limited to physical activitles,
attention 1:s given to health measures, practices, and habits that grow
out of health education end Influence the dovelopment of physical fit-

nesse

Method 9_1: Invest iﬁg.tion

The method of investigetlion involves e study of analyses of comtents



w

found in availeble texts and reference materlals in the Sweeny High
School library, library of The University of Houston, and the Sam
Houston State Teachers College library. An attempt vms made to secure
coples of courses of study in physicel education from selected semior
high schools in Texas. In most instances it was impossible to galn

helpful suggestions because of revisions, and shortege of materials
for publication.

Need for a Course of Study

No course of study in physlcal education for girls in Sweeny High
School has been developed; therefore, the need is apparent. The school
was organlzed less than flve years ago under the present administratione
A change has been made recently to a twelve grade system. Changes in
personnel have caused assignments in the teaching of physical education
to become the responsibility of nom-majors. This procedure is questionw
able in any fleld. In the field of physical education one authoritys
has sald: "Physical education, when well taught, can contribute more
to the goals of education than can eany other school subject. Therefore
competent direction 1s always necded." The writer believes that this
proposed course of study wlll serve as a gulde for both teachers and

ednlnistrators of the physical educatlon program.

3 Edwerd F. Voltmer and Arthur A. Esslinger, The Organization and
Adninistretion of Physical Education, p. I8¢




Organization and Administration of Physical Education in Sweeny High

School

Physlcal education for girls in the seventh and eighth grades
and in Sweeny Semlor High School 1s under the dlirection of a special=-
ized teacher of health and physical eduvcation. She works with a part-
time county health nurse and e part-time county health physician under
the supervislon and direction of the principal and the superintendent.
In the elementary school each classroom teacher is responsible for the
physical education motivities of her group.

The dally schedule of classes in the elementary school provides
two thirty-minute periods each day for physical activity. Students of
grades seven end elght, and those of the senior high school are given
one fifty-minute period each dey, four days e week, for physical edu=-
catlon.

All senlor high school students are required to take four years
of some phese of physical education. Thoy are given one-half credit
for each year, end two credits are required for greduatlon.

The senior high school end the seventh eand elghth grades are
housed in ane building. The gymasium 1s located at the end of ame
wing of the school bullding end is readily accessible to the playground
and the athletic field. It is well-lighted and is easlly ventilated.
There 15 a combined system of heating end cooling. The floor is of
standard size and is marked with lines for the playing of basketball,
softball, and volley ball. The floor is sanded regularly, highly
polished, and kept clean at all times. Students are never allowed to
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play on the floor without tennls shoes. The two small dressing romms
are inadequate for the number of students to be accormodated. The
girls have the use of one dressing room and the boys have the other.
Bach dressing room is ebout twelve feet by fourteen feet, has a con-
crete floor, and contains one group shower, ome washbowl, one toilet,
a mirror, and one long bench. Hooks around the sides of the room pro=-
vide hangers for clothess A locker is provided for the playing equip-
ment, but no lockers are provided for students. A washing machine is
avallable for the students to wash thelr own towels.

The gymmasiun and the auditorium are combined. For this reason
it 1s necessary that the program be flexible in order to provide for
deys when assembly, club meetings, band concerts, plays, and other
group meetings require the use of the auditorium. During feir weather
when the gymmaslum is in use by other groups the girls ce.xlz play out
of doors; in bad weather they are required to go to the study hall.

The equipment provided is new end is of good quality. Additions
and replacements are made as needs require them. The gyrmasium has
a plano., The school is equipped with a public address system on which
records can be played. The athletic field is well-lighted end 1s suf-
flclently large for several courts and fields. It is marked off for
football and baseball.

4t the bepginning of the semester the physical directors make
health inspections of all students. These inspections include such
items as major defects of teeth, throat, eyes, taslls, feoct, peripheral
vision, reflex action, height and welght, pulse, heart, skin, posture,



and results of previous diseases or illnesses. Records are made for
each child and are kept on file by the directors for future reference.

The school provides measures for health protection such as a foot
bath, first aid cabinet, and heat lamps. The county health nurse end
doctor vaccinate students for smallpox, immunlze ageinst diphtheria
and typhold fever, and give tuberculin tests. Students are required
to take these tests or submlt proof that they have been lmmmized.
These records are kept on file by the superintendent.

Students are not classified according to ability, grade, or age
level. All other subjects are scheduled before physical educatlon.
This allows the student only one or two periods in which she may choose
her physical education. As & result, some seventh grade students are
placed in the same class with seniors. This is the most difficult prob-

lem with which the teacher of physical education 1s faced.



CHAPTER II

PHILOSOPHY AND GENERAL OBJECTIVES

Place of Physical Educatlon in the Educatiomi Progran

Physical education hes made camtributlioms to the curriculum of
schools that merit it an important position in the educational fleld.
Physical educatlion 1s not a single subject,but is made up of various
divisions of health, sports, co-recreation, rhythmic aoctivities, and
physical exeminations, each with thelr concomitant learnings.l

Physicel fitness is one of the most valuable assets enyone can
have and it assumes a state of good health. Physical education does
as much as any other subject to develop and maintain a state of good
nental and physical balance, through skllls, good health habits, and
the releasoc of tension. It is in physicel activity classes that the
students learn how to meintain good posture, and to build up their
bodies so that they will have greater resistance to disecase. As stated
by Voltmer and Lsslinger, "Health is consldered as that conditiom,
mental and physical, in which the individual 1s functionally well=-
adjusted intornally as concerns all body parts and externally as cone

cerns hils environment."z

1 Lois Ps Broady and Zster Fremch, Health and Physical Education in
Small Schools, pe. 1.

2 Cdward F. Voltmer and Arthur A. Esslinger, op. elt., p. 14.



Students learn and cultivate good health habits by practicing
thems Children do not play because they went good health, but they
play for the love of playing. If their play 1s guided in the right
direction, more healthful living results.

The attainment of the fundamental processes is as important to
physlcal edusetion as it is to the Seven Cardinal Principles of Edu=
cation. As stated by Voltmer and Esslinger, "those fundanental proce
esses are the physical skills common to Zmerica in general and to oneo's
own locality in po.x'ticular."s These skills should be learned by the
chlld when all of his associates are learning the same things. If he
has to learn these skills as an adult he is subjected to the embarass-
ment of learning skills others have acquired as children and 1s deprived
of much of the satisfaction of thelr uses. This is emphasized by
Williams4 in the following words: "Skill and satisfaction go together
largely and hence the necessity to help individuals become skillful in
activities which they are to continue. In learning a skill it is es-
sential to master the process, the correct form, the one generally
accopted."

In the pleying of gemes and activities where sportsmanship is

glven emphasis there are wholesome pressures and influences tending

3 Ibid., p. 21.

4 Jo Fe'1lliamg, J. I. Dambach and Norme Schwendener, lethods _1_:_1_
Physical Educatlon, p. 37.




toward character development in a wholesome and natural way. Oppor-
tunities for leadership are given to those students whose initiative

and spirit qualify them. Self-control under temnse situations is de-
veloped and cooperation and sociabllity are na.'i:urally an outgrowth of
physical activities. From the play of a pre-scheol child to the sociale
iged actlvities of adolescence the child is offered an amazing amount

of practice In social situations. This fact is further borne out by
Tr(:exf;'cex'5 when he seys: "Activities such as swiming, golf, tennis,

and the like, especlally encourage free and friendly mingling of studeats,
easy commmication, end flexible standards." In this way the students of
physical education are taught how to use leisure time to the best edvan-
tage and to develop interosts that will remain meaningful in adult life.

Changing Imphasls In Physical Zducation
Recent trends in educatlon are recognizing in physical education

a broad field for incressing physical vigor, leadership, and mental
health through vigorous recreation. As mentioned in the Introduction,
Chapter I, the economic, pollitlcal, and social influences in modern
civilization have shaped the program of physlecal education and caused
remerlable chenges from time to time.

Physicel education had its beginnings in America as formal gym-
nastlcs and military drills in the few academies and military institutioms.

6 Carl A. Troester, Jr., "Developing Worthy Life Goals,” The Journal of
Health and Physical Nducation, vole XII, Number 2 (February, 1041),

Pe 6.
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According to Nixon and Cogens ,6 the militaristic point of view had
been brought to Amerlica {ram the old cowntries.
The industrial revolution caused a shif't in population from the
country to the ecitles. The factory replaced t}'w home as the center
of vocational life. Economic and moral conditions were at an ebb.
Cu’bberlet:,r7 states: "It wms estimated that one eighth of the total
population of Hew York City was composed of public paupers and criminals,
while the city had one saloon for every eighty men, womemn and children
in the total population.” Because of this people began to show an ine
terest in the need for proper soclal, physical, and moral developmemt.
In 1889 emphasis in physicel education was placed on correctives
end remedials due to the Influence of educators who insisted that any
physical training brought into the school must require very little time,
be inexpensive, be carried on in the classroom, and should not reguire
apparatus or speclally trained teachers. Artificial, systematic exer-
cises characterized the classroom physical education prog,::'a.m.8 o con-
slderation was given to the types of activities chlldren needed for

development. Ileturally the children had no interest in this kind of

€ Eugene W. Nixon and Fredrick W. Cozens, An Inbroduction to Physical
Education, p. 38.

7 E. P. Cubberley, History of Public Iducation in the Unlted States,
Pe 107, -

8 Jesse FF. T1lliams, The Principles _c_:_l_‘ Physicel Iducatlom, Secand
Editim, Pe 138,
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physical training so they began to form thelr own teams in different
sports. From this natural activity there arose the extreme develop-
nent of competitive athletics.

Games heve besn continued in the schoqls not because the adminis-
trators felt they were educative activities, but because they were un=-
able to prevent then or decided to use them for advertising purposes.

A teacher or coach may have boen selectod on his educetive qualifications,
or he may have been selected on his ability to turn out e winning team.g

The present war has given physical education e new emphasls toward
physical fitness, but the importance of skills, recreation, and leisure
is still recognized. Physical education is for all students and the
needs of the individual are foremost. Activity is carried on in a wholew
some and healthful environment under the direction of a responsible and
capable leader.lo

The physicel fitness progrem being cerried on in schools now is
to direct and stlimlate rather than to dictate activities conducive to
improvement of physical fitness.n

The purpose of the physicel fitness program is to encourage youth

end adults to reach and maintain a condition of good health, muscular

9 Edward F. Voltmer and Arthwr A. Esslinger, op. cit., p. €l.

10 Jesse J. Willlams end Clifford Lee Drownell, The Adninistration of
Health and Fhysical Education, p. 127.

11 Texas Health and Fmergency Medical Seryice, siocal Fitness Progren,
School Division, Victary Physlcal Fitness %ﬁ'ﬁsfﬂcﬂcﬁ’f&m,

Pe Ze
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and organic strength, plhysical and mental vigor, stamine and endumnoa.lz

The public schools are now organizing physical fitness olubs which
may help to stimulate activity programs.

Philosophy of Physical Educatlam

Since the perpetuation of demooracy is the first and largest pur-
pose of our schools, it is the respmsibility of teachers to do their
ubmost in preparing students to mecet the needs of a natlon at war, and
to be ready end willing helpers in post-war reconstruction. Girls with
endurance, stamina, and intellectual integrity are the desired outcomes.
The ideals of democratic living require that all individuals be given
opportunity to develop to the greatest posslble extent their capacities
and aptitudes for happy and successful livings The methods of democracy
require that all individuals be intelligent partlcipants in the affalrs
of sociel life.

Denocratic mass participation in activities develops student co-
operation. Vhether glrls are leaders or followers, they should be en-
couraged to accept the position, assume the responsibllity, and appre-
clate the opportunities for full particlpation in wholesome recreatione-
al activities. In order to participate in a diversified and more ad-
venced program of athletics, and gemeral recreational activities, stu-
dents must be given a foundation end better understanding of the basie

skills required.

12 Ibido, Do 3.



13

Personal accomplishment towerd soclal ideals may be evidenced
through guldance in respect for authority, proper regard for truth
and sportsmanship, end the development of spirit, initlative, and
independence. Accurate self-ewvaluation in perflormence and group ad-
Jjustment enlarges the scope of wnderstanding.

The activity progran attenpts to provide means of improving
physicel fitness and affording enjoyment and recreation in the accome
plishments of skills that will be meaningflul.

General Objectives of Physlcal Education

Conslstent with such a philosophy the variter suggests the follow-
ing gemeral objectlves:

l. To develop hablts, attitudes, end ideals of healthful living

2+ To gain intorest and joy in skills, sports, end other actlvi-
tles which are meaningful now and which may be carried over into adult
life

3. To exercise such desirable soclial traits as leadership, {ollowe
ership, and cooperatlon

4. To adapt bodily movements for greatest physical efficlency

6. To recognize wealmesses, diagnose difficulties, and desire to

correct them
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CHAPTER III

CONTENT AND METEODS

In setting up the proposed course of study' for girls, the sug-
gested content wvas made according to student interests and cepacities
as determined fron the experience of leaders in physical eduoatiom.

One aubhorityl gstates:

High school girls, in addition to thelr natural in-
terest in dancing, desire and need participation in ath-
letics. Viith the changing soclel standards, girls have
entered into vigorous sports with enthusiasm. Today, the
purely formal program for high school girls is wmpopular
end out of date. With the exception of a few activities
the girls are interested in the seme sports as boys. This
is fortunate far girls need big-muscle activities, to de-
velop those qualitles, such as co-operation, loyalty, and
leadership which girls have had little opportunity to prac-
tice in the past.

Again, Voltmer and Esaling'exﬁ state:

In students of high school age there has been a
rapid advance in height, weight, strength, speed, and
endurance. There still exlsts, howover, & danger of over-
exertion and exhaustion in ectivities which make excess-
ive demands on endurance.

Allowance is made for nore specific selectlon and emphasis of

activities according to irmediate needs and interests of the girls in

1 Edward Voltmer and Arthur A. Esslinger, op. olt., pe 113,

2 Tbid., p. 112.
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Sweeny High School. This is done by suggesting a wide range of skills
to be developed as well as varied procedures to be followed.

In view of the fact that enrollmemt of girls in Sweeny High School
is small, the olesses are combined far the ninth end tenth gredes and
also for the eleventh and twelfth grades. This progran will prevent
much overlapping and ropetition of activities. It elso mekes provisimm
for greater accomplishment of sldlls in the junior and senlor years
because of the more homogeneous grouping.

Provision for evaluation of results is made through the use of
pupil achievement charts. The scores obtained through these measures
are based on individual ability, end are simple to adninister and score.
An attempt is made to relate performance to the lndividual abllity of
the pupll. A sample form for scoring activities is given in Unit I,
Tumbling. The same gemeral form is used for each succeeding wnit. The
skills end routines to be measured are listed for each unit.

in attempt has been made to help the prospective teacher build a
library of good books that include helpful suggestions for several

different activitlies by listing a few references camsidered authorite~

tive.
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Tnit I
T\miblg

The approximate time allowed in this unit is four weeks for the

ninth end tenth grade pupils and three weeks far the eleventh and twelfth
grades.

Equipment should consist of one mat for every six girls and me
lang jumping rope end ane baseball for every eight girls.
A £ilm on "Tumbling" may be secured from the Department of Publie

Service, Sam Houston State Teachers College, Iuntsville, Texas, at a

rental fee of 81.50.

Specific Objectives

l. To develop bodlly strength through particlpation in bilg muscle
activity

2. To develop the semsori-muscular system, the accomplishment of
which will result in such qualitieés as agllity, flexibility, balance,
polse, and body cantrol

3¢ To participate in a satisfying physical activity offering oppor—
tunities for individual accomplishment in the manipulation of the body

4. To particlpate in an activity providing opportunity for the de-
velopment of desirable soclal relations and reactions

5. To develop the desirable tralits of initiative, courage, desire
for accomplisilment, leadership, and followership

6. To develop confidence, perseverence, and self-respect

7. To enjoy participation in en activity providing recreatim



Skills _?_9_ _I_ig_ Dwolg&

1.
2.
Se
4.
5.
G
7e
8.
S.
10.

i2.
13.
14.
15.
16.
17.
18.
19.

21.

22,
23,

24.

Forward roll

Forwerd roll from run
Backward roll

Backward roll from folded leg positlian
Continuous forward roll
Continuous backwerd roll
Double forward roll
Double backward roll

Roll by couples {rom line
Dive over rolled mat

Dive over three Imeeling individuals
Tip wp

Forearm stand

Hendstend

Hendstend on lmees

Swen balance

Sitting balance

Cat valk

Spider walk

Flsh flop

Git up Nepoleon

Rocking stunt
Skin~the-sneke

Herry-go-round

17



25.
26,
27.
28,
29.
Q.
31.
32.
33
34.
36
36.
37

18

Jump through the hands

Dive over five individuals

Forward roll, ball between ankles
Backward roll, ball between enkles
Catch

Headspring over mats

Cartwheel

Continuous cartwheel

Jumping rope, an all fours, side of body to rope
Jumping rope, on all fours, {facing rope
Forward roll through rope, front door
Porvard roll through rope, back door
Cartwheel through rope

mested Procedures

l. Show a film on tumbling.

2. Use & short vmrm=up poerliod consisting of simple stunts, bends,

and rns.

3. Observe all safety principles.

4. Use definlte progress from the simple to the more complex in

developing more difficult skills.

b. Keep as many students active as possible.

6« If necessery, hold the student in correct position until she

gains the "feol" of the activity.

7+ In balance stunts where one pupil has to bear the weight of

angthar,

be surc the pupll 1s strong enough end lmows how to hold the
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welght without injury to herself.

8. Select squad leaders who are more skilled to help those in the
squad that are having difficulty.

9. Try to overcome fear on the part of the'pupi.l by assisting and
encouraging her.

BEvaluetion

As & basis for judging quality of performance a scale of tem points
is devised. Those ten points are distributed into wmits as follows:

10 ~=excellent performance

7 = Qe=good performance

4 - G--average performence

1l = 3==poor performance

0 -=porformance campletely falled

The criteria selected for Judging the quallity of perfarmance are:

Relaxation
Control of body
Technlique
Accuracy

Timing or rhythm
Approach

Finish



SCALE FOR JUDGING QUALITY OF PERFORMANCE

0 1w ¢-8 7.9 10
Failed Poor Average Good Excellent

Actlvity not Activity bare= Falr perform= Above aver- A finished

accamplished 1y accomplished ance age but not performance
e finished
lack of cautrol Activity ac- performance Body relaxed
caaplished, and completew
Deficient tech~ but es a whole ly controlled
nique used shows a lack Lack of ex-

of finish in ocellency in Iroper tech-
nost details cme or two nlque applied
details
Accuracy ob=
tained

Correct timing
of rhythn

Excellent ap-
proach end
finish
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SCORE SHEET FOR TUMBLING SKILLS*

-

|

————

|

Skills to Be lieasured

.

w

Q

OF
e
=

=3

=

(2]

Forvmrd Roll--=continuous

Backwerd Roll--continuous

Double forward Roll

Double baclowerd Roll

Shoulder Balance

Forearn Stend

Hendstand

Hendstend on Knees

Sitting Balance

Swan Balance

Fish Flop

Dive over Rolled lat

Dive over Three Kneeling Individuals
Dive over Five Individuels
Headspring over lMats

Forward Roll, Ball between Ankles
Backwmrd Roll, Ball between Ankles
Cartwheel

Jumping Rope on All Fours, Facing Rope
Jumping Rope an All Fours, Side to Rope
Forvard Roll through Rope, Front Door
Forward Roll through Rope, Back Door
Cartwheel through Rope

Continuous Cartwheel

Totals

@
=
o

=
o

(SR> e
@

1A
>

> S
[
GO0 oo

™ w0wo
wus Soproo
cove o @

b2
CORVOOCVOTCEINOG®O O ©

Q@ NOOR IO ITn
o
o 2
D3 oo,
o)

66 67 86 49 112 86 148

e

e —
= ==

+ This score sheet is a sample of th
page 16.

e form suggested in Chapter III,
Additiomal sheets may be attached in order to provide

space for ecach student in the class.
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Unit II

Socecer

The approximate time allowed in this unlt is four weeks for the

ninth end tenth grade pupils and three weeks f{or the eleventh and
twelfth grades.

Equipment should consist of one regulation soccer ball to every
eight girls.

Specific Objectives

1. To enjoy the benefits of vigorous outdoor exerclse

2. To develop desirsble social tralts evident in group sports

3. To develop endurance through blg musele activity

4. To become femllier with the size and layout of & soccer field,
the names and numbers of players on & team and the position of the

players at the kickoff

5. To manipulate the ball in all succeeding plays, and to learn the
rules of the game

6. To develop the proper method of meeting the ball, passing and
kicking the ball with either foot

7. To learn to shoot hard and accurately with either foot from
any angle

8+ To develop skill in obtaining possession of the ball through
intercepting and tackling

9. To acquire a thorough Imowledge of offside plays end to be ever
watchful of tearmmates
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10. To develop sklll in tackling and blooking

1l. To develop skill in kicking accurately to players

12. To develop sklll in strengthening end orgenlzing atteck

13. To become familiar with the positions of the players when

penalties are executed and with the rules governing execution of

penaities

Skills to Be Developed

l. Drivble ball helfwsy across field between two given parallel

lines
2.
Se
4.
5.
€.
Te
8.
9.
10.
11.
12,
13.
14,
16.

Kick for accuracy

Kick for distance

Head a ball in e given direction
Volley the ball with hand

Volley the ball with shoulder

Volley the ball with lmee |

Attack ball being dribbled

Heet ball with foot while in the alr
Shoot the ball through the goal
Blook & ball shot at the goal by another player
Intercept a ground pass with the foot
Intercept a high pass with the knee
Intercept & high pass with the head

Receive the ball from the rear while on the rwmn
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Skills 29_ Be MHeasured

1. Dribble bell halfvmy across fleld between two given parallel
lines

2. Kick for accuracy

8. ¥ick for distance

4. Head & ball in a given direction

6. Volley the ball with hand

6. Vollgy the ball with shoulder

7. Volley the ball with lmee

8. Shoot the ball through the goal

9. Recelve the ball from the rear while on the run

Meu‘ted Procedures

l. Alwveys have werm-up exercises before playing period, using
bends end mms.

2. Observe ell safety principles.

3« Put rules into practice as they are confrmmted in different
pleys.

4. Correct mistakes, but offer encouragement and constructive
criticism.

5. Consider the endurance of the girls and do not play them too
hard.

6. Provide practice in dribbling in relay formation the width of
the fleld. This should include using either foot, at running speed,
around objects, and combined with passing.



7« Have a drawing of a soccer field on the blackboard end dis-
cuss the size and merkings of the field.

8. Add lines to this drawing to deslgnate the center, penalty
radius, and goal area.

9. Discuss the numbers, names and positions of the players.

10. Discuss the maaner in which the ball is manipulated in the
gane, such as being kicked along the grownd, lifted in the elr,
dribbled, volleyed, and handled by the goalkeeper.

11. Explain how the gane is started.

o Discuss the toss for cholce of kickoff or goal to defend.

b. Discuss putting the ball in pley at the center of the
field.

12. Have tho puplls practice kicking the ball in the followlng
nanmer:
a. Inslde of foot
b. Outside of foot
c. Hoel
ds Top of instep
13. Emphasize methods of passing the ball in the following ways:
a. Strong kick used for long passes by forwerds
b. Cutslde foot kick to retain the ball
¢. Becloverd kick used when a player overtakes the ball

d. Toe kick used far goals and by fullbacks and halfbacks
for long passes

14. Afford practice in kicking the ball before 1t touches the

ground.
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15. Stress denonstration in having each method of passing the
ball and different methods of receiving the ball shown.

16. Stress practicing technique. The ball is usually kicked
vhile the pleyer is running, but 1t is wise to practice control of
it from a standing position first.

17. Have pupile practlce passing the ball for accwracy in a

circle formation.

18. rrovide practice in passing the ball far speed in a zig-zag
relay formetion.

19, Have the pupils play heel-and-side pass reley, single line
form;cion.
20. Stress self-appreisal so that cach pupil will see her owm
wealmess in certain skills and thus be a stimulus to further practice.
2l. Have the pupils practice directing the ball as it 1s volleyed,
meeting the ball with the head and the backwerd volley.
22. Have the pupils practice directing the ball af'ter meeting it
with the head.
23. Have the puplls practice shoobing with elther foot.
24. Denonstrete the correct method of shooting:
a. From In front of the goal
be From different angles
26. Have tho pupils practlce intercepting a ground pass with the
foot, e high pass with the lmee, a high pass with the head, all in
double line formatian.

26. Provide practice in attacking a ball which is being dribbled.
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27. Let the pupils practlice occcupying the goal-keeper's post
and executing a goal ldck.

28. Have a discussion on fouls and violatioms.

29. In discussing tackling emphasize the fect that 1t is the
ball to be attacked, not the player.

Referances
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Education IMrogram, A. S. Barnes and Company, New Yor.
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A« S. Barnes end Compeny, New York, 1936.

Coyer, Hubert E., The Coaohingg_f.‘_ Soccer, V7. B. Senders Coupany,
Philadelphia, 1937.

leyer, largaret H. and lMarguerite }i. Schwartz, Technle of Team
Sgorts for Vomen, W. D. Saunders Compeny, PhiTedeIphie,

Neilson, N. P. and Winifred Van Hegan, Physlcal Iducatlon for

Elementery Schools, A. S. Darnes and Company, Wew York,
T939.
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Unit III

Basketball

The approxzinate time allowed in thls wnit is five weeks for the
ninth end tenth grade pupils end six weeks for the eleventh and twelfth
gredes.

Equipment should consist of one regulatlon basketbell to every

five glrls.

Specific Objectives

1. To develop tean spirlt end dependabllity

2. To develop proficiency in pleying an ective game

3. To pronote a spirlt of comradeship and fun in group performances

4. To develop an epprecietion for and a desire to use good form

5. To develop proper attitudes and ideals toward good sportsman-
ship

€+ To wnderstand rules, skills, and techniques necessary in
playing basketball

7. To develop greater physlcal efficlency in accuraoy, timing,
and speed

8, To acguire more peffect body control end balance

9« To improve the ability to Jump and to get off the floor

10. To become skillful at performing several diff'erent shots

11l. To acquire skill in catching and passing

12, To learn the progress of the sport and the various steps in

its development



13. To learn two fundenmentel plays fran which other plays may be

evolved

8kills :_t_g_ Be Dervelged

1. Chest pass

2. Two-hand underhand pass
3. One-hand underhand pess
4. Cne-hand shoulder pass
5. Bounce pass

6. Bounce to self

7. Basket shot

8+ Rim shot

9. Chest shot

10. Underhand loop

1l. Two-hand overhead shot
12. Hook shot

13. Free or foul shot
14. Van-to-man defemse
16. Zone defense

16. Pivot

17. Tip=-off

18, Teking the ball off the backboard

8kills 3:_9_ _B_g_ Yeasured

1. Chest pass
2. Two-hand underhand pass



S
4.
5.
G
Te
8.
e
10.
11.
12.

13.

3l

One-hand underhand pass
Cne-hand shoulder pass
Bounce pass

Basket shot

Bounce to self

Rin shot

Chest shot

Underhand loop
Two-hand overhead shot
Hook shot

Foul shot

Suggested Procedures

1.
2e
Se
4.
5.
6.
7
fouls.
8.

9'

Let the glrls watch a game of basketball.

Show the girls plotures of the different phases of basketball.
Analyze each shot or play as it comes up.

Stress correct form and conslderation for other players.

Give the puplls a chence to handle the ball as much es possible.
Use relay formation for practice in passing. ’

Present the plecing of players on the foul line when throwing

Demonstrate to puplls their individual parts in team play.

Point out the adventages of cooperation in securing a good

pleying combinatiom.

10.

Use the blackboard for dlagrams of plays and {foarmations.
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11. Demonstrate that the level for the pass 1s between the
shoulders end the waist since too low or too high passes cause funbles.

12. Stress the importance of recelving passes while moving be-
ocause walting for a ball means it will probably' be intercepted.

13. Provide opportunity for practice in passing to a teammate,
passing to a spot ahead of her rather than directly to her.

14. Encourege puplls to remember that successful passing 1s the
foundation of good basketball. Too mch emphasis camnot be placed
upon it. As soon as the technique of a pass has been learmed, it
should be put into prectlce through the use of moving drills com-
pareble to game situatlons.

16, Demmstrate that far all passes the ball should be gripped
by the fingers and thumbs rethor than palmed.

16. Use the "grapevine" rolay for passing, since it is a moving
pass.

17. Afford opportunity for puplls to practice guerding closely,
keeping one hand over the ball end the other erm extended sideward
iIn position to intercept or deflect & possible pass.

18. Call fouls closely, awerding {ree throws as penalties for
fouls.

19. Avolid complicated explanatioms. Don't quote or read from a
rule book. Use non-technical language or the players won't have any
ides what is meent. Present things simply and gradually.

20. Teach the pupil to bounce the ball to herself and recover

it, covering a distance that 1s at least equiwvalent to her height.
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Use this pass only when one of her teammates is not in positiom to
receive & pass.

2l. Stress the inmportance of learning to shoot while moving,

since statimery shooting is good only when one is not being guarded.

22. Inslst that students avold corners and lines elweys leaving

roon enough to move in more than one direction.

23, Emphesize the necessity of being able to change from offense
to def'ense and vice versa.
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Unit IV

Fundemental Rhythms

The approximate time allowed in this wmit is two weeke for the
ninth end tenth grade pupils and three weeks for the eleventh end
twelfth grades.

Equipment should comsist of a plamo, a drum, tom-toms, gongs,

wood blocks, rattles, triengles, and sticks.

Speciflc Cbjectives

1. To recognize characteristics of auditory rhythms

2. To analyze rhythn and phrasing in movement

3. To acquire an appreciation of the hman body as en instrument
for expressing beauty, mood, end esotion

4. To develop group consclousness and canstructive self-conscioua-
ness . v I G, LIBRARY

6, To gain a lmowledge of the structure and use of the body in
movements of the trunk, the arms and the legs

€. To acqulre skill in control of the body in rhythmic execution
of all forms of locomotion and simple dance combinations

7+ To create and execute simple, original dance studies showing
good cholece in music, approprlate interpretation of mood, and well-

controlled movenent

8. To develop an accurate movement response to metric beat,

reguler and syncopated accents



9. To be sensitive to phrasing in accompaniment and to respond
to it in nmovement

10. To become aware of the potential variations of normal loco-

notor movenents
11, To experiment with traditional axlal movements

12. To develop sikill in recogniszing swinging movement and to per-
forn with relaxation and authenticlty
13+ To develop skill in cambining swings with locomotor movenent

14. To develop skill in recognlzing propulsive movement and to
use it preclisely and with authority

15+ To recognige types of sustalned movement and to discover which
types of movement cen be sustalned and to recognize & sustained quality
in accompaniment

16. To develop the ability to combine sustained movements with
movements of other types

17. To participate in creative activity in dancing and to cooperate
with other members of a group in the production of creative work

18. To develop skill in building movement into desirable farms

Skills and Dhythm Patterns to Be Developed
1. Vialking
2. Hopping
3. Jumping
4. Leaping
5. Running
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6. Skipping

7. Sliding

8. Gallop

9. Winlts

10 Two-step

11, Schottlsche
12. Pollm

13. Mazurke
14. Polish mazurke

§kills and Rhythm Patierns to Be Measured

1. Leaping
3. Sliding

4. Gallop

5. Waltz

6. Two-step

7+ Schottlsche
8.+ Polka

9+ lazurka

10, Polish mazurie

meated Procedures

1, After the problem is set, have the pupils experiment with
suitable movement, singly or in groups.



2. Have individuals or groups denonstrate the results of their
experimentatlon.

3. Have the class appralse the results.

4. Fit the rhythms to various accomeniment such as: ton-toms,
gonps, wood blocks, xylophome, rattles, trlangles, tauple bells, or
e combination of thess.

5. With advanced groups choral singlng mey be used as accompani-
ment.

6« Lot one group clap an accompaniment for a second group which
moves to 1t; then change activities.

7. In pleanning a sequence of techniques, it 1s desirable to begln
with wvernming up movements, such as simple stretches, progress through
the more vigorous movement of tarso and legs, end finlsh with loco-
notor novenents.

8+ The group movement experiences are enriched by sharing the
novement exploration of individuanls within the group.

9. Free improvision should not be given until the group has had
considerable nmovement experience.

10. Vorking in groups on movement problems is an excellent wmy to
begin oreative activity.
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Unit V

Folk Dancing

The approximate time allowed in thls unit 1s two weeks for the
ninth and tenth grade pupils and two weeks for the eleventh and
twelfth grades.

Zquipment should comsist of a plamo and a victrola.

Specific Cbjectlives

1. To enjoy performing traditional folk dances

2, To apply previously learned fundamental rhythmic skills in
veried patterns end combinations

3. To appreciate the folk lore and music of many nations and
peoples

4. To recognize the importance of spirit, sponteneity and vivaclous-
ness in performing a folk dence well

6. To accamplish enough proflciency in skills to stimulate the use
of folk dencing for recreational purposes end social getherings

6« To broaden appreciation of our heritage through contact with
the art from other countries

7. To become adept in the fundemental steps used in these dances

Routines to Be Developed
l. Grand right and left -~ American
2. Hoel and toe polka == American

3. Caebogar -- Hungarien



4. Pop Coes the Weasel -- American
5. 01d Dan Tucker -- American

6+ Shoo Fly =~ American

7. nuet -~ FPrench

8. Grapovine Twigt -~ American

9. FNorweglan Hountaln lierch -- lorweglan
10. The Star == American

11. French Reel ~~ Danish

12. Virginia Reel -- American

13. Russian Folk Dence «- Russien
14. Irish Lilt == Irish

16. Weaving Dance == Swedish

Routines to Be lleasured
1. Heel and toe polka
2. Minuet
3« Crapevine Twist
4. Norweglan Hountaln lmrch
5. French Reel
6. Virginia Reel

7. Weaving Dance

_S_tmestod Procedures

1, Interest the pupils in becoming familier with the history

and purpose of folk dancing.
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2+ Discuss the history and background of the countries whose
dances ere being used.

3. Choose dances according to their social wvelue, interest,
brevity and authenticity. '

4. Pley the music so the pupils may listen and get the spirit
in which the dance is to be interpreted.

S5. Let the pupils keep time to the music by clapping the rhythm.

6+ If the song has words teach these to the pupils & phrase or
a line at a time.

7« Denonstrate the first step and have the pupils practice it
by themselves.

8. Let the pupils try the steop with a partner after they have
mastered it by themselves.

9. Have then change partners often as it will be helpful in
correcting any mistakes they may be meking.

10, If possible teach the entire dence in ome lesson.

11. llost steps are taught best in a line formation ar a large
circle.

12. Have groups demmstrate for each other since much can be
learned by observing.

13. Have cach pupll make & scrapbook using colorful plctures to
11llustrate costumes and oustoms of various countries or let each pupil

dress a doll in a national costume.
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Unlt VI

Tep and Clog

The approximate time allowed in this unit is two weeks for the
ninth and tenth grede pupils and two weeks for the eleventh and
twelfth grades.

Equipment should consist of a plano end a clear floor space.

Specific Objectives

1. To gain rhythmic training and coordination in novememt

2. To enjoy rhythmnic ectivity performed either by a group or
by an individusl

3. To understend, appreclate, end gain satisfaction in performing
irregular, syncopated, and more rapid rhythmic patterns

4. To perforn such fundementals as the "rattle," "ones," "threes,”

"fives," "

sevens," "buffalo," "triple-time step," "chug," and com-
binations of these

6. To execute a simple tap or clog from written directions

6. To perform and enjoy an activity that will help to fulfill
e social need

7. To enjoy a dence response which provides vigorous and natural
setisfactions

8. To develop accuracy of rhythmle response

9. To gain a knowledge of phrasing of music and of rhythmie

patterns
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10« To develop physical responses such as coordlnation, balanse,
poise, and ability to relax

11. To develop creative and dramatic expressian

Skills and Routines %o Be Develggod

1, Threes

2. Plain fives

3. Sevens

4. Tialtz~Lives

5. Wiggle sticks

6. Rubber legs

7« Single pigeon-toe

8. Double plgem-~toe

9. Lindy Lee

10. Reuben Tap

11l. Hurdy CGurdy

12, Original dance

13. Analysis of original dence
14. Execution of simple dance from written directioms

Skills and Routines to Be !Measured
l. Threes
2+ Plain fives
3. Sevens
4. Vieltz~fives

6. Reuben Tap
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6o Original dance
7. Analysis of original dance

8. Performence of simple dence from written directloms

Suggested Procedures

l. Present the fwndemental steps. Iatch for accwracy, proper
timing, and clearness of tap sounds.

2. Combine basic steps in different short sequences.

3. Start with simple, short routines.

4. Present a combination of steps to a phrase of mmusic rather
than by counts.

6. Emphasize the dramatic end character quallity of the tep or
tlog as well as the quality of the musioc.

6. Explain and demonstrate the various tap routines.

7. Have the eccompanist play a few measures of msic represent-
ing ecach type of tap routine and test puplls on their ability to
recognlze the different types.

8+ After the puplls have lecarnmed how & clog or tap dance 1s
developed, let them choosc some simple melody and build thelr owm

dances.

9+ Choose material that 1s suitable to the specific group.

References
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Unit VII
Bellroom Dtmcing_

The approximete time allowed in this unit i-s' two weeks for the
ninth and tenth grade pupils end two weeks for the eleventh and
twelfth grades.

Bquipment should consist of a pleno and a victrola, six records,
clear floor space, and wood blocks. The records should include one
tango rhythm, e rumba rhythn, two current fox-trot rhythms, and two
records in slow waltz time.

Specific Objectlves

1. To develop grace and polse in soclal situntions with e mixed
group

2. To recognize change in tempo and consequent change in move-
ment necessary to maintain rhythm with rmsical accompaniment

3. To enjoy various corbinations and patterns of couple dances
based upon the schottische, the pollm, and cmservative, current "fads"

4s To master the traditional fox-trot and waltz

5. To wderstend and appreclate the beauty and rhythnm of the
Viemnese waltz, the rumba, and the tango

6. To enjoy & wholesome and pleasurable activity which has
recreational velue now and later

7. To develop self-assurance and polse in social situatioms

8. To develop poiag and emse In soclal relationships with the

opposite sex




9. To develop grace, balance, and coordination

10. To learn the relationghlp of soclal dance steps to dance
music

1l. 0 develop skill in perfarning the fumdamenial social dance
steps wlth ease and accuracy

12. To develop sklill in following e leader in dance routines

13. To use that daneing position end movement which 1s pleasing
to 1§ok upon as well as to do

14. To develop a feeling for the value of the soclal amenities
in partner relationship

Skills and Routines l p_g_ Devolg_e_d

l. Dance walk

2. Dancing open position
3. Dancing closed position
4. Waltz

6. Box walte

6. Valtz twn

7. Vieltz hesitation

8. Waltz combinatloms

9. Fox trot

10. Box fox trot

11. Fox trot tum

12. Fox trot side step

13. Fox trot combinatioms



14. Viennese waltg

16. Tengo

Skills end Routines Eg_ Be Heasured

1. Dance walk

2. Walte

3. Box wmltz

4. Fox trot

5+ Box fox trot
6e Viennese waltsz
7. IInwba

8e Tango

SE‘ geatod “rocedures

1. Steps are best taught with the puplls standing in an open
order formatiom. Vhen noving farwerd caatinuously, a large oircle
or a nmuber of small circles, with & leader in the center, serve as
a good practice formation.

2« Where open order formation is used, the froat line should
move regulerly to the rear and the others step forwerd, so that all
have a turn In the front line.

3. In dance instruction frequent partner changes are desirable

so that practice 1s glven in adjusting to different partners.
4. Put a description of the steps with the counts to which they

ere performed on the blackboard or bulletin board so that the pupils



may become familiar with them.

6. Have all the class move in the same directiom when practiocing
steps, and especlally so vhen dolng turms.

6. Be sure that all pupils start all steps on the "accemt" of
the musioc.

7. Devote part of each class period to free dancing after certain
of the fundamental steps have been loarned and practiced with partners.
8. At all times stress the malntemance of good body carriage

while daneing.

References
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Unit VIII

Bedninton

The approximate time allowed in this wnit 1s four weeks for the

ninth and temnth grade pupils and three weelks {or the eleventh and
twelfth gredes.

Equipment should consist of a supply of birds, twenty-four wooden
paddles, twelve regulation rackets, and three regulation nets.

Speclfic Objectives

1. To develop proficlency In a geme that cen be played in singles,
doubles, or in mess partlclpation

2. To enjoy participation in an activity now that will remain
meaningful

3« To participate in a game that off'ers opportunity for desirable
social relatioms

4. To adapt bodily movements to provide for greatest physical
efficlency

6. To appreclate good form end to desire to accamplish it

8. To galn a kmowledge of as many rules as necessary in order to
play badminbton

7. To develop an accurate serve, and to be able to receive any
serve

8. To develop teamwork eand accept responsibility



Skills _t_g _1_3_6_ Develged

1. High or tossed serve returned
2. Short serve

3. Driving serve

4. Drive

5. Backhand drive

6. High clear shot

7« Driving clear shot
8. FMorehand smash

9. Backhand smash

10. Rownd-the-=head smash
11, Forehand drop shot
12. Backhand drop shot
13+ Underhand drop shot
14. Overhand drop shot
16, Back-court drop shot

Skills to Be Ueasured

1. Short serve

2. Driving serve

8. Drive

4. Backhand drive

6. Forehand smash

6. Backhand smash

7. Rommd-the-head smash
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8, Forehand drop shot
9+ Backhand drop shot

10. Overhand drop shot

Suggested Procedures

1. Show pilctures of different badminton plays.

2. Have experienced players illustrate the game for begimmers,
while the teacher interprets the plays.

3. Show the technique of each skill separatelye.

4. Have warm-up perlod of runs, jumps and arm exercises.

5. Stress belng alert and being able to change positions
irmedietely.

6+ Stress trying to place the bird to the left of the opponent
if she is right-handed, since @ shot to that side is more difficult

to return.

7. Have the puplls learn to place the bird where the opponent
least expects it.
8. Encourage pupils to prectice killing the bird at the net.
G+ Let the puplls handle the racket and birds and bat them back
and forth to goet the "feel" of them.
10. Stress the necesslty of trying to develop e good back hend by
recelving all birds to the left in that manmer.
11. Hawve pupils practice serving for accuracy.
12, Endeavor to keep every girl occupled in mass badmintom during

the entire period end not just standing, waiting for her turn.
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13. Be sure the group is well spread out in order to awvoid
accidents. Do not try to make use of all the rackets 1f the space
is too small.

14. Keep the same group intact for each practice, in teams of
six or eight (ten, if necessary) on each half-court with a captain
in each group. The captain may be placed in charge of group rotation,
scoring, and the like.

15, Number the groups 1 « 2 « 3 - 4 - § = 6, etc., or use letters
A<«B=C=-D«EPE-~F, etc., so that a specific group may be referred
to at any time during the lessom.

16, When starting games, give everyone in each group an oppor=-
tunity to umpire, keeping the score on the {floor. Use chalk for this
purpose since it is easy to erase at the end of the period.

17. If the lines for the cowrts are not marked on the gymeasium
floor, have one team each week be responsible for marking the cowrts
with chalk before class, wntil permanent merks can be placed.

18. “/hen rciating positions during teclmique practice or a geme,
have the players leave their rackets in place on the floor, ready for '
the next players.

19. Tthen not using all reckets, be sure the extra ones are placed
off the court and out of the way so that they will not be injured.

20. Make use of skill tests for practice, starting "doubles"

games and whon at least half of the group is not engaged in playing.
Utilize spaces arowund the courts, and the walls.
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21. When having puplls work on placements, circles can be drawn
on the {floor at various spoise

22. In mass beadminton have the pupils rotate as in volleyball.

23. Use one couwrt for group badminton, the o’thsr courts for

"doubles" games.

24. Stress the importance of keeping the reckets in a cool, dry
place and in a press.

25. Encourage the pupils to smooth out the feathers of the birds
when playing; not to brush them along with the racket when returning

them, but to throw then base forwerd.

26. Have pupils fold up nets when they put them ewey, lay them
flat, and mend with thread or string 1f they tear.

References

Broady, Lois Pedersen and Isther French, Health and Physical

ECducation in Smell Schools, University of lebraska rress,
Tincoln, Nebraskm, 1048.

Frost, Julle H. end label J. Shirley, Selected Recreational

Sports for Girls end Women, A. S. Barnes and Company,
Yew York, 1938.




66

Unit IX

Vollezball

Tho approxinate time allowed in this wmit is i‘:i.ve weeks far the
ninth and tenth grade pupils and six weeks for the eleventh end
twelfth greades.

qulpment should consist of one regulation volleyball for every
six girls end two regulation wvolleyball nets.

A £ilm on Volleyball may be seoured from the Department of Publie

Service, Sam Houston State Tegchers College, Huntsville, Texas, at a
rental fee of $1.50.

Specific Objectives

1. To develop efficiency and physical fitness through a big
mscle activity

2. To participate in healthful recreatiom

3. To gain a mowledge of the rules of volleyball

4. To develop leadershlp, sportsmanshlip, and dependabllity

5. To acquire a feellng of self-mastery in a sport

6« To develop ease in handling a volleyball, correct position of
the body in playing a ball; proper use of the hands in playing low
and high balls and the ebllity to control end plece the ball

7. To develop the abllity to plece a slow, high, low, or fast
serve

8. To develop the habit of readiness to receive the ball
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9. To develop skill in stopping the ball and setting it up
10. To locate the opponents'! wealmesses and pley to them
11. To develop skill in receiving all types of passes
12. To realize thet the player in each poaiticn hes his om
particular function and that all positions are escontiel in the
ultimate success of the tean

13. To evidence an unselfish attitude toward tecxmates

Skills Eg De Devel@ed
1l. Underhand serve

2, Rotation

3. Set-up

4. Pass

5. Recover low ball

6. Recover high ball

7. Recover net ball

8+ Smash

9. Take speed off a ball
10. Overhand serve
11. Backward pass

12, Overhand volley

Skills to Be lleagured

1. Underhand sorve
2. Recover low ball

3+ Recover high ball



4. Recover net ball
5. Smesh

6. Overhand serve
7+ Backward pass

8. Set-up for smash

Suggested Procedures

1. Show a filn on vollegyball.
2. If possible arrange for an experienced team to put on an
exhibition for the girls whlle the teacher explains the geame.
3. Show and post plotures of correct form in volleybell.
4. Explein importance of a good serve.
5. Call attention to the physical features of the court and
ball, and the care of each.
6. Denonstrate good form in serving, recelving, set-ups, and
smash.
7. Hove a few worm~up exercises preceding the pame, including
erm and leg movements.
8, Explain and practlce rotatiom.
9. Discuss names end positioms of players.
10« Teach the proper method of scoring.
11. Emphasize the necessity of using the whole body wlth lmees
bent in 1lifting a low ball into play.
12. Show the studemts how to control a high ball with the finger

tips and not the heel of the hand. Practice in circle formation.



13. Use a circle formation and have groups of girls practioclng
setting the ball up at least glx feet. This may also be used in
straight lines alang the gymasium for those who are not on the court
in a gane. '

14. Use & zig-zag formation and pess the ball back and forth
to give practice in placing.

16. Stress the underhand serve to the begimmer as it is easiler
to master and is more acocwrate. Be sure that the bell 1s not throm
in the air or that the right arm does not swing in a sidevmrd motion.
The folded fist may be used to give impetus to the ball.

16. Use file formation for practlclng the serve.

17. In killing a ball stress the necessity of timing the Jjump
to hit the ball when it is about & foot above the not.

18. Discuss opponents!weelmesses and pley to them. Remember
that nost ployers are weaker to the left than to the right side, and
encourage playing to the weak glde.

19. Stress handling the ball for the most part on the fingers.

20, Incourage each girl to back her tesnmates on all plays.

2l. Emphasize ;;laying to the part of the cowrt your students
are defending.

22. Show the advantages of placing the players alternately,
short and tall.
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Unit X

Playground Ball

The approximate time allowed in this wnit is four weeks for the
ninth and tenth grade pupils and four weeks for the eleventh and
twelfth grades.

Equipment should consist of one regulation bat for every four
girls and one regulation ball for every four girls, one catcher's

nit, and one flelder's mittfor every nine gilrls.

Speciflec Objectives

1, To participate in and enjoy an outdoor activity which will
develep strength snd endurance

2. To dovelop desirable sooinl traits through participation in
e well-orgenized team sport

3. To dovelop inltiative and self-confidence through perticipatim
in playground ball

4+ To enjoy the benefits of outdoor exercise

5. To participate in activities that are setisfying now and have
significance in terms of recreation and lelsure time

6+ To develop desirable character traits

7. To develop an interest in organic growth and vigor

8+ To learn the progression of the sport and the various steps
in its development

9. To learn the flelder's throw, overhand, underhand, and sidearm
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10. To learn to catch a throwm ball, a fly ball, a bouncing ball,
and to lmow the catcher's signals

11, To leern the proper position at bat, how ’f.o handle a bat
correctly end how and when to bunt

12. To learn teamwork in batting and in the field

13. To lmow enough rules to play the game intelligently

Skills _‘_bg Be Develgged
1. Overhand throw

2. Underhand throw

3. Catch e pitched ball
4. Catch e batted ball
5. Catch a fly ball

6. Fleld o ground ball
7. Field a fly ball

8. Field a bounced ball
9. Pitch a slow ball
10. Pitch a fast ball
11, Pitch a curved ball
12. Bat the ball

13. Bunt the ball

14.' Make base runs

Skills to Be leasured
1. Overhend throw for distance
2. Underhand throw for accuracy



3. Catch a fly ball

4. Catch a batted ball
6. Catch & pitched ball
6. Fleld a bounced bell
7. Bat the ball

8« Bunt the ball

Mestsd Procedures

1. Stress observance of the following safety principles. If
a player falls to observe eny principle, she is "out."
a. Batter must drop, never throw a bat.

b. Batters awaiting their twrns to bat should line up on
the side of the hame plate opposlte the batter.

o. Sliding should be farbidden.
2. Give the pupils en opportunity to handle the balls and bats
so that they may understend thelr use, construction, and caree.
3« Supply members of the class with references for outside
reading.
4. Have puplls learn how to grasp the ball.
6. Provide practice techniques for the following:
a. Overhand throw
b« Underhand throw
c¢. Sidearm throw
6. Have the pupils practice catching the following:
a. A throwa ball |
be 4 £ly ball



¢. A bouncing ball

7. Present the technique on catcher's signals. The catcher
elwnys cups her hands and holds them at the point where she wants
the ball to be thrown thus making a target for the pitcher.

8. Encourage the puplls to make quick distinctioms between a
curved ball and a straight ball.

9. Have the pupils practlce correct position of the batter,
proper holding of the bat, accurate swinging, and bunting.

10. Stress the importance of keeping the weight forward when
batting, keeping the eyes on the ball, striking only at good balls,
and swinging easily with a follow-through.
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CHAITER IV

SUMNUIARY

Physical education hes become recognlzod as an importent phase
in the development of the whole c¢hlld, and 1s being given niore em~
phasls in the ourrilculum then vms heretofore accorded it. To ald
in fulfilling this need, a course of study has been proposed for
senlor high school girls. This course of study is tentative and will
of necesslty be revised as newer demands and chenging emphases show
a need.

This course of study 1s based on the philosophy that the activity
program of physical end health education is directly shaped by the
place of physical education in the whole curriculum, the changing
erphasis in physical education, the philosophy of physical education,
and the general objectives. A statement of philosophy and the gemeral
objectives that are basic to the course of study in physical educatiom
are glven in Chapter II. They emphasize recognition of individual
student interests, needs, and capacitlies in solectlon of ocontent and
suggested procedures for developing skills. In thls respect, an attempt
has been made to present a course of study including actlvities that
will meot these present needs, interests, and capacities; that will
provide for total physical development with especial attention given
to hablts, attitudes, and appreciations that are wholesane and warth-
while to the indlvidual end to her fellow students; and which will
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afford recreation and relaxation in later life.

The s_peoific objectives, suggested procedures, skills %o be
developed, methods of evaluation, and the referengez for each wnit
in the course of study are plammed with the purpose of establishing
desirable and worthwhile physicel activities as & rogular and

necessary phase in the lives of all pupils.
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